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The Joint Council on EqOnomip Education is pleased to make this publioation available 
to busrness educators who desire tp include more economics in their general and basic busi- 
ness courses. I^is intended to servS as a curriculum development doo^mifent to be uSed by 
persons charged with rede.signing present course offerings. Hopefully it will stimulate more' 
extensive economic educaUon activity among business education teachets because econom- 
ic educatipn is a crucial factor ,in the national effort to raise the level of economic decision- 
rilaking' ^ „ 

We are indebted not only to Professors Ray Price and Charles Hopkins for their editorial 
services but* also to the ^usiness Ecpnomics Curriculum Project Coordinators: Thomas 
Duff, Hichfield, Minnesota; Catherine MerriU-, Fufton County, Georgia; Odessa Wyckoff 
and Eunice Judd, Oklahoma City, Oklahorha, for their untiring "front. line'' energies within 
their fchool systems. Others who contributed professional expertise to raise the quality of 
the curriculum through on-site consultation, manuscript review and teacher education w^ere 
Dr. Herbert Jelley and Di*. Clayton Millington of Oklahoma State University, Dr. Theodore 
Boyden and Dr. Charles Boardman of Georgia State University,lanti Dr. Johfi Helmberger 
and Df. Darrell4=fes^is o/the University of^Mrnnelsota. These individuals represent the best 
in cooperative services rendered by universities on behalf of school systems. ^ 

Organizationally we must also credit the National Business Education Association, and 
Delta Pi Epsilon for constant encoiir^gejjient and endorsement of the objecij^e thaf eco- 
nomic literacy can he acFiieved through effectively combining business and economic educa^ 
tion. Of course, the Joint Council's Oklahoma, Georgia and Minnesota affiliates were instru- 
mental in providing supRortjve human, fmanci^ and material resources which local cur- 
riculum projects require. Certainly the mdividual school districts and their aJministr^t^ve 
Und teaching staffe deserve much praise for taking the initiative and moving into uncharted 
waters with a . resolute conviction that the job of economic education can be tackled through 
cooperative action by teach^ef^ community leaders, arid university scholars. Perhaps this 
curriculum document will encoorage other school systems to join in the process. 

- S. Stowell Symmes 
Director of Curriculum 



A, 0 



' ERIC 



III 



Q0QQ5 



, s 



'1^ 



Preface 



The following course outlines are selections from three business-economic curriculum prpjects. The 
purpos| of these projects was to develop several' patterns^of economic education to be made available to 
^ther school systems as aids to improving /tjke economic competency and' understanding of students 
% j through the Business Ci^rriculum. The projects were carried out in three schoQl systems: Oklahoma City 
I (Oklahoma), Odessa Wycoff, Project Coordinator; Fulton County (Georgia); Catharine B. MerrUl, Pro- 
ject Cooisjinator; and Richfiejd (Minnesota), Thomas Duff, Project Coordinator. Funding was provided 
1: , by the Joiht4rouncil on Economic ^Education, Affiliated Councils or Centers and the local school dis- 
trias. ' ' . ^ . • 
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GENERAL BUSINESS 



Part I 



General Busines^is the first or introductory course in#ie 
basic business secjfence. As^such, it is sometimes called 
**Ba$ic Business I," "Bejginning Basic* Business,'" or 'in- 
troduction to Business.*" Genecal Business is the course that 
should provide all students in the school an introduction to I 
the business world in which they live. The specific purpose of . 
general business is to explain the role and purpose of busi- / 
ness in o6r economic system. The course is generally taught 
in the ninth or tenth grade, although this may vary from one 
school system to another. 

General Bnsiness — Oklahoma ^it>v^i 
(Oklahoma) Public Schools 

^ General Business in the Oklahoma City Public Schools is 
an elective course at either the' ninth or tenth-grade level. 
Througli the Business-Economics Curriculum Project, a writ- 
ing team in Oklahorrja* City prepared A Developmental 



Resource Unit in Economics: Genera/ Business.^ The purpose of 
this unitjWas to help teachers to integrate economic concepts 
in the te^hing of general business! Ii^was the feeling that in 
our complicated society a basic understanding of ecoftomics 
is essential taevery citizen. The unit was an attempt to place 
emphasis on the areas pf economics -ihat.are both T^eleyant 
and adaptable iS the general business course. , , ^ 

The General Busines^ section of this publication includes' 
topical course outlines from two schools: Oklahoma City 
(Oklahqma) and Elgin High School (Illinois). In ivddition, a^ 
list of fifteen topics .identified t?y a national pan^ of e^cpertj 
as those which should be stressed, in ninth ar tb«4h grade 
General Business is included. The topical course ouU^Re for 
OJciahomaCiiy is expanded to include the economic idetis to 
be emphasized and the student performance objectives for 
each econolnic idea as presented in A Dcyelopmcnial Resource 
Unit in Economics: Genera/ Business, 



TOPICAL COURSE OUTLINES FOR GENERAL BUSINESS 



Oklahoma City Publi<; Schools' 
Oklahoma City, Q^homa 

1. The Basic Economic Problem 
^2. The U,S. Market Economy 

3. Compe'tition 

4. Grpss National Product 
5: The Business Cycle • 

6. Money and Banking . 

7. Monetary and Fiscal Policies 

8. Saving and Investment » . 

9! Role of Government in Consumer Protec- 
tion 

10. - Labor ""^ ' 

1 1. Insurance ^ 

12. Problems of a Growing Economy 

13. Economic Conditions in -the Local Com- 
munity 



Elgin High ScHooU , 
Elgin, Illinois 

I . Business in Our Economic System 

2. U.S. Labor Force 

3. Taxes ar^ Ta"xa^ion 

4. Consumer PurcTOsing 

5. Con^^er Credit, 

6. JVloney Management 

7. Money and Bank-ing 

8. Savings and Investments 

9. Insurance 

10. Career Guidance 



Fifteen Modules of Learning for « 
Selected Topics in General Business^ 

1. You and the Business Economy 

2. ^Characteristics of a Free Enterprise 
System % 

3. Planning Your Future 

4. Consumer Buying 

5. Services for Consumers 

6. Problems of the Consumer 

7. Sources of Cgnsumer Informa^jion 

8. Establishing Credit »> 

9. Kinds of Credit ' ' 

10. The Cost of Using Credit 

11. Citizenship Responsibiliti< 

12. Automobile Insurance 

13. Borrowing Money 

14. Planning a Savings Program ^ 

15. Planning the Use of^'our Income 



ilit^s 



'Mike Barlow, Hashel Deibel. Deanna Shepherd and Oi^ssa 
WycofT. A Developmenlal Resource Unit in Economics: General 
Business. (Oklahon;ia City: Oklahoma City Public Schools. 
1971) 



■Barry L. Van H«ok. "Individual Progression in General Busi'i 
ness." Business Educahon Forum., 26 (March 1972), 56. 



'Wanda Blockhus and Maurice^. CrawfojA-W^wi Modules 
r jSctoy^ G*'^ff<^ Bmines^^in JosV Cal.; In- 

stitute for Business and Economic. Research, SchosI of Busi- 
ness. California State University-San Jose. 1972). ^1. 
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Developmental Resource Vnil in Economics: General Business (Oklahoma City: ' 
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Economl^U'eas to be Developed in. General Business 



L'isted on the following pages are tl^ course topics, economic 
ideas to be emphasized, and student perf6rmance objective^ " 
for each economic idea as presented in A Developmental 
Resource Unit in Ecohomics: Generhl Business, < 

I. The Basic Economic Problem 

Economic Idea: The basic economic problem is scarcity. 

, \ Related Economii; Idfa A: The people of any society 
possess unlimited'wants for goQds and services, but the 
resources avaUurtftr" to any society are limited. 
Resources include not only 'natural resources, but 
human resources and capital as well. 

Stiident Performance Objective: Given a list of ^ 
resources, the student will be able to classify them 
aSvCither natural, human or capital. He or she will be 
aWe ^o recognfze the basic economic problem by ex- 
plaining the meanfng of starcity as related to 
i:esour|:es. ^ - . 

Related (Economic Idea B: Individuals and societies 
must'a^llocate scarce resources among alternative uses. 

Student Performance Qbjective: Given a production 
possibilities table and a list of wants, the studen^t 
will be able to choose the production possibility 
* ^ which utilizes the most efficient allocation * of. 
, resources in satisfying wants and to explain the 
reason for that choice. ^ 

Related Economic Idea C: An economic system must 
answer the questions of w/zo/? Aow? and for whom? 
goods and services will Be produced. 

Student Performance Objective: Given informatio^^^ 
about how a soqiety answers the basic economic 
questions, the student will determine whether the 
society has a pla-nned economy, a free economy or a 
mixed economy^ 



IL The U.S. Market Economy 

Economic Idelf^ThQ ]J.S. economy is primarily a market 
economy; the "activities of production, consumption 
and distribution of goods aad services are determined 
by the pricing system. 

Related Economic Idea A: The foundations of the 
American market^conomy "aire profit motivation, com- 
petition, the right of private ownership of property', 

and economic freedom. . - 

« ^ 

Student Performance^ Objective: Using the sources 
of their choice,- students will \yrite a short essay in 
which they will show the relationship between the 
economic freedoms found in the foundations of the 
U.S. market economy and the individual freedoms 
found in the U.S."ConstituttDn. 

• Reja-ted Economic Idea fi.-.The r^urces needed for pro- 
duction aife supplied to ^business by individuals in 



return fof payments*. Businesses^use these resources to 
Ptpduce goods and services for the consumer in the 
hope of making a profit. 

Student Performance Objective: The student will be 
abfe to construct a chart showingHhe circular flow of 
goods and services and to express verbally the sig- 
♦ nificance of -the flow^ to the funtioning of our 
economy. 

Related Economic Idea C: Prices stre determined not 
only by the seller's willingness and ability to offer 
goods for sale but also by the consumer's willingness 
and ability to buy the various goods and services ifi the 
market. 

Student Performance Objective: Given the situation 
of a shortage or a surplus of a product in the market, 
the student will be able to determine the effect on 
. the price of the product. He or she will also be able 
to predict tfte probable effect of an mcrease in de- 
mand for a product on its price. t 



III.^ Competitioii ' / 

Economic Idea: Competition is a regulator in a free en- 
terprise economy. 

Related Economic Idea A: The consumer benefits When 
*=a^v there is competition between firms because: * 

1. prices^of goods and' services are lower. 

2. quality of foods and services may*be better. 

3. new kinds of goods. and services arre introduced to 
' ( consumers. 

Student Performance Objective: The student will be 
able to derhonstrate an understanding of the 
' benefits of competition among business firms to the 
' consumer by predicting the effect on prices, quality 
of the product, and the introduction of new pro- 
ducts, if firms were not allowed to compete. 

^ ^ Related Economic Idea B: There^are four major market 
structures: • - * 

1. pure competition 

2. monopolistic competition 

. 3. oligopoly , . , . 

4. monopoly * ^ • - 

Student Performance Objectiva: fciven information 
.about a business firrij, the stiment will determine 
what type of jnarket structure it^epresent«. 

Related Economic Idea C Two major forms of competi- 
tion are price competition and product competition. 

Student Performance Objective: Without.assistance, 
the student will compose an'originaj^dvertis^ment 
to illustrate prc^jluct competition; and will select the 
market structure where price competition wowld^ 
most likely be used. 



Gross National Product 

Economic Idea:- Gross National Product (QNP) is the 
market value of all goods and services produced by, a 
nation in a given year. 

Related Economic Idea A: Spending in the U.S. 
economy is ^one by: 

1. consumers. . . 

2. businesses. ' 

3. governments. ' )l • 

4. foreigners. jjjft 

Student Performance Objective: The student will be 
able to list the spending groups in the U.S. economy^ 
and will be able to discyss the types of expenditures' 
made by each group. 

Related Economic Idea B: A nation s standard of living 
depends on its total production. ' 

Student Performance Objective: The student will be 
able to demonstrate, through verbal response, that 
he or she perceives that the increaselin our natidn's . 
standard of living is related to the increase in spend- 
ing and production that has occurred over the years. 

Related Economic Idea C: GNP musi fb adjusted for 
changes in- the price level so it will accurately reflect 
^changes in physical output — not changes in prices. ^ 

^ Studenf^Performance Objective: Given a chart of a 
hypothetical GNP and price level figures, the stu- 
dent will be able to adjust the GNP figures to con- 
stant dollars and will be able to explain the impor- 
tance of making such an adjustment when compar- 
ing GNP for different years. 



The Business Cycle 

Economic Idea: The business cycle represents the 
changes in business activity and indicates the health o/ 
the economy. 

Related Economic Idea Ak The ic^al business pattern 
shows a steady trend of growth in output at stable 
prices; this pattern, however, is often interrupted by in- 
flation or recession. 

' Student Performance Objective: Given a chart that 
shows the general trend Of economic activity, thp 
student will be able, to identify the different stages 
of the business cycle and explain the conditions ' 
which exist 'during each stage. 

. Related Economic Idea B: Perfods of inflation are * . 
characterized by rising pricesTor virtually all goods and 
services. 

Student Performance Objective; Given a list of 
economic conditions, the student will select the con- 
ditions which are characteristic of periods of Infla- 
tion. ' ^ ' * V 

Related Economic Idea C: Pe4"iods of recession are 
characterized by fiigh unemployment, falling produc- 
tion, and declining profitsf . ^ 

VStudent Performance Objective: Cjiven an oppor-. 
tunity to rble-play an adult durmg the "Great- 



Depression," tlie student will |describe economic 
conditions of the depression and will be arble to 
compareieconomic conditions during 1929-33 wfth 
those of a more recent recession. J 



W. Money and Banking . ^ , ^ 

Economic Idea: Money facilitates the exchange of 
goods, and is necessary in a market economy. 

Related^ Economic Idea A: Anything can be used for 
money if it is acceptable and has a degree of scarcity.* 

Student Performance Objective: Given information 

• about the resources of a hypothetical society, the 
sTIidenrwill be able to decide .what resources could 
serve the society Ss a medium of exchange, and will 
be abl& to choose the resource that could best serve 

* * as a med^m of exchange and explain the reason for 

the choice. \ 

Re fa ted Economic Idea B: The money stipply in the 
United States consists of currency and demand 
deposits (checking Recounts). 

Student Performance Objective: The student will 
recognize that^mo^ney does not have to have intijwi- 
sic value^ as gold does, in order to function as 
enoney, and will be able to contrast the relative i'm- 
portance of currency and demand deposits infOur 
mone^ supply. . • 

Related Economic Idea C: The money sup pi;/ is in- 
creased when comjnercial banks make loans and 
decreased when loans are repaid. The Federal Reserve 
System corrtrols the amount of money that can be cre- 
ated by commercial banks. 

- ^ Student Performance Objective: Tlie student will be 
ablf to describe the process by whidh the commer- 
cial banking system increases or decreases the sup- 
ply of money in our economy. 



VII. Monetary ^nd Fiscal 'Policies 

Ecmmmic Idea: Monetary' and fiscal policies are com- 
panion tools that can be used to promote price stability, 
full employment and economic grgwth,^ 

Related Economic Idea A: ^4onetary policy is action 
taken by the Federal Reserve System to^regulate the 
rate of growth of the money supply in an ahempt to • 
promote full employment, price stability, and econ- 
omic growth. 

Student Performance Objective:* After participating 
in a project to demonstrate the p,rocess by which 
commercial banks make loans to individuals and 
. businesses, and the influence of the implementation 
of the major tools of monetary poliCy. the student** 
will outline the three fnajor tools of monetary policy 
and select the one that he or she feels would be 
most successful in increasing the sup^ply of money 
' in our economy in an effort to promote full employ- 
. ment and economic growth, ' * * 

Reflated Economic^ Idea B: Fis(?al policy is action taken 
by th« federal government to stabilize the economy 



fOPXO 



through approppiate changes in government spending 
^ -and charfges in tax rates 



Student- Performance^ Objective: Given the condi- 
tion of anf assumed inflation, the student will 
describe twA fiscal policy ipctiOns that could be used 
to curb the Upward irend;jatid.given the condition of 
an assumed recession, the student will describe two 
fiscal policy actions that could be used to curb the 
economic decline. 



« . w - 

VIIL Saving ^nd InvestAient 

^ Economic Idea: The s^ngs plans of indivijduals and 
the investment 'plans of business firms influence the 
nation's economic groj^th. ^ . \ ^ 

. Related Economic Idea A: The savings of ftidividu^ls are 
needed la produce, capital goods. '9. 

Student Performance Objective;: Tfie student will be 
able to trace the sequence th/ough which savings of 
individuals are used by^ business firms to increase 
thejr capital equipment. * ' ^ ^ 

Related Economic Idea ^Investment'^in capital goods'^ 

. ^ increases production and-stimulates Economic growth. 

« 

Student Per for mancfe Objective: The student will be 
able to distinguish between "reaP" and "financial'' 
investment by choosing from a list of expenditures 
those thiat represeht "reaP' i;ivestments?and will be 
able to show the relation of "reaP' investment to 
economic growth describing, in detail, how a 
specific investment could result in the production of 
more cons^umer goods. . 



IX. Role of Government in Consumer Protection 

Economic Idea: In a complex industrial society, some 
.kind of consumer j^rotection is vital to insuref in- 
telligent consumption and to protect the interpsis of 
t'fie individual consumer. _ 

Relatecl Economic Idea A: Both private and pubHc agen- 
cies provide consumer protection^ against goo;is that 
' may be harmful or falsely advertised. 

Student performance Objective: Without assistance, 
the student will list five i>ublic or private agencies 
available to -help in protecting the consumer; and 
will make a general statement of the rationale for 
the development of consumer protective agencies. 

Related Economic Idea B: A knowledge of consumer- 
legal rights and responsibilities Is necessary for coa- 
sumer competency. > 

. ' Student Performance Objective: J'he student will be 
^ able to outline the major rights and responsibilifies ' 
of the consumer under the Oklahoma Uniform^ 
Consumer Credit Code.* ' 

• Related ^cone/mic Idea C-Source§ of consumer infor- ■ 
mation are an aid to wise consumer purchasing. 



• Teachers In other areas may cile tjie laws of their own sia? 



XI. 



Student PeTforrnance Objective? The student >vill 
demonstrate, ihe ability to make intelligent use of 
consumer Information by usirvg reliable sources to 
compare similar products, manufactured^ by 
different firms. He or she will suhimarize the fiod- 
ingsT decide which pa*ocfuct to buy; and give reasons 
for this choice. ' ' 



X. Labor 




Economic Idea: Labor h^ a dual role m the economy: 
(1) it produces the goods and services the nation uses*', 
iSind: (2) it consumes the gopds and services produced 
by the nation's economy. 

Related Economic Idea A: The composition of our labor 
fori:e has change^I over the' years. - - 

sAdeni--4^e«;|iormance Objective: 'Using the re' 
sources of" tTfeir choice, s!ud@nt,s will write in- 
•dividual reports which relatefthanges in the level of 
education of tli(e worker to the economic growth of 
the^nation, \ 

Related Economic Idea 5.' Individual workers" have 
"joined labor unions to bargain with empjoyers on equal 
terrVis. „ * * 

Stu'dent Perforrnance Olyective: Without assistance, 
the student will compile an accurate list of some of 
j^e conditions that existed in the American epon-" 
omy thai gave rise to the development of the labor.. 

^ unjon; he or she will also compile an accurate list of 
/some of .the changes that ha^^occurrecl^ in the ' 

> Arperiean econorhy during the 20th centur>r which 
ha ve contributed to the extensive growth of union 
mertibersh'ip. 

Related Economic Idea C: The governr^nent looks aftef^ 
the public interest in labor-management negotiatiojHs: 

Student Performance Objective: The student wi'lt 
write a paragraph to identify correctly and explain 
the role of government in labor\management rela- 
tions. 

t . ■ ■ 

Insurance ^ • ^ 

Economic Idea: Insiirance provides Jor the mutual shar- 
ing of economic risks. 

Related Economic Idea A: The private insurance intlus- 
try play5 an important roleMn stabilizingnhe American 
economy by pioviding econd'mic security/for the in- 
dividual and the business person. 

Student Performance Objective: The student will 
demonstrate an understanding of the importance of, n 
, in^urAnce by designing a financial security plan to'^ 
meet msui^er individual needs. 

Related Economic Idea B: iThrough the sdcial security 
insurance system in ^ our* economy, the ec9nomic' 
problems ofjDid age and disability are .shared by society 
in general. 

, Student, Performance Objective: (See Student Per- 
formate Objective for Relatdd Economic Idea AJ 
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Re/aiecifconomic /e/eer C^\EduQation is a type of "jo^ in- 
surance'' help guarantee economic securitx- 

Student Per- 
EconOmic'Idea A.) 



SiudenV Performarir^fbbjecii^r (See 
formance CWDjecliv^®^^^ Econt 



r 



i 



.Xll. Problems of a Growing Economy ^ . " 

Economic Ideo: As ^an : |qpnpm industrializes and 
growsrsocial and econotWi^rprcjiblems a/e ©feated and 
compounded. A society r^t^l^»be prepared^to deal effec- 
tively with these picobl^iidl^llrt order to maintain or im- 
prove the life of the in(^j)w?i|vl^l.in th^ society. 

' Student Performance Ob|ekive: The stiident will be 
able to identify social aticl e(^onpmic problems wliich 
exist in a Rowing econc^tH^^ and will be able to use 
current publications as (^^qaroh' tools as an aid m 
developing Arfd proplt)sing possible '^^olutiojis ''to 
. thelse problerhs. \ " " 

XIIL Economic Conditions in the pjQCjxi Community 

Economic Idea: The student sifi'qei|a be informed about 
^ nhe institutions and economici^aditions of the^ i(5cal 
communiiy. The following topjcss/fnay be discussed: 




employment , 
consumer protection , , 
industrial, develop meat o- 
state government; ^ . . " ' 

5. local government • * 

6. Chamber of 'Commerce " • ^ 

7. unions " • 0 . 

Student Performance Objective: THe student will in-' 
dicate an increased knowledge of the institutions 
and economic conditions in the'lOcal corpjmunity by 
(a) gathering information and* surhmarizing. vhe 
findings„»bout each of the sjubjects below, and (b] 
revising the origirfal summary to include, ney/ inXor- 
mation^res^ntyCd b/ the various resoi^rce speakers. 

(1) employment; (2) consumer protectibn; (3) in- 

(5) 
(7) 



dustrial development; 
Chamber of Commerce 
unions. / 



(4)s^tate govei^nment; 
; (67I0C/I government; 



Textbooks: « * • • 

S. Joseph DeBrumV Peter G. Haines, Dean Ryf^alsbary and 
Ernest H. Crabb^, General Bijfiness for Economic Unders- 
tanding, 10th ed. (C!iacinnati* South-Weslern Publishing* 

' >Co.,-1971). , , . . 

Ray G. Price, Vernon -A. Musselman and J. Cuffis Hall, 
General Business for Everyday: Living, 4th ed. (New Yor\: 
Gregg Di^ision/.MtGraw-Hill^pob'k Company, 1972). 
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ADVANCED BASIC BUSINESS 



Daugh^f&y has defined basic business as: 

^ . . . . that broad area of.knowiedge which deals with the 
American enterprise system/which identifies and ex- 
plains the role of business as an American •economic 
institution, and which provides jcontent and ex- 
periences that prepare the individual for effective t)ar- 
ticipatipn as a citizen att consumer in the* American 

^ society. Moreover, basJS business is a part of the 
general education of every^^^ividuat because-itS" con-, 
jent aids him iti developing Bn uaderstanding of busi*^ 
ness as a basic institutioni an^e American social- pro- 
ces$> of the role^of busm^§s in tne economy^aiid of the . 
individuals economic role in reiatioh to both his per- 
sonal needs and to the economy as a whole. vFurther, 
basic business content aids the individual in'developing 
functional .knowledge of the role of American busi- 
ness in ration to world affairs J ' ' 

The term basic business itpTten used to des,ignate the en- 
" tire area of . fouhdationatf^ advanced business and 
economics courses com mS^ly offered at the secondary^ 
school level Some V- the courses- commonly found in tjiis , 
area include general business, Consunjpr econortiics 
(problems), applied economics, econornic^usinessi law, and 
^introduction to business. ' ^ 

Basic Business— Richfield fMinnesota) ^ 
Public Schools ^ 

^ When the Business-Economics Curriculum Project began, 
there was only pne course offered in the Richfield' schools 
which could "be considered basic business in-nature. There 
were no separate business law, general busfiness, consumer 
economics, (^introduction to; business courses. The course 
whi(;iuwas mtluded in the curriculum was entitled "Basic 
Business^' ^d attempted to integrate macroeconomics, 
microeconomics, personal economics, consumer economics, 
general business, and business law ali into one course. The ra- ° 
tionale for this integration was the feeling that students 
sl^ould be exposed to all aspects of a topic when*it is studied. 
Forexampte, when studying insurance students learn certain 
facts about insurance, discover the economic implications of 
insurance (personal and societal), and examine the legal 
aspects of the insurance cpntract. Through this approach ah 
attempt is' rriade to integrate the legal and economic aspects 
as each, topic area is studied rather than studying them 
separately as might be done in separate courses. v 



For the past severSff years, "Basic Business'' wa^ offered 
only as a full-year elective course for students in their junior 
or senior years. There >{^ere no^prerequisites for the course 
and students who enrolled^came' with a brdad range of skiHs, 
knowledges, experiences and understandings.^ - ^ 
» In 1973-74, the "Basic Business" course was changed fi'om 
^ a full-year offering to four trimester* courses. This was con- 
sistent with a curriCuIar reorganization which took pkice 
throughout the entire high school. The trimester courses con- 
tinue to be elective courses for students in their junior or 
senior years.. There are no prerequisites- for any of the tri- 
mester courses, anfl they are orgaijjzed on a nonsequential 
basis. Students are allowed to register. each trimestetand all 
four courses are offered each trimester Trimester "Basic 
Business'^courses offered at Richfield Senior High Sch'bol-in- 
clude th^ following: 

Bafeic Business— Introduction to Business 
Basic BusineSs--^Income Earning, Spendiftg, and Invest- 
ing' 

Basic Business— Personal Law and Credit 
Basic Business— Insurance 

Materials from the Richfield Project are presented in two 
sections. Section One contains general course objectives, 
generaf course outline, and four -sample instructional guides 
with behavieral dbjectives foi)^the "Basic Business" course at 
Richfield Senior Hig^chooj as it was organized and taught 
as a full-year course/Sectioh Two includes outlines for the 
''Basic Business" course as it has been reorganize'd to fit into 
the^ trimester scheduling recently instituted at Richfield. 
Senior High School. < . - » 



' Anno^Scott Daughtrcy, Methods q/ Basic Bitsiness and Economic EducUtion, 2nd 
cd. (Cincinnati: South-Wesiem Publishing Company, 1974), pp. 41-42. 



*A irimestciis a three-month period of time. 
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SECTION 1 J 
Advaficett-Basic Bdsiness (Full-Yeiir Course) 
RICHFIELD SENIOR HIGH SCHOOL , > 
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General Course Objectives 



AdvanceJl^asic Business •Course objectives have been 
established in two broad areas: * • 

'1. Societal economics ' 
^ 2. Personal econon>ics 

The objectives listed b^ low are minimal objec4ives. In 
other W£)rds: li is expected that every student enrolled in this 
coui^e will accomplLsh at least these things. It is oelieved. 
hpv^ver. that many students aYe capable of going beyond 
these general objectives while completing their work-in this 
course. This is made possible by allowing students to fex-^ 
amine areas of societal or personal economics which are not 
includetl in the general course outline or by assisting students 
to examine in greater dep^h one of the general areas already ' 
being studied, • i 

. • • f . ■ • 

()bjectives^in the Arerf^of Societal Econdmicsvi^ 

I. Students will understand better '^vhy an "economic 
^ system is a necessity of every society— to ^tl in solv- 
. ' ing the basic economic problem of allocating resources 
to best satisfy wanis and needs. ^ > 
" ' 2, Students will d&v^op a foundation on which to build 
an understanding of the Ameriqan economic systern, 
pariicularly how it functions ijn the business and con- 
-sumer sectors. * ^ * . « ' 

V 3. Students will dcvelof^ a better >inderstanding of their 
responsibilities/and opportunities as consumers, 
workers and voters in our American^ t>riyat& en- 
terprise system. ^ 
4. Students will broaden their business and economic 
^ocabularx, which will enable them better to \^nder- 
stai^ news reports and other irvformatior) which 
afleci their economic activities now as consurners and 
later as consumers, workers, and voters on economic 
issues thaLaffect the nation as a wh'ole. s 

Objectives in the Area of Personal J!coilontics: 

1. Students w^iil develop an awareness of tj;ie importance 
of analy/mg personai economic prob^'ms and will 
"{Ics/clCiw concepts which will makefthem skillful 
buyers jand ^sers of goods and s^rvii^es available in 
our private enterprise economic S)^tem, ' 

2.. Students will (4ev:e lop an understandmg of the nature 
of government's role in providing aids and controls *tD 
integrate the operations of the business imd cons^ume^'' 
sectors 6T our private enterprise sys<(eni. 

3. Students will develop an understanding of the impor- 
tant roles ofTabor. mariagement and. government in 
our private enterprise system and will develop an ap- 
preciation' of -the complexity «f their rela^tionships 
because of the tiujrjian factors involved injeach area. 

4. .Students wilt become aware of the various types of 
taxes 'levied by governmental units and wijl develop-* 
an understanding yf why these taxes are necessaj[;y if 



governrrjenlakinitsyre to provide the services desired 
by individuate* fam/lies and businesses in our*nation 
today. . " * j * ' fw- " " 

^ Students v^jll devel/fp an understanding of the. organ- 
ization and operation of our banking system and the 

" . nature and use of moQjy in our private enterprise 
system. ' ' • * 

6. Students will develop an understanding of the nature 
of'^'redit Und how it can be 'used a'clvantageously to 

^ • h^lp to solve their ecoRomie problems. ✓ ' * 

7. Students will become aware of the services available at 
financial institutions in the area and^jj^ill develop an 
understanding cifhow these services can be used to 
assist in their economic activities!* ^ ' ' 

8. Students will tJecome aware of the mapy different vp- 
^» portunities provided for -saving arid investing in our 

economy apd will develop an understanding of how tp 
|iian saving apd investing in order to meet thefr 
specific economic goals. - ' ; 

9. Students will become a\^are of the different types of 
insurance protection available^nd will cTevelop an un- 
derstandifigi^ how lo use the different types of in- 

. surance?* as protection against potential economic 
**** losses. f . 

10. Students will become a\^are of the many legal docu- 
ments and instruments commonly used in. consumer 
t*ransdctions in our econorpy and wifll develop better 
insight regarding their legal problems. 



General Course Outline . 

Followir^ is the course outlTne for the one year adVl^nced 
. basic business course. Th'e outline is genera/: therefore, some 
*'chang6s are made as the class progresses. To achiefve the pre- 
viously stated objectives, fiowever, every attempt should be 
ma'de to stick with the outline. 

THe number of days tentatively allotted for each unit is in- 
dicated. Thi^s time allotment includes a// activities for the unit, 
including the final unit exam. . 

The units have been separated into two types: Societal 
Economics Units and Personal Economics Unus. 



SOCIETAL ECONOMICS UNITS 



I, Basic Economics ^ 

A. ^Wants and needs'* 

B. Allocation of resources ' 

C. National decision-making 



X (10 days) 
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J 2 , days). 



D. DecisTons for every economk systefTTCproduction 
and distribution) ^ 

E. Establishing and attaining economic goals 

^\ s II, Qur American Economic System <15 days) 

A. Characteristics— private enterprise, rriodi'fied free 
market \ . . • 

, ' • ^ B. Supply and demand 

C. CjrcuIaV flow of goods and services , • ' 

D. '^Comparjng economic systems 

E. Measuring our e^^trAomic growth;- 

' -^.r u ' • 'PERSONAL ^ONOMICS UNll 

*I. Law.and Legal I^robiems ^ " 

\ A. Nature and kinds of l»w^ 
p. ' Types of courts ^ - 
C. How laws are enfA'c^d 
tk D. Legal rights and duties ' * ^ 

. , E.* Landlord-tenant responsibilities ' 

• / . 

-11. Business and Consumer Contracts (8 days) 

4\J . A. Nature of contracts ^ * 

B. Elemeyits of contracts 

^ C.r Discharge of contracts ^ • 

Rerhecfe for breach ^of c6n tract 
E. Uniforrntqmmercial code 

III. »Protect?ifig Aj;ainst Economic' Losses (15 

A. Economic risk arid sharing of losses ' 

B. Property and liability insurance , ^ 
* C. Automobile insurance 

' D. Health and accident insurance 

E, Life and social insurance 



ML 




(15 



IV. Business in Our Economic System 

A. General characteristics of business 

B. Legal'forms of business organization 

C. Management of business 

D. . Businesses changing technology 

E. "Agribusiness developments and problems 



d'ays) 
days) 



V. Consumer Protection 



(10 days) 



A. 
,B. 

C. 

D. 
E. 



Advertising and the consumer 

Government proitection agencies (federal, state 

and local) \ • * . 

Private ^^tection agencies (Consumers' Union, 

Consumers' Research) \ ,f '"'-j^ 

Better Business Bureau ' 

Buyer-seller and the law j? ^ 



VI. 



1 



Taxes in Our Ecdrtf^mic System 

A. Why taxes? (fe^'rtrft state arid local) 

B. Principles of ta)^ation . ' 

C. Individual ar^d corporate income taxes 
•D. Social and employment taxes 

E. Other taxes borne by the consumer 



(15 , days) 



Labor, Management* 

and Government Relationships 



(15 days) 



A. Labor movem.ent 

B. Current Jabor organizations 

^C. Legal aspects of employment contracts 

D. ^ Labor-management relations 

E. Government's role jn labor-manageme'nt,relations 



VI 11^ Money, Credit and Banking 
' 9 andTheir Effects 



(10 days)' 



A. 
B. 

C. 
D. 
E. 



Nature and kinds of money 
Our money supply and itSibapking 
Nature and kinds of dredfi ^ , 
Effects pf money and credit on the total economy 
Organization !fn'd functions of the'Federal Reserve- 
Systejn ' * ^ 



Using Consumer Cre4jt^ • 

A. Essentials nf consumer fredit , 

B. Installment and nonipstallment cre3rt 
C* Credit agencies * 

D. L^gal problems of debtors and cred^rs 

E. Costs of using credit 




, Services AVailable From 
Financial Institutions 



(10 day\). 



A. Functions of financial institutions in (5ur economy 

B. ' Sd^rvices of commercial banks ' 

C. ^Services of savings and loan associations » 

D. functions and services of credit unions 



E. Services 



financial institutions 



XI. 



(10 days) 



(10 days) 



Saving and Investing 

A. Why saving and investing? 

B. Saving and investmerit^objectives < 

C. Opportunities available^ ^ 

D. 'Risk determination and evaluatidw 

E. Operation AT investment markets 



XII. Consumer Spending 

A. Budgeting 

B. Buymanship y 

C. ^niily financial decision-malyiyf 



Textbooks: 

W; Harmon Wilson an.d Elvih S. Eyster, Consumer Economic 
Problems, 7th ed. (Cincinnati: South-Western Publishing 
Company, 1967). (A 1971 edition is also available.) 

Workbook to accompany text listed above. 

McKee Fisk ajid James C. Snapp, Applied Business Law, 9th 
ed. (Cincinnati: South-Western Publishing Company, 

I 1966). 

Workbook to accompany text listed above. 

RonaJd A. Anderson and Walter A. Xumps, Business Law. 
9th ed. (comprehensive volume) (Cincii/nati: South- 
western Publishing Co., 1972). 
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SAMPLE INST^/cTIONAL GUIltES 
Advanced' Basic Business 
Societal Economics 



^ InstructionnKGuide 1: Basic Economics 

GENERAL OBJECTIVE FOR liiByjNIT: 

. IThejjSHidents will better, understand why an economic 
s>Krem 13 a necessity of every society^to aid in-solving 
the baSip Economic problem of allocating fesources to 
satisfy wants. ' 

tlME ALLOCATION FOR THE l^NIT: 

Ten. (10) days * . 

REQUIRED STUDENT READING: 
—Chapter. K pp. M8; Chapter 3, pp. 35-60; and Chapter 4, 
, pp. 61-78 from the textbook Consimer Economic Prpbldms, 
. 7th ed. . . . ' ■ 

SUPPLEMENTARYSTUDENT READING: ' ' 

(To be complete^ater when all resources are onganiz^ — 
supplementary reading lists should be duplicated and 
f handed out to each student.) ^ 

INITIATORy ACTI vixTE$: * 



Us^» as a pretest Study Guicfc l^f^om assigned 
workbook. Pretest on wants, needs, goods,' and ser- 
vices— 40 tri^e-faJse items (pages 1-2 of workbook). 
Use as a pretest j^StucJy Guide 3 ^f^om assigned 
workbook. Pretest on production, faclors of produc- 
tion, and Ihe like— 35 true-false and completion items 
(pages 9-10 of workbook). . « 

Use as pretest Study Guide 4 from assigned workbook. 
Pretest on distribution, marl^eling, channels of distribu- 
tion, and the like— 35 matching, completion and frue- 
false items (pages 13-14 of workbook). \ 
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DEVEL(5PNf ENTAL STUDENT ACTIVITIES AND 
BEHAVIOR/AL OBJECTIVES. 

/I. Wants and Needs 

ActivityM : ^Student^ develop an individual list of needs 

* and wants for^conomic goods and services 

• ^ which they have at pr^ent or will have in 

the future. Wants wrtl be classified as es- 
sential and nonessential. ~ ' 

Behavioral Objectives: 

Each student will indicate an awaren 



1. 



5. 



s of what con- 
stitutes wants and heeds for econornic good§ and ser- 
vices by listing at least five examples of each. 
Each studfent will indicate the ability to differentiate be- 
tween nonessential and essential wants by classifying 
from a list of wants those which faH into each category. 
Each student will indicate a knowledge of what con- 
stitutes economic godds and services by being able 
orally to give examples of at least five of each. ^ 
Each student will discover that wants are unlirnitefd 
and will be able to write a brief paragraph explaining 
why this is true. 

The^students will recognize^some of their wants and 
needs for economicgoods and services by preparing in- 
dividual lists of at least 15 wants and needs for 
econofnic goods and services. 



Alloc at ion fij Resoiif CCS » 

Activity 1: Yeafh'er-directed class discussion on why it ♦ 
is impossible to satisfy all wants 'and needs 
for. economic goods and services. 



Behavioral Objectives':. 
* 1 



:>lr 



The students will indicate that Xhey\realize4^s virtually - 
impossible to satisf); all our wants and needs for 
economic goods and services by their oral discussion of 
tjie question "Is ft -Possible to Satisfy All Otlr Wants 
and Needs?" ' , 

Thfe students will indicate'an awareness of the fact that ^' 
^satisfaction of some wants and needs for etonomiG/ 
goods and services j:reates additional wants and need^' 
by orally indicating what additional wants atfid fleecls . 
can be created by the purchase 'of economic goods'and 
services. * / 
3. Each student will indicate an awarwiessjof the fact that 
"scarcity" constitutes the basic economic problem of 
mankind by writing individually a paragraph describing 
jhe basic economic problem. * , . ! 

Each student will indicate -a* realization that one's 
ability to satisfy wants and needs for economic goods 
andserviees'is limited by presenting orally or in Written 
form five reasons why this limitation exists. 
, Each student will indicate that he or she realizes that 
study of economics involves a study of the relationship 
'of limited resources and unlimited wants (the scarcity 
concept) by writing in fivelminutes or lesS.a definition 
of the term economics. 



C\ Rational Decision -Makinf^ 

Activity 1: Teacher lecture and. case studies on ra- 
tiorral decision-making. 

Behavioral Objectives: 

1. Eacb^^sUjdent will indicate an awareness of the deci- 
sion-making processes, in solving economic problems 
by presenting decision-making steps in proper se- 
quence either orally*br in writing. 
- 2. Each student wilj indicate an awareness that-goals 0^ 
' objectives are necessary for making rational economic 
decisions by identifyi,ng at least one irraUonaT 
economic decision made receritly because goals (Jf ob- 
jectives were not in mind when the decision was made 
'3. The students will indicates realization qf the facf that 
. there are usually a. number of possible solutions to 
economic problems by identifying at least three alter- 
native solutfons to each case study presented for dis- 
cussion. ' ' 
4. The students will indicate that they fealize^olutions to 
r various ecfonomic pcoblems th£yi/Sf6em rational (o one 
person may not s6enrTational t6 others by oral discus- 
sion of alternative solutions proposed for each' of the 
case studies. 

"5. The students will indicate that they realize that some 
solutions to economic problems which are beneficial to 
* specific individuals may not be acceptable to the nation 
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as a whole by givin^orallv^or in writing at least five ex- 
amples jo illustrate this concept. * y 
^ The sludems will indicate the ability to use a rational 
. decision-making process in economics by presenting 
^iolulions for five case problems and an ou<)ine of the 
steps followed to arrive at their solutions. 

D. Divisions for Every Eionomk System V' 

Aclivii/1 : Teacher-directed class discussion and. read- 
ing frdm the textbook to establish wfciat 
f - economic decisions have to be made by ev- 

ery society. (Scarcity of resources necessi- 
. , tales choices jn their use.) 

Behavioral bbjectives: ^ • " • 

1. Each student will indicate an awareness that every 
^ . economic systerp must ^ make decisions .on. what 
economic goods and services to produce (e.g., guns vs. 
, Diittftr, sqace ships vs. education^ by presenting orally 
or in writing^Ojs^of the f(fcr.€coHohiic decisions which". 
^, must Jbe mad^ mfevery economjc system. * 
- 2. Bach studep^ will indicate an 'awareness that dvery 
^conon^jc/system must d^cidfe how' mik-fi of each 
ecatKimit good or serviCe^will be produced by bresent- 
^ mg orally or in writing ^ list of the four economic deci. " 
^ sions which must be made in every e'conomic s^tem- 
3' Each student ^will indicate an. -awareness that every 
economic system must make decisions on how to pro- 
duce economic goods and services (e.g., automation vs. 
manual labor, computer billing vs. hand billing) by pre- 
senting orally or in vTriting a list of the four eo^nomrc" 
^ decisions which must be made in. every economic 
^ .system. ' ^ 

4. Each student will indicate an awareness that every 
. economic system must make decisions on how to dis- 
tribute the economic goods and services it produces (in 
the U.S. income distribution determines distribution of 
goods and services) by pre^ting orally or in writing a 
ILst of the four economic dedsTOfis vyhich must be mad'e 

^ in every econorhic system. 

5. Each student will indicate a knowledge of the fact that 
ec^omic systems may and do differ in how they make 
these basic economic decisions by writing a paragraph 
indicating at least three differences between the 
economic systems of the UpiteU States and the Soviet 
UniQn in the area of making these-basic economic deci- ' 
sioh5i. ^ 

Activity 2: Teacher-directed class discussion of 'pr^ducfibn 
and distribution in economic systems. 

Behavioral Objectives: ■ ■ . J ^ 

1. Students will be al)le to define and differentiate orally 
or in writing the two broad economic terms ''produc- 
tion" and "distribution.'' 

2. Students wi^ll indicate an awareness that production 
and distribution are interdependent in ecogomic 
systems by giving three examples, orally or.in writing, 
of .how' the activities of each are interrelated. j* 

3. Students will indicate an awareness of what constitutes ' 
the factors of production— land, labor, capital, manage- 
ment and government— by writing a short definition 
and giving at least one example of each." 

4. Students will indicate a realization of the fact that all 
the factors of productiofi are used in varying quantities 
to carry out production by identifying in writing in one 



page or less three examples of how the factors may be 
apportioned. « 



£. Esfablishing and Ajtaining Economic Goals 
" - . Activig^ 1: Students choose from previous^^ade list 
Of wants and needs theii* five major wants'^ 
and arrange ihe^e wants in order of 
priority to establish their individual 
economic goals. 

Behavioral Objectives: . . ^ 

1. Students will khdw what their. five n>ajor economic 
goals are at the prosent time by individually preparing a 
writterulist of them:^ * - , 

2. Each' student wiH •develop an understandmg of how 
difficult it is to decide 6n a prioritj^ for individual 
economio^oals by a^iemptitig tb arrange fiX^e m^jor 
economic goals in dr^Qi of ^)riorityHn a written list. ^ 

3. Each sLudeolTwill develop an awareneSs of the many 
factors which/must be consid^jed wjTen estabtlshing in- 

. , dividual ecoAomic goals by?3^|txing a list of gpals and 
• indicating factors affecting IhTch^ites.- ' ** " 

^ ^ 4. The stydents will develop an appr^ciatipn^bf the fad 
■ that in(diyidual economic goals may^iffej greatly as 

lists of \elected godls are read (anorrymojLlsPy) to the en- 
lire class. • 

'Activity 2:'*T'eacher lecture on the five national econoffilc 
goals: freedom, growth, stability, justice and - 
^ security. Students jndividually arrange these five 

national economic goals in order of priority. 
Using students' individual lists, determine the 
priority of these goals for the class as a whole.'X 

Behavioral Objectives:*^ . ' 

t. Each student will indicate an awareness of what tVie 
five national economic goals are by identifying them 
orally or in writing. 
, 2. Each student will' develop jan appreciation of the 
difficulty of determining the importance of the na- 
tional economic goals by attempting to develop a list^of 
the goals in order of priority. ^ 

3. The stud^ts will develop an appreciation of the fact 
that indjviduals rate these national economic goals 
differently as the individual lists are tabulated to 
establish the priority listing for tha class as a whole. # 

4. The students will compare and relate their inidividuai / 
economic goals (from Activity 1 under E) to these na-/ 
tionql economic goals by writing an essay of at least one 
page indicating similaripes and/or differences between 

. the two sets of goals and reasons for the similarities or 
differences. 

5. Each student will indicate thm he or she has discovered 
the priority generally given to each of these national 
economic goals by the two major political parties by in- 
dicating orally or in writing the ranking of th^!se goals 

? by each political party. ' • 

6. Each student wiH know how his or her individual rank- 
ing of the national economic goals compares to or 

differs from the ranking of the class as a whple when 
the tabulation foe the entire class is completed. 
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Activity 3: Teacher-directed discussion and development of 
the concept that nations can have only two of the 
three goals of freedom, growth and stability. 
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Behavioral Objectives: 

1. Students will indicate their understanding that in order 
to increase the emphasis toward attaining one national 
economic'^oal a nation must decrease its emphasis on 
attaining another by giving examples orally of" ^n writ- 
ing of situations where this principle applies. 

2. Students will indicate that^hey are abte to use this an- 
'alytical tooUo-help- them better to understand shifts in 

, the emphasis placed on these three national economic 
goals in#c6ntemporary socfety by writing individually 
Ofte-page reports giving their opinions-and examples to 
-support them an which of the two national economic - 
* \^ goals, are given primary, emphasis in our present, 
sjociety: wljat changes,^ f-dny; have taken place in the 
ernphasis durmg the p^t*ten yeans: wjjlat changes, if 
any, are likely to occur^n the emphasis during the next 
^n years. . ^ 

Activity 4: Students construct a bar graph indicating owner- 
ship and use of selected economic goods and ser^ 
vices in various countries. of the world. Data 
needed to conslKiol these barographs are available 
in the studeiVf workbook/ pages 4-6, or;may be 
found in reference books available in thq. 
classroom or school library. \ ' * 

Behavioral Objectives: 

1. Each student will demonstrate t+ie*abifiiy to plan, con- 
struct, read and interpret a,bar graph by preparing one 
for an individual economic -good or service. , 

2. The students vYill indicate that they realize that owner- 
' ship and use of selected -goods and services differ 

greatly in various countries of the world by giving an 
oral comparison of the graphs they^Jiave prepared. ^} 

3. The students will indicate that they nrealize thi^t t+ie ; 
level of living, as indicated by' these, graphs^ cen- 
sidiprably higher in the U.S. thtjn in any 'ethercountr^ 
of the world by^indicating orally which country used 
the greatest total arnount an4 per capita^^mount of 
each good or service graphed by members of the class. 

^The studeats will indicate ati awareness of the fact that 
the Unitea States puts a major empfiasis on production 
of consumer goods and services by'^orally stating this 
fact when comparing the graphspprepafed by members 
of the class. 

EVALUATIVE ACTIVITY: 

Each^ student will complete in a maximum time of 45 
minutes a 40-item! five-option n^ultiple-choice exam in which 
each will be judged on knowledge of facts and vocabulary 
terms covered in ttiis urfit and on ability to apply principles 
which have been presented and used throughout the unit to 
solve various problems. (See Appendix 1,'pp. 21-23.) 



Instructional, Guide 2: Our American Economic System 

</) 

GENERAL OBJECTIVE FQR THE WIT: 

The students will develop a foundation on which they can 
build an > understanding df the American economic 
system, particularly how it functions in the business and 
consumer sectors. , 

TIME ALLOCATION FOR THE UNIT: 

Fifteen (IS^days > 



REQUIRED STUDENT READli^G: 

Chapter 2, pp. l9-34;.Chapter 9, pp. 156-180; and'Chapters 
12-14, pp. 215-274 from the textbook Consuqier Economic 
Problems. 

SUPPLEMENTARY STUDENT READING: ' 

(To be completed later when all re'Sources are organized- 
supplementary reading lists should be duplicated and 
handed out to^ach student.) 

INITIA.TORY ACTIVITIES: 

I . Students will complete a 40-it^m inventory of 
' economic attitudes. (See Appendix 2. pp. 24-25.) 
- 2. Use as.pretest Study Guide 2 from assigned wot'^kbook. 
Prgtest on the ''American Free-Enterprise Systen\''— 
#D true-false items (pages 7-8 of workbook). - • 

, D^LOPNtE;NTAL STUDENT ACTIVITIES AND 
BEhlAyiORAL\)bJECTIVES: v^- . * . 

A. Charactcfi$tfcs— Private Enterprise, Modjjiec^ Free. 
Market f \ . ' ' 

Activity 1: Students read Chaptd^2. pp..l9-34. in text- 
^ * bqok. Teache^directed disciissioh of what 

constitutes the ba^c charactetustics of our 
y American economic, system— competition. 

private property, profit motive ahd^free, 
markets. 

, ^ <» 

Behavioral Objectives: 

1. Each student will be able to identify orally or in writing 
the four characteristics of Qur American economic 
system. 

2. Each student will be abl6 to write a brief defmition for 
each of the te^ms used to desdribe the characteristics of 

' our economic system. 

3. Students will indicate that, they can defme additional . 
terminology used in the assigned chapter by being able 
to choose the proper definition for each .terpi from five 
options on a multiple choic^^question. , 

Activity 2: Students conduct an informal survey to di.scover 
if the local population is aware of what con- 
" stitutes the basic characteristics of.our American 

economic system. Students will determine which 
members of the- community will comprise the 
survey (size of sample, sttatification, and the 
like), which students should conduct the actual 
survey to collect the 'data, which students will 
tabillate the results and which students will pre- 

V. pare a class presentation interpreting the results. 

Behavioral Objectives: 

1. Students will indicate their ability to organize as a group 
to solve a particular problem by completing this ac- 
tivity. 

2. Students will indicate their awareness of what con- 
stitutes a representative sample for a survey of this 
type by^actually determining who will constitute the 

' sample. . * 

3. Students will indicate whether or not they feel the 
results of this kind Of a suryey using this type ofisample ^ 
provides an accurate appraisal of the communijly's un- 
derstanding of our economic system by writingjat least 

a a one-page paper expressing their views onj^ris topic. 

4. Students»will indiq^ite, in writing, their suggestions for 
improving this activity in the future. 
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Activity 3: Each student will write out as a- homework 
•assignment and be prepared to discuss orally irt 
class the ten ( 10) questions for discussion at the 
^ end of Chapter 2 of the testbook, page 33. 

Behavioral Objectives: • . 

1. Students 'will individually indicate by a written dis- 
^ course on each question that they ha\e spent a certain 

amount of time developing opiniops regarding the 
questions. • 

2. Students will discover through oral discussion on each 
oji these questions that different opinions prevail for 
.almost all of the questions. 

B/Sitpph and Lk'man(i-~-Our Market System ' ' 
- Acti,viiy 1: S'tudenf^ read Chapter"l2, pp. 215-234, in^ 
the textbook. Tl>env using duplicated ^ 
copies of Kyppthcitical supply and dqnand " 
X curves for "assistance., piarticipate in a 
♦ teacher-dii*ected discussion of supply -and 
.•demand. §tudents will use duplicated . 
' . . materia-l as a tool to help them to see how 

supply and demand determine prices of 
' ^ prodjjct^ in our economy. ■ 

Btth;*v'ioffal Objectives: - - ' 

1 Students wiM ir^dicate their ability to read supply and 
demand curves properly Jjy orally answering questions 
rcgardi;3g' the duplicated supply and demand curves 
they use in class^ 
^ 2. Given a supply curve and a demand curve, each stu- 
tfent will indicate the ability to determine what the 
- equilibrium price will be by writing the correct price for 

a I least three examples. 
3 ^Students wiff^indicate their ability to identify defini- 
tions lor terminology used iin the chapter by choosing 
the proper deffnition for each term from five options 
on a muUipLe-choice exam. 
Activity 2: Students will develop srmple demand curves to 
indicate w hat the demand curve would look like - 
lor each of the fallowing products: 
a. Salt 
. b. Auiompbiles 
* Teacher-directed discussion and transparency il- 
Ji^slration of what these two demand curves 
would look like should follow student attempts 
at construction. 



Behavioral Objectives: • 

I Students will indicate the ability to differentiate be- 
tween elastic and inelastic demand by wHting in- 
dividually at least- a one-page paper tjia.t differentiates, 
compares. Contrasts or discusses generally the two 
types of demand. / 
2. Students will indicate orally or in writ+ng at least five 
products who.se demand curves would tend to be elastic 
„iH^U least five products whose demand curves would 
tend to be inelastic. 

Activity 3: E'ach student cl^beses a particular product and 
prepares a written list indicating wbat "factors 
may cause changes in 

• 'a. the demand for the products. * 
b. the supply of the products. 
Students should use their individual lists for par- 

' ticular products to prepare one large list indicat- 
ing factors which may cause changes in either 



supply or demand in general.^ Class list to^l?e 
, > duplicated and handed out to e<|ch student.' ' 

Behavioral Objectives: ^ ^ 

' 1. Student.s will indicate, on the basis'ofl^list prepared for ' 
an inc^idijal product, that they are aware of the fact 
^ jhatThar\ges may oc^cur in supply and demand, for a 

particular DroducW. * < . 
2. StudentsHill indicate their ability to identify at leW 
. five reasons forrha'ng^e in 66th demand for and supply 
, ora product t>X orally listing reasons for changes in 
each of these ar^s. ^ » . 

' 3. Students will indics^te tYieir ability tO identify ^easohs 
for cljanges in eithef supply or demand of a product in 
general by choosing valid reasons from five options on 
a multiple-choice exam with at least 9^0 percent ac- ' 
curacy. (Se^ Appendix 3. pp. 26,-28.) 

C, Virvu(ar Flow of Goods and Servkvs ' ■ . - 
Ae4ivity I: Teacher-directed presentation ajtd discus- ' 

^ ' ' sion or circular How concept.^^tudents give 
, series of>examp!qs illustrating eacli type of ' 
How. Use whole-part-whole apprpach—Vn^ 
overview of entire concQpt through circu- 
. • V lur -flow chart; eAUfni nation of each part by 
use of illustrations, put all parts together to 
» present whole concept, ^ 

Behavioral Objectives: 

1. Each student will indicate an understanding of the cir- 
cular flow g^ncept by explairfmg in at least one page of 
writing the concept of the circular How of goods and 
services, productive^resources, and money in our 
economic system. 

2. Students will indicate their ability to identify which 
type of flow is affected by a particular transaction by * 
choosing the proper flow which is affected for at least 
seven out often traYisactions. 

D. Comparing Economic Systems 

Activity I: Teacher-directed planning session on 
problems of comparing economic 
systems. Students will determine why 
they should compare economic systems, • 
how to compare them, and suggest an out- 
line to be used lor comparing various 
economic systems* of' the nations of the 
world. . 

Behavioral Objectives: 

1. Students will indicate their awareness of the impor- 
. - tance of studyirfg other economjc systems by giving 
orally at least five rea.sons for comparing eccMiomic 
systems of the world. 

• 2. Students will indicate that they have ideas on how to 
approach comparing economic systems ot the nations 
of the world l>y establishing an outline of the procedure 
to be followed in examining the economic systems of 
various countries. 

3. Students will indicate their ability to accomplish plans 
as a group through the democratic process by develop- 
ing the outline to be followed by all groups in examin- 
ing various economic systems. 



Activity 2: Students will orgafiize groups of tw^er^r .three 
members to gather information on the economic 
systems and development (resources, systems, 
GNP and the like)#0f various nations. Each com- 
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• mittee will select.a nalfon from a list prepared by * 
^^he instructor to .facilitate gathering data on 
■cTifferent iypes of nations?. Each committee will 
preparf a written report and be prepared to-sum- 
marize its report orally to the entire class. The 
reports will be structured by the outline st»g- 
gested by the students in Activity 1, ^bove. 

BehayiorSt)bjectives:' ' 

\, Each student group will indicate its ability to use 
reference book? available to locate, analyze andjeport 
tfie facts re<Juired for each economic system by prepar- 
ing their written reports structured around the outline 
suggested by the class.' 
2. Students will demonstrate, their* ability to 'synthesize 
• and summarize in formatiofi by.bnefly summarizing 
their writtenrre^jorts in a three.-mlhut^oral report to the 
' entire clas§. 

• £.• Measuring Oiif Economic^Growth 

^ Activity Ir Teacher-directed discussion to assist stu- 
dents *in developing an understanding of 
^ GNP— definition of GNP,* definition of 
components of GNP and examples of 
goods or services which' comprise „each 
"component. Students are made aware of 
the fact that GNP is the basic measuring 
device of a« economy— it may be inaccur- 
ate in some instances, but it is the best 
measurement available.' 

Behavioral Objeptives: 

1. Each student will indicate knowledge of what com- 
prises. GNP by writing an accurate definition of GNP. 

2. Each student will 'indicate knowledge of the' compo- 
nents of GNP by listing them in writing—consumer 
spending, government spending, private domestic^n- 
vestment, and difference between value of exports and 
imports. 

. 3. Each student will indicate knowledge of what com- 
prises each of the components of GNP by bemg able to 
choose an example of each component fron^five op- 
tions on a multiple-choice exam. (See Appendix 3, pp. 
26-28.) 

■ 4. Each student will indicate that.he or she knows approx-» 
imately what the GNP of the United States was for last' 
year and what the predicted GNP is for this year by 
currently identifying these figures orally or on a five- 
option multiple-choice exam. (I$ee Appendix 3, pp. 26- 
28.) ^ 

Activity 2: Students complete Projects 22 and 23, pages 45-46, 
from their assigned workbook. These projects re- 
quire students: 

a. To find, record, and graph data (amounts) on 
current economic indicators (GNP, National 
Inconie?and the like) and comp'are the curren^t 
data with figuresTrom the past. 

b. To find, record and graph data on current 
• GNP ^f the United States and its compo- 
nents. • ^ 



'Behavioral Objectives: - 
^ 1. Students wiH indicate theif awarenesls of economic in- 
dicatprs by listing orally or in writing the names of at 
^ least five of the major economic indicators used-in the 

.United States. 
2. Students will indicate that they pan identify the defini- 
tions or explanations, of what« constitutes the compo- 
nents of an' economic indicator by selecting the proper* 
definition for^econbmic indicators on a five-option 
multiple-choice test. (See Appendix 3, pp. 26^28.) 
3-. Each student will indicate the ability to find current 
data in the reference bO(Jks on each of the economic in- 
dicators* by successfully completing Workbook-^rojecb 
21 / . . > 

4. Each student' will- indicate the ability^ to construct a 
- gr^aph based o«'Current data which he or she has found 
for components of GNP for the Uniteci States by com- . 
pleting Workbook Project 23. ' * . « , 

- ^ . - , . * * 

Activity 3: Eaph.studeht chqpses a topic from a teacher-pre- 
V .paredJist,of problems and/or issues in the area of 

measuring economic growth. Students will in- 
'dividually* prepare* a. one-page* discussion paper 
defining or explair^ing the Issues surrourfding.the 
* problem as it is tosed in the topic list and ex- 

presses their individual views» and opinions 
' regarding .the topics. Some of the topics which 
may be used include:* 

a. How can economic, growth be increased? 

b. Should we be concerned if'our economy does 
not^row as fast as that of the USSR? 

c. How can America help less advantaged coun- 
tries economically? 

d. How are economic growth and personal in- * 
come related? 

e. How is economic growth measured? 

f. How are economic aVid population growth rel- 
ated? 

g. Why have some of the poor countries not 
grown economically? 

h. How is demand related to economic growth in 
the ag^eg£^te? - ^ ' ^ " 

i. Who determines how fast the United States 
economy should grow? 

j. What is inflation and how does it affect eco- 
^-nomic growth? « 
k! Why is continued economic growth desired? 



Behavioral Objectives: 

1 . Each student will indicate an awareness of the 
problems and/or issues involved in one of these subjec- 
tive questions by describing the issues \s\ at IjiAst a one- 
page written report incorporating his or heffperception 
of the issued. 

2, Each stu,(Jent wiH indicate views and opinions regard- 
ing the problem and/or issue posed by one of the qUes- 
^tions by writing at least a one-page paper discussing his 
or her feelings regarding 'ijie topic. 
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. ' Personal Economics - ~ 

^ Instructional Guide 3: Law and Legal l^roblems'^ 

GENERAL OBJECTIVE FOR THE UNIJ: 

Students will become familiaf with the law, court struc- 
ture, ^aw enforcement and rights, responsibilities and 
obligations regarding our legal system. This will assist 
^ them In solving personal legal difficulties and enablntiem 
to recognise when ijtey should seek the services of a 
• -qualified attortievy^ ' •'^ 

TIME ALLO(iATlCK^ FOR THE UNIT> • ^ 
Jwelve (12) days - 

REQUIRED STURENT READING' 
, Unit 1 (Parts A-C), pp: 1-2L and Unit 11 (Part C), pp. 
514-524 from textbook. Applied* Business Low; 9th ed. 

SUPPLEMENTARYSTUDENT READING: 

Duplicated materials to be handed out in class at th^dis- 
cretion of the Individual instructor. ' 

INITIATORY ACTIVITIES: ' ^ , 

L Students will complete a 20-item yes-no business law • 

surt^ey. (See Appendix 4, p. 29.) ^ . 

2. Examination of hjow to study business law, p. vii, and ' ' 
* how to solve legal problems a,nd' cases, p. viii, of the 

- textbook by the class as a gi'oup.^ 
- 3. Discuss, as a group, the everyday use of business law, 
pp. 1-4 textbook. 

DEVELOPMENTAL STUDENT ACTIVITIES AND 
BEHAVIORAL OBJECT^IVES: 

1 - ■ o 

^ A. Nature and Kinds of Law ^ ^ — ' — 



Activity 1: Students read Part 1-A, pp. 5-12, ih t 
boob and complete duplicated vocabul 
worksheets. Part 1 A. (See Appendix 
30-31) 

Behavioral Objectives: . 

1. Each student wilPbe able to define the four forms of 
law discussed in the assigned reading and will be able to 
give illustrations\)f existing laws in each category. 

2. Each student will be able to match correctly all legale 
terms with their definition on the assigned vocabulary 
worksheefts. 

Activity 2: Students will view film, 77?^ Law Protects the Peo- 
ple. 

t 

Behavioral Objectives: ; ■ 

Students will be able to prepare a one-page essay-describ- 
ing in their own words how laws are designed to protect 
them in our society. ^ 

* Note: The economic aspects of this section. "Law and Legal Problems," may 
not be readily apparent. It is related to personal economics in the sense that the 
consumer's real income may decline if he or she is ignorant of his or her legal 
rights and how to go about securing those rights. In the case of renting a house 
or, apartment, for example, the total real cosLio-thfi: consumer, may be higher 
than it should be if the tenant is ignorant of the landlord's obligations and how 
to take aciidn against a landlord who fails to live up to those obligations. The te- 
nant may not be getting all the services he or she is paying for, and this con- 
stitutes a decline in reat income. {Real monie means the goods and services 
one obtains with ona's money income.) , 



B. Types of Courts and Law Enforcement 
.-Activity 1: Stud^ts will read Part 1-B, pp. 13-20 in the 
<• textbook and complete duplicafed vocabul- 
ary worksheets. Part IB. (See Appendix 5, 
pp. 30-31.) 

« * 

Behavioral- Objectives: 

1. Students will be able to identify^the different types of 
dourts in j3ur legal system and give illustrations of cases 
which come under the jurisdiction of each level of^. 
court. ' . 

2. Students will be able to .differentiate between civil ac- 

• tion and criminal action in our legalr'system. 

3. Students wilLbe able to identify the power of thf 

• various' courts ^nd procedures used by the various 
c.ourts to Snfor^ce their judgments in civil cases. 

4- Students will be ^ble {o rnatch correctly ail legal terms 
/ with their definitions op the assigned vocabulary 
- . wofksbeet. * 

Activity 2: St^ydents will listen to pre-recorded tapes on jury 
selection and final instructions to the jury. 

Behavioral Objectives: - Si 

1 . Students will be able to describe orally prqcedui'es u^ed 
• for selection of a jury in a civil action.. 
• 2. Students will be able to summarize the techniques used 
in charjging a jury in a civil action. 

Activity 3: Students will view the follo^Ss^ing films: 

a. Bill of Rights in Action: Story of a Triai 

b. Basic^ C ourt Procedures 
c^nTuFamf the Just 

Behavioral Objectives: 

Students will be 'able to relate the ideas and concepts pre- 
sented in the films to the class discussion of courts and 
law enforcement which preceded the viewing. 

C Legal Righi^ and Duties * , * 

Activity 1: ^tudents will read Part^ 1-C, pp. 21-30, ip 

the textbook and complete duplicated 

vocabulary worksheets. Part IC. (See Ap- 

. pendix 5, pp. 30-31.)" 

p ,• 

Behavioral Objectives: 

1. Students wifl be able to defiiifeVdassify and distinguish 
orally and/or in writing among 4he various crimes and 
torts. 

2. Students will be able to identify who is not legally 
responsible for crimes and torts in our legal system. 

3. Students will be able to state orally and/or in writing 
their-liability for crimes and torts committed by^hem. 

" 4. Each student will be able to match correctly all legal, 
terms with their definitions on the assigned vocabulary 
worksheet. 

Activity 2: Students will be divided into small groups and 
study Case Problems 1-4, p. 30, of the textbook. 
Each group will appoint a group leader who will 
report the decision of the group on each problem 
and the rationale of the group for its decision. 



Behavioral Objectives: 

1. Students will indicate their ability to organize as small 
groups ,to solve a particular problem by making deci- 
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• sions iri this manner for the cases assigned. 

2. Students will realize that given the same set of facts 
different groups may arrive at different decisions 
because of the use of a different rationale and in- 
terpretation of the facts, Thrus,^tudents wjll realizelhat 

* ' law is a social science with unpredictable .outcomes 
► 'because of the human' elements involved. 

3. Students will indicate their ability to analyze^ casie , 
problems and apply poirtts of law they have learneff by 
rendering decisions on each of the^ case problems 
assigned. - , , . " 

Activity 3: Students will complete, a summary and revieSv . 

worksheet of , multiple choice and' completion 
questions for Unit K Parts A-C, workbook pages* - 
7-8. . . ' 

Behavlorai Objectives: ' ^' '\ . * ; ^ 

Students wiJI review th^ assigned reading from Unit 1 aacl, 
r using ^heir textbooks corrqbtly -answer, al( items on the 
. assigned worksheet. . ^ . * ' ^ 

^ Dy Landlord-Tenant' Responsibilities ^ . 

* Activity I: Students \^ill read Part^l l-C, pp. 514-524, in ' 

textbook aVid comply duplicated vocabul- 
f " <.ary worksheet. Part IIC. (See, Appendix 5, 

^pp. 30.3L) \ 

Behavioral Objectives: - ^ 

1. Students will be able to list orally and/or in. writing the . 
parties to a 'lease and the different kinds of leases 
available. , ' . • 

2. Sludents will be able to list and define the duties and 
rights of astenant. * • , 

3. Students wilH^e able to list and>define the duties and 
rights of a landlord. - ^ 

4. Students will Be'able'to state conditiprfe under which a 
lease may be termmated by Either a;'ti^|iant or landlord. 

5. Students will be able to match correclfy all legal terms 
with their definitions on the assigned v.Q(cabulary 
worksheet. , . ' 

Activity 2: Students will be dividecl into small groups to 
5tudy Case Problems N5, p. 524, of the te^Jfe^ook. 
Each group will appoint a group leader who^ill 
' report the decisions of the group on each^ 
problem and the Rationale of the group for its 
decisions. 

■ ■ • » ' 

Behavioral Objectives: 

1. Students will indicate their ability to organize as small 
groups to discuss and reach a decision on specific prob- 
lems relating to landlord-tenant relationships. 
. 2. Students will indicate their ability to analyze case prob- 
lems on tenant-landlord relationships and apply points 
of law gleaned from reading^e assigned portion of the 
'textbook by rendering group decisions on each Of the - 
five case problems assigned. 

Activity 3: Students will complete a worksheet of matching^ 
and yes-no questions for Part 11-C of the text-* 
^ bodk, workbook pages 127-128. 

Behavioral Objectives: 

Students will jeview the assigned reading from Part 11-C 
ajid, using their textbooks, correctly answer all items on 
the worksheet. 

• ' * « \ 
Activity 4: Students will complete a 20-point exqrcise which 



„ will require them to apply points of Jaw to cotti-^ 
.^^merfexperiende problems. Comroon experience 
^ problems Vill be selected^ by the teacher from 

each of the. four parts covered for this unit. 

Behavioral Objectives: 

Each student will indicate the ability .t9 apply the corre'ct 
point of law tO a given situation by success fu II ^omplet-^ 
ingat least^ fifteen of the twenty problems assig;ied. 

EVALUATIVE^AS^IVITIEST , 

A. Each student wi^ complete* a' 20-point yes-no^ quiz* 
, 'covering Paris lA-iC. (See Appendix 6, p. 32.) 

B. Each' student will complete a /ft*point matching quiz 
covering, ifegal vocabulary from tlje entire unit. (See 
Appendix 7, p. 33.) \ 

. * C. Each student will complete in a' maximum time of 45 
. . ' minutes a 4P-item, five-op^n multiple-thoice exara in 
which he or she: wjll be rel^liirecjlo indicate knowledge 
• ^o'f legal fact^^'and terms' covered i^ this\init and th^ 
* ability Ho apply lega^pririciples w4iich have been pre-, 
sented and used throughout the* unit to^sdive various 
.problems. (See Appendix 8, pp.' 34-36.")^ 



Instructionaf Guide 4; Business and CoVi^m^r Contracts 

GENERAL OBJECTIVE FOR THE UNIT: 

Students wili develop an' awareness of the many legal 
documents and instruments commorily used in consumer 
and business contracts in our econoqiy. They, will ex- 
amine the elements of contracts to develop better judg- 
ment regarding contractual obligations which will help 
.them to avoid serious legal difficulties. 

TIME ALLOCATION FOR THE UNIT: 

Eight (8) days ^ • . 

REQUIRED STUDENT READING: 

Chapter 22, pp. 423-445, from the textbook, ,Consiir^er 
Economic Problems. Unit 2 (Parts 2A-G), pp. 31-1 lOi from 

, the textbook. Applied Business Law. 

SUPPLEMENTARY STUDENT READING: 

Duplicated materials to be handed out in class at the dis- 
cretion of the instructor. 

< 

INITIATORY ACTIVITIES: 

L Read Chapter 22, pp. 423-445^in the textbook. Con- 
sumer Economic Problems, 
2. Complete the 45-item, yes-no, multiple-choice and 
matchir^g study guide on Chapter 22 from the assigned 
workbook. 

DEVELOPMENTAL STUDENT ACTIVITIES AND 
BEHAVIORAL OBJECTIVES: 

A, Nature of Contracts 

Activity 1: Teacher-directed discussion of Chapter 22, 
pp.-, 423-445, and the^^StUdy Guide for 
Chapter 22 which was completed as in- 
itiatory a(ttivity No. 2. 

BehaviorM Objectives: 

I. Students will be able to explain orally»^nd/or in writing 
the importance and prudence of seeing competent 
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V. » • , legal counsel Wfore entering inio^imporlani contracts.^ 
2. Siuttenis \?iri be able to match correctly all legal terms 
with^their •^definitions on the assigned vocabfflary 
^ worksheet. (See Appendix 9. pp. 37-39,) 

^ ActivVly 1 St-udents will read^Unit 2 (Pa'rtJA), pp. 51-38. in 
the textbook.. Applied Busitm ^' 



Law, 



Behavioral Objectives:* 



2 



Students will be abje to state orally and/or1n writing 
the importance of contracts in their everyday, con-. 
sumer activiUes and tjjp .extent to wjiich they are in- 
volved in contracts as present 

Siude.nts will be aWe to differentiate between agree- 
rhepts and contracts. , . . ^ 

3.' Students will be-able to describe .ofaUy several different 
; , meanings of the term '^property'' and be able to define 
' the term "legally/* \, , 

Activity 3:^ Students will view the film;"What jsa Contract?" 
Btjhaviorai Objectives: ^ « ' 

1. Students *wiil be able to relate tfie 'ideas and concepts 
presented in. the film to ahe class discussion of con- 
tracts which preceecJed the viewing of thelTlm. 
2. Each student will be able to state orally and/or iji wait- 
ing that a contract' must include all the element^in 
order to be enforceable in the courts. 

B. Elements of Contmcts 

Activity 1: Students will read as assigned by the in- 
stryctQr. Unit 2 (Parts 2B-G). pp. 39-110. 
in the textbook, Applied Business Law. 



Behav<toral Objectives: 



3. 



Students will be able to identify and define orally 
and/or in writing the five basic "elements of a contract. 
Students will be able to matoh correctly all le^al term^ 
with their defmitions for each part on the assigned 
vocabufary worksheet, r 
Students will be able to describe in writing ihp rights 
and responsibilities and the requirements for entering 
into a contract while still a minor. 
*4. Students will be able to describe orally the proper tech- 
niques of offering, accepting and fulfilling contracts. 

5. Students will be able to identify and give examples of 
fraud, duress and undue [nfluence which render con- 
tracts defective. 

6. Students will be able to define under what circum- 



^ staYjces a contract is illegal or can be made illegal, 

7. Students will be able to. identify, what constitutes the 
. concept of consider;i(ion, . . ' 

8. Students wi^lT be aware that contracts may 'fexist in 
several different forms and still "Be legal and^enforcea^ 

ble^by law. 

• 1 . •. ^ ^ , 

C Uniform Commercial Code , ^ 

Activity 1: Students will be given information by the 
'^instructor from the Uniform Commercial 
^ ' Code Teaching Guide, ' * 

• Behavioral Objectives: . \ .* ^ 

^-Studfents will be able to identify somo of t\ie areas in 

• whicj? attempts havab^en made to make laws and policies 
regarding sales contracts somewhatiiniform among the 50 
states. , * " • 

Activity 2: Students will be divided 'into small groups to 
. study cajj€ problems and law applied to common 

; ^ experience problems. Each group will appoint a 

group leader who will report the decision of the' 
group on each problem and the rationale of the 
group for its decision. 

S^fiBehavioral Objectives: 



1. Students will indicate their ability to organize as small 
groups to solve a particular problem by making deci- 
sions in this manner for the assigned cases. 

2. ^ludents -will realize that given the same set of facta 
|ifferent groups n^.ay arrive at different 'decisions' 
because of the use of different rationale and interpreta- 
tion of the facts.x, * 

3. Students will indioaj.e their ability to analyze, case 
prpblems aiid-'^appiy points of law they have learned by 
rerid^ing decisions on each of the problems assigned; 

EVALUATIVE ACTIVITIES; 

A. Each stoent wiir coViplete a 2Q-point matching 
vocabulary -quiz covering Unit 2 (Parts A-G) of the 
Law text and Ch^ipter 22 of the Consumer" text. (See- 
Appendix 10, p. 40.) 

B. Students will complete in a maximum time of 35 * 
minutes a 25-item, five-option multiple-choice exam in 
which they will be required to indicate their knowledge 
of legal facts and terms covered in this unit. (See Ap- 
pendix 11, pp. 41-42.) 
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SECTION H 

Advanced Ba^c Business trimester Course Outlines) 
RICHFIELD SENIOR HIGH SCH9OL* 
Course ! . . 



\ 



Objectives (what students are expected toiaccomplish 
in this course) 

I' Knowledge or information to be learned Hy the slu 

dent: ' . ' ^ • . . 
" a: The student wil^learn ihat an economic systenT 
.a" necessity, of every society to aid in solving the 
. basic economic problem oj^allocating' resources to 
satisfy the wants and needs of the members of the 
society. ^ /. • . . 

b. The student will d^elop a foundation on which to 
build,' an understanding of how the business sector 
of the Araeriqiin ecoi^omy operates. . 
c/ The student will learn to identify and compare ^ 
different types of busrnesses by activity and legal 
organization. • ' 

d. The student will be m^de awacel of the roles of ^ 
labor, management and government in the collec- 
tive bargaining process. • v 

e. The student will become acquainted with some of^ 
the general principles of business management. • ^ 

f. Students will learn business terms Which will ena- 
ble them better to understand news reports regard- 
ing activities 'of the business sector of the 
economy. 

2. Understandings to be developed: 

a. The student will develop an appreciation for the 
complexity of our overall econornic system and* 
especially for the complex oper-atiohs of the busi- 
ness sector of the economy. 

b. Students become more tolerant and" positive 
toward business as they develop a better under- 
standing of the operations of the business system. 

c. The student should recognize that all types of busi- 
n6ss activity — production, disiributjon and ser- 
vice—contribute to the success of our overall 
economic system. 

d; The student will develop an understanding of the 
complexity of the collective bargaining process * 
and be awjire of the human factors involved in the 
process- 

e. The student will realize the difficulties of reaching 
agreements in the group decision-making process 
while making managerial decisions. 

3. Skills to be developed: 

a. The student will be able to categorize a business by 
type of activity and by legal organization. 

b. The student will be able to describe the role of the 
business sector in our American p^rivate enterprise 
economy. 



* As explained earlier (p. 6), in 1973-74 the Ricmield school system in- 
troduced a series of trimester elective courses for students who were in their 
junior or senior years. The four trimester basic business courses arc outlined in 
the Section II report of the advanced basic business program at Richfield.— The 
Edifon. 



Advanced Basic Bu^^inless— -Introduction to Business ^ ' ^ - ' 

The student wiU gain experience through a snjalh 
group compeiitiye sit^uatioR in tnaking manage/ 
erii decisions regarding production ynd distfibu- 



c. 




"ft 



C. 



D. 



L 



tlon of a product while {Participating in a manage- 
ident simulation exercise. ^ 

d. -The student will be able to identify and describe 
* V the various jnethods used by labor and manage- 

* ment in the collective bargaining process as well as 
the government activities designed fo settle labor- 
management disagreements. . ^ ' 

e. The studenfls ,will expand their vocabularies to 
enable them better to understand business reports 
of, all kinds as. they are exposed to them through 
alKypes of communication media. 

Student Characteristics -(type of /^tudent to^ served^ 
by tfiis course) 

The*t)niy requirement for enrollment in this course is 
that the students be imerested in examining th1e busi- 
ness"" sector of our economy to improve their under- 
standing of the world of businesSr-no course or skill-pre- 
requisites. ' ^ , 

Description of the Course , ' 

Advanced Basic Business — ljuroduction to Business pro- 
vides an opportunity for students to fo»us on un ex- 
^amination of the 'business sector of the American 
economy. Students will identify and compare different 
types of businesses by activity r^nd Megijl organization 
and w-ill becom^familiar with methods ased by labor 
and management in reaching agreement during th'e col- 
lective bargaining ^process. Part of th^ourse will prq^ 
vide students an opportunity to apply management prin- 
ciples while participating in a computer-based simula- 
tion exercise. ' • 



.Units to Be Taught in the Course | 

1. The consumer, business and government sectors of 
the American economy 

2. Organization of business in our economy 

3. Labor, management and government in 'ihe^collective 
bargaining process , » 

4. Principles of management , 

5. Management simulation exercise 

Textbooks 

S. Joseph DeBjum, Peter G. Haines, Dean R. Malsbary 
and Ernest H. Crabbe, General Business for Economic 
Understanding, 10th ed. (Cincinnati: South-Western 
Publishing Co.,M971). . 

Ray G. Price, Vernon A. Musselman and J. Curtis Hall, ^ . 
General Business for Everyday Living, 4tH Ed. (New 
York: Gregg Division/McGraw-Hill Book Company, 

. 1972). ' • 
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Roman F. Warmke, Eugene D. Wyllie^ w, Hnrm&ff' 
"Wilson and ElVin S. Eyster, Consimfer Evonornif^b- 
/ems. 8lh ed. (Cincinnati: South-Western Pubnshine " 

Co.; 1971). • . ♦ V 

Mahdgmcnt Simnlblion Game. (Various versions of the. 



Course 2 

Advanced iBfasic Business— Income Efi 



A. 



Objecti-ves (what students -are ex'pected to accompiish 
in i-his course) ^* 



Knowledge or information to be learned' by the stu-' 
•dent; ' ' / ' 

•a. The student wiJl ha.ve a knowledge of computing 
finartcial net worth. 

b. The students will learn ways to improve their 
spending for consumer goods and hx)w the con- 
sumer yi protected. ^ . 

c. The student will have knovvledge of the services of 
rm>ancial institutions. 

d. The stude/its will become acquainted with the 
various investment opportunities available in dur 
economy. 

Understandings to be developed; * ' 

a. The student will understand the value oPearjiing 
an income and of setting goals for its.use. 

b. The student will understand the value Of chopping 
for consumer goods. 

c. The student will understand th(k.need for being 
selective in the u$e of financial institution ser- 
vices. ' • . . 

d. The student will realize the difficulties of planning 
an investment program that provides the best 
return for the individual. 

Skills to be developed: ^ 

a. The student will be able to estimate income an^ 
set up various plans of money management and 
how to spend wisQ^y. 

b. The student will be able to describe various ser- 
vices provided by financial institutions. 
The student will be able to r6ad and understand 
the language of th« investment world. 



c. 
I 



B. 



D. 



. • ■ , • • • 

Management Simulation Game are available on ma- ' 
jor computer systems,) " . - - ' 

Adrian A. Paradis, Lo/^or in Action: ^ The Story of the Amer- 
' icah Labor Movement (Ne.w York:, Julian Messner ' 
1972), " . . . ' 



\ 



lihgj Spending and Investih: 



V 



Student Characteristics '(type of student 19 ..be- served 
t)y this course) ; ^ ^ 

^ Students enrolling in ihis course should h^e an interest 
\in consumer problems and fjnanciiil planning. There are 
riD other course or skillpiVequisites. / • 

Description of the Course 

Advanced Basic Business— Income Earning, Spending and 
' Investing givQs the student a chance to examine factors 
affecting persohal economic activities in- the area of 
earning, spend5ng;'saving and investing. One por.tion of 
tlte course will focus spe$:ifically on personal investing 
and the role of investment in ihe total econorny. 

Units to fte Taught in the Course 

I- Budgeting and spending income ^ 

2. Consumer protection 

3. Using services of financial institutions 

4. Saving and investment programs^ 

Textbooks . . 

5. Joseph DeBrum, Peter G. Haines, Dean F. Malsbary 
and Ernest H. Crabbe, Genera/ Business for Economic 
Understanding, lOth ed. (Cincinnati: South-Western 
Publishing fo., I971)i5' 

Ray G. Price, Vernon A. IMusselman and J. Curtis Hall, 
' Genera/ business for Everyday Living, 4th Ed. (New 
York: Gregg Division/McGraw-Hill Book Company, 
1972T-. , • - 

Roman F. Warmke, Eugene D. Wyllie, W. Harmon 
Wilson and Elvin S. Eyster, Consumer Economic Prob- 
/ems, 8(h ed. (Cincinnati: Soul^-Western Publishing 
Co., 1971). ^ 



•A 



/A. 



Course 3 

Advanced .Basic Business— Personal Law and Credit 



Objectives' (what students are expected to accomplish 
in this course) ' j^^'^^ 

1. Knowledge or information to be le*irnad by the siu- 
dent: • ^> 

, a. The students will devetop 'better judgment regard- 
ing the law and legal problems to enable them to 
avoid serious legal difficulties and recognize when 
they should seek the services of an attorney. 
The student will develop an awareness of the 
many legal documents and instruments com- 
monb/ used in consumer transactions. 
The student will develop an understanding of th^ 



b. 



c. 



nature of borrowing and credit and howtiey can 
be used advantageously to help to solve economic 
problems one may eneounter. 
The students .will broaden their vocabulary to 
allow them Wetter to understand the business 
world. 

Understandings to be developed: 

a. The student will become more tolerant and under- 
standing of the laws and legal procedures that are 
necessary in a highly complex society. . ^ 

b. Jlie student will understand the various types of 
credit and the implications of each. 
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• * c. The students will fearn the various elements of 
. / £on tracts an,d^ agreements and understand t^eir 
, . ^ r^ghtsi <iuties and responsibjiitie? as a party, to 
I these documents/ j| V.* • ^ 

. d, The stucferus'will develop a'sens^pf*reS ponsibif II ty \ 
. . V in completing cte assignmegll* 
' 3. SkillJi Jo be developed: 

a. The stuclent will be able la recognize, and' dis- . 
iinguish between. the kinds of law and iHeir enfor-' 
jcement. *• . " 1" . - v. ' . 

' " b. The student *wiil be able no describe oiir court 
• system; ' ^. • , . 

' c. The student will be able to lisi arfd describe the 
/ 'various types of credit available and ^he advan- 
tage? and disadvantages of each. - 

d. The student will be able to identify properly con- 
tracts and/or agreements and all the el^ents 
necessary to make them- legal. • . " 

e. The students \vill develop skills* in recognizing 
' faulty cor^tracts. - 

/ \ 

B, Student Characteristic!. ° ' . 

The only requirement for enroJ44i>eni in this course is . 
that the student have an intet^t in law -^nci legal 
"problems. ^ " , 

C. Description of the'Course ^ ? , 

Adv^tKcd Bask Business — Personal Law and Credit *m\\ 
familiarize students with various aspects of l/w rehiling 
to their citizen, consumer arid, business activities now 
*^ arid, irt the future. A portion' ol/ the cpurserwfll -focus 
specifically on the legal and economic aspecisoCborrpw- 
"^jtig arixl using itredit to supplement income/in our con- 
temporary socrety. 



D. Units to Be Taught in the Course . / 

, I. Law and legal -problems . 
2;^ Borrowing and^using credi^ . • ' * , 
3. Business^and'consumer^contracts:. 

' '.. "'^ ^ ■ <^ ' ^ - " ^ ■ ' ' " 

Textbooks 

; McKee Fisk, Norbert J. Mietus.and James . 05^ Snap p. 
Applied Business Law^' lOtlt q,d.. (Cincihnaii^ South- 
western Pablfshing Co.V 1972). * 
RayG. Price, Vernon A. Mussel man ^rlcJ^J: Curtis H4*Il, ^ 
General Businfss fot- Everyday Living, 4th ed. (Ne w 
. York: GregrfCfrvisiop/McG raw-Hi 11 Book Con^pany, • 
.1972). : ^ 

R, Robert Rosenberg and 'Joseph G. Bon nice. Business 
' Law/30 (New^ ^^^SS DivisioQ/McGraw-HiU 

Book Company, 19/4). . . l 

Justice iru Urbaru America SerieS (Geneva, niifiois: 
Houghton ,Min1in Company), Robert H^^Ratcliffe, 
, General Editor.: ^ ' - 

Richard GroU and Jack Zevin, Law and the Cifyt 

(1970). ■ ■ ■ - . : 

« .Robert Berger and Joseph Teplin, Law and the Con,- 
I . sumer{\969), . 

George Ranney,. Jr., and Edmund Parkfer, Landlord 

and feham (mQ). . " ' ' ^ ^ 
M . C he ri f Bass ioun i et di , Crimes and Justice ( 1 969) . 
. M. Cherif Bassiouni and Sister Thecla Shiel, Youth 
ft , and (he Law (1970)!* ' ' 

Robert Bennett and Tft^ffi€rs' Newman, Poverty and 
, ^ Welfare (1969). 



Course 4 

Advanced Basic Busine;i5S — Insuraiice 



Objectives (what students are expected. to accomplish 
in this course) . • 

1, Knowledge or information to be learned by the stu- 
dent: H 

a. The Student will know the functions of insurance 
companies lincluding the sharing of risks and 
establishmerit of premium rates. 

b. Ttie student will learo the different lypes-'of in- 
surance protection available. 

c. The student will develop an understanding of how 
best to use^he different types of property and 

^ liability insurance as pr«) tec tjon against potential 
economic los.ses. \ - : 

The students will become aware of the various life 
'and' health insurance plans available \o fit thgr 
own particular i\eeds. 
e. The student will learn the variQu^ benefits made 
available tfirougb- our social security system and 
other related social insurance plans. 

2. Understandings to be developed: *. 

• a.^ The. student will, develop an understaitdi^g^, of 
various insurance protection plans available, 
b. The students will understand their gwn individual 
insurance needs. , . " 



4 



c. The studerjt will -jdeyelop an interest and aware- 
ness of insurance by participating in class {projects. 
Skills to be developed: 

a. The students will develop the ability vo plan an in- 
surance pif<pgram to fit their individual insurance 
needs. * , 

b. The student will develop the ability to analyze in- 
surance contracts to ensure desired prx)tection.*' 

c. The student will 6e able to complete the'process Of 
evaluating, planning and selecting a, sound in- 
surance program to fit different individi^al needs. 

d. The student will become familiar withtiihsurance 
vocabulary and terms to aid in understanding in- 
surance language. . 



Student Characteristics, (type of studenT to be served 
by this course) ^ ^ • V 

Students who enroll in this course should be interested 
in learning the underlying functions of insurance com- 
panies, interested m e^X^loring theit presettt ^ncrmture 
insurance needs, and have a desire to^participate in 
. group analysis of various insurance coverages. In addi- 
tion, the student should be willing' to work on out-of- 
class insurance projecis. ' ' 
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Description of the Course - 

Advanced Basic Business — Insurance provides students 
the opportunity to explore the functions of insurance 
companies including the sharing of risks and establish- 
ing premium rates. Students will study the various in- 
surance coverages, including no-fhult automobile in- 
surance, to gain knowledge of their own insurance 
needs. A study of local automobile insurance coverages 
is made to help students to maximize their protection 
and insurance dollar. Other types of insurance examined 
' include motorcycle, auto risk, home^i^nfers, life, health, 
and social insurance. 

Units Which Will 3e Taught in the Course 
1. Property and liabilit^insurance 



2. Liffi^nd heallhf nsurance , 

3. Social insurance * ' ^ _^ ■ 

E. Textbooks ^ 

S. Joseph DeBrum, Peter G, Haines, Dean R, Malsbary 
and Ernest H, Crabbe, Generat Business for Economic 
Understanding, iOth'ed, (Cincinnati: South-Western 
Publishing Co,, 1971), 

Ray G, Price, Vernon A\ Musselman and J, Curtis Hall, 
Generat Business for Everyday- Living, 4th ed, (New 
York: Gregg Division/McGraw-Hill Book Company, 
1972), 
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Appendix 1 



ECONOMICS UNIT I 

Basic Economics ^ 
Unit Ex^m / 

Test Nq._ 

Directions for Completing End-of-Unit Exams: ' y 

A. Please prut your name, test number, period number and date on the answer sheet. 

B. Read each of the questions carefully and select the one Ifest answer for each. 

C. Record your answers on tbe answer sheet provided by circling the letter which corresponds to your choijce. PLEASE 
CIRCLE THE LETTER COMPLETELY. 

D. If you are using ink and need fo Change an answer put an "X" through the response you DONT want. The response 
circled, w/7/70«r an "X" WILL BE considered as your choice. 

E. ^ If more than one choice is marked without an '*X," the item will be counted as wrong since we donH know which ^ 
* response is your choice. • ' . o • , . 

F. PLE/BE DO NOT WRITE ON THESE SHEETS. Use the back of your answer sheet for any figuring you may have 
to do. , 

G. TAKE YOUR TIME, READ EACH QUESTION CAREFJJLLY, THINK, GO^D LUCK! , 



1^ The basic economic problem which must Jbe solved by 
every society is ' " 

A. unlimitetl wari'ts vs. limited resources. ' 

B. limited wants vs. limited resources. ; 

C. limited wants vs. unlimited resources 

D. ^nlimited wants vs. unlimited resources. 

E. none of these. 

- • . n 

2. 'Our wants for food are coq^sidered to be 

A. secondary wants. D. luxuries. 

B. nonessential wants. E. none of these. 

C. essential wants. 

3. Which of the following factoids of pro^duction provides 
• protection and regulation for producers?^ 

'A. Capital D. Management 

B. Labor ^ E. None of these 

C. Land ^ ^ 

4. Which of the following is not characteristic of the 
^v^t economy? , 

A. Dedicated primarily to the goal of growth 

B. Relies on a planning mechanism rather than a free 
market 

,C. Has made use of coercion or threat of punishment 

D. Puts emphasis on consumer goods rather than pro- 
ducer goods 

E. All of the above are characteristics of the Soviet 
I economy 

5. Which of the following \s.not a reason for changes in 
our wants? 

A. Changes in styles or tastqs^ 

B. Introduction of new product^ 

C. Moving to a different -climaig,^ 

D. Advertising 

E. All are reasons for changes in our wants 

6. The definition we have used for consumption and the 
one given in your textbook can be stated simply as 
A. wants and needs. • 



B. wants becoming demands.* * 

C. wants in place of demands. 

D. wants for resource3. > 

E. none of these. 

7. Wheji solving the basic economic problem, societies 
, mus< somehow make decisions on all of theTollowing 

except 

A. what to produce. 

B. how to produce. i • ! ' 

C. ho^ much to produce. 

, D. how production will be shared. ^ 
E. all of these decisions must be made. 

8. Which of the 'following is not used to helf) societies 
/""^'^^Solve thei'i^ ebonprnic problem? 

A. Natural Resources 

B. Human resources . 

C. Medium of exchange 4 

D. Man-made means of production 

E. All df these jire used ^ 

9. The primary function of a manufacturer is to increase 
the value of goods through 

A. value utility. " D. possession utility. " 
' B. form utility. E. time utility 

C. place utility^ 

• 10. The economic goals of which of the./ollowing countries 
are similar t^ those of the United States? • ^ 

A. Great Bmtain 

B. Soviet union 

C. Cuba 

D. Communist China 

E. All of these are similar 



L 



11. Which of the following \yould^nof normally be con- 
sidered as a capital or producer good? 
^. Raw materials D. Furniture 

' B. Buildings E. Equipment 

^ C. Machinery * ' 
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12, Producer goods are 

A. (>onsumed directly by people. . ^ 

B. of little or no monetary value. 

C. of little concern in the Soviet economy. 

» D. used by manufacturers while ' changing 
materials to goods. v 
E. All of the above are true of producer goods. 



19. A market trading only in large lots and accoinmodating 
all producers and manufacturers in a particular indus- 
try is referred to as * * 

A. auction market. D. wholesale market. . ^ 
raw \ ^ B. Qommission tnark^t. E. none of these. 
C. retail market. 



13. 'Pie definition of economics we have attempted to 
develop in this class and the one given ii> your text- 
book iy^ftoilarao which of the following^ i 

A. A study of how man eajns and spends hjs income * 

B. A study of how man uses his mental and physical 
efforts ^ 

C. A study of how man satisfies his wants ariid heeds 
for material goods and services through his mental 

• and physical efforts 
j^D. A study of how ntan develops wants and*>needs for' 
material goods and services , 
E. A study of how the American private enterprise 
. , s)«tem provides material goods artd services to 
safisfy the wants of the American people 

14. Which of th£ following could most likely be used as 
. both a consumer good and as a producer (capital) 

A. Con>pu(er D. Tractor 

B. Carjoad of iron ore E. Typewriter 

C. Carton of cigarettes 

15. Which of the following best defines the term pro<luc- 
lidn? 

A. All manufacturing and distributing of goods and 
services 

B. All activity in which people engage to change the 
form of raw materials 

C. All activity in which people engage to satisfy 
human wants 

D. All activity in which people engage to develop usa- 
ble services ^ ^ 

E. All activity which is directly controlled by' the 
government 

16. The term entrepreneur is sometimes used to describe 
which of the factors of production we have discussed? 

A. Land D. Labor 

B. Capital ^ E. All of them 

C. Management ^ 

17. \Vhich of the following illustrates how our government 
interferes to distribute more evenly the s^hares of pro- 
duction in our country? 

A. Placing high rates of taxatioo on those with high in- 
comes and low rates on those with low incomes 
Placing high rates of taxation on nonessential items 
such as cigarettes and alcoholic beverages 
Establishing minimunfi wage rates for certain jobs 
in our economy 

D. A and C ftbove <|JP^ 

E. B and C above 

18. 'It is estimated that ^ ojjt of each dollar spent for 



B 



C. 



10. According to your textbook and the latest employment 

data we have available, approximately gainfully 

employed persons in 1he United States is engaged 
V dir^gily in wholesaling or retailing activities. 

A. one in three' D. one in fifteen 

B. one in six E. none of these ratios is 

C. one in ten correct 

21. Which of the following producers uses the largest per- 
centage of direct marketing to distribute its products to 
consumers? 
A. General Motors. 



fpo.d products is their marketing cost. 
AjtJO cents D. 2& cents 

B. ISO cents E. 5 cents 

C. ^(Ttents 



B. 



Fuller 
pany 



Brush Qom- 



C. General Electric 

D. Proctor <S>Gamble 

E. Pepsicola 



22. 



Grocery 
clothing 
market? 

A. Auction markets 

B. Commission 
markets 



stores, service stations, meat markets and 
stores are representatrve of what type of 



C. Retail markets ' 

D. Wholesale markets 

E. Exchange markets 



23. 



Which of the following is not an example of an 
economic good or service? 

A. Education D. City^park .|pL 

B. Air ^ E. Newspaper 

C. City water . 



24. Economic goods and services 

A. consist of the materials and services needed to 
satisfy wan^ts and needs. 

B. can be evaluated in terms of money. 

C. may be provided by -various levels of government. 

D. are scarce. 

E. consist of all of these. 

25. To fulfill the* wants and needs of people is the 
economic goal of 

• A. government-controlled societies.. 

B. free societies. ' 

C. communist societies. 

D. mixed societies. 

all societies^, * ' 

26. The major economic problem arises from 

A. overabundance of goods and services. 

B. scarcity of goods and services. ' 

C. nonessential wants bQing greater than essential 
wants. 

D. the shortage of money to buy goods and services. 

E. all of these. 

27. Which of the folio wingolf'^oT considered to be an in- 
centive or reason for free people to work? 

A. The possibility of being punished if one doesn't 

B. The possib^ity of satisfaction from accomplishing 
something 
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« C. The possibility of earning an income 
•J). The possibility oT helping humankind 
E. All Of these are used as incentives to work in our 
society « 

28. Scarcity of economic goods may be created 

, A. because of failure to use resources properly. 

B! by restrictions or limitations on production by busi- 
ness. • 

. ,C. by* .restrictions or limitations on production by 
labojr. 

D. by regulation of production by government. . 

E. by all of these. ^' 

29. The purchase of which of t|ie followihg economic 
goods would nof create additional wants and needs for 
the purchaser? .^-^ 

A. Automobile D' Ice cream cone 

B. Home E. Typewriter 

C. Set of golf clubs 

30. Which of the factors of production includes all natural 
resources? - . - 

A. -Capilal ^ ♦ D. Land ' 

B. Government E. Man-agpfnent 

C. Labor 

31. Xyhich of the factors of production receives payment 
for taking the risk involved in producing goods and ser- 

\ vices in our society?. ^ 

D. Land 
6. Management 



A. Capital 
' B. Government 
C. Labor 



32. 'The key to- solving the basic economic problem of scar- 
city is 

A. efficient production. 

B. mass distribution. ' , 

C* decreasing unemployment. - ^ 

D. increasing government regulation. ^ 

E. all of these. 

33. Which of the following is not considered to be one of 
the five national economic goals? 

A. Freedom 

B. Growth 

C. Peace 

D. Justice 

E. All of these are national economic goals> 



34. Members of the Democratic party woulcl generally ar- » 
range the national economic goals in the following 

, order of priority: , 

A. (1) Stability (2) Freedom (3) Growth. 

B. (I) Growth (2) Security (3) Justice. 

C. (I) Security (2) Growth (3) Freedom. 
*D. (I) Freedom (2) Stability (3) Security. 
E. (1) Peace (2) Justice (3) Security. 

35. Which of the following nations has the highest per 
capita ownership of automobiles? 

A. India D. Canada 

B. United States E. Japan 
, C. Australia 

36. Which of the following is not considered to be a func- 
tion of marketing or distribution? 

A. Transportation ' D. Manufacturing 

B. Selling E. Storing ^ 
^ C. Financing ^ ' 

37. Which of the following would be considered as labor in 
the broadest economic definition of the term? 

A. Physical effori^used in production 

B. Mental effort used in prodtiction 

C. Technical skills used in production 

D. A apd B ' * ^ 

E. A, B and C 

38. A country attempting to curb inflation in its economy 
would probably put major emphasis on which one of 
the following national goals? . ^ 

A. Stability D. Security 

B. Freedom ^ E. Justice 

C. Peace 

39. In India and similar developing nations the production 
of econoniic .goods would be based on and rely pri- 
marily on which of the following? 

A. Skilled labor 

B. Automation 

C. Unskilled labor 

D. Capital goods 

E. Technical knowledge 

40. fn the production of goods and services management's 
responsibilities include all of the following except 

A. ideas for improving processes of production. 

B. deternnoing the mix of the factors oTVroduction. 

C. planning the specific^ operations of production. 

D. establishing policies governing production. 

E. all of t^hese are responsibilities of managemeflit. 
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Appendix 2 



BASIC BUSINESS 
Economic Attitude Inventory 



Name , 



This activity is designed to solicit your opinion on various 
ipHifements regarding the operation of our American 
economic system. Will you please read through the following 
40 statements carefully and indicate^ with a mark of "X" in 
the proper column at the left whether you "Agree" or "Dis- 
agree" with the»statements as they stand or whether you are 
"Undecided." Be completely honest— -THIS IS NOT A 
TEST — we are trying only to get your opinions. The easy 
way, of course, would be to check the "Undecided" column 
for most of the statements. Try, howQ^er, to avoid doing this 
unless you are truly undecided— record a negative or positive 
attitude or opinion if at all possible. 

When everyone has finished, we will check through the 
attitude inventpry. Yqu wiJI be given opinions expressed by 
five nationally recognized economic experts on each of the 



statements. You can check to see how your opinions compare 
with theirs. This is not to say that the economists' opinions 
are correct. There is no right or wrong answer qn this sort of 
attitude inventory. • * ' * 

At the end of this unit we will let you record your attitu^Jps 
or opinions on these statements again to see if your opinions 
h'ave changed. This is one way in which we gan measure or 
evaluate whether your work and acquisitions of (hopefully) 
new knowledge during this unit has changed your economic ^-i 
attitudes. ^ ^ 

TAKE YOUR TIME— READ EACH STATEMENT 
CAREFULLY— IIvIDICATE YOUR OPINION FOR EACH 
o AND EVERY STATEMENT~^E HONEST— THERE ' 
ARE NO RIGHT AND WJlONG ANSWjERS. 



Agree 


Unde- 
cided 


Disagree 
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1. Inequality in the distribution of wealth and income tends to re^lt in depression and 
unemployment. , 

2. Large industrial units do more harm to society than they ,do good. 

3. Consumers generally buy the things for which th6y hav^e most need. ' * 

4. Federal^ontrol over our economic system should t)e k^t^ to a minimum. 

5. Free competition operates to the best interest of the consurtter. 

6. A planned*economy tends to stifle the economic growth of a nation*. ' 

7. The prosperity of our nation is dependent on the rapid extension 'of scientific 
knowledge. 

8. Except jn periods of grave emergency, such as war or serious nafional disaster, the na- 
tion should pay its way as it goes. 

9. The replacement of workers by machines will result, in the long run, in large-scale 
unemploymjpnt. 

10. Goods which are higher in price are better in quality — "you get what you pay for." 

11. Our economic system should function to satisfy the wants and needs of the plJople of 
our society. 

12. Wise choices by consumers tend fo raise the general, social ancl economic leVel of 
society. 

13. Government control is needed to keep prices fair. 

14. American democracy will not last unless we avoid the evils of^mass unemployment. 

15. Free competition will use our natural resources to the best advantage. 

16. Big business controls the economy of the whole country. 

17. Most natural resources should be (Jwned and controlled by the government. 

18. The U.S. should not have to depend on other countries for products which we now im- 
port. ^ 

19. All businesses should be strictly regulated by the government in our country. 

20. By borrowing, our federal governnient^placed upon future generations the real burden 
of paying for World^War II. 

21. Generally, competition between produibers will result in lower prices. 

22. The nation should maintain a bal a ncedr budget at all times. 

23. Other countries could be as well off econiqmically as the U.S. if they really wanted to be. 
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Economic Attitude Inventory - 



0 
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Agree 
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Unde- 
cided 


Disagree 
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24, High levels of national income would be more effective .in raising living standards 
generally than woufcl ^ more equal distribution of income. 
, 25. The-growth of a natioiV's economy is largely dependent on the developnuent of naw pro- 
ducts, " / " * ' 

26,. Automation will put a lot of people out of jobs, 

27, *A planned economy t^nds to. result in a higher standard of living, 

28, The progress of our nation depends uporTlhe strength of our free economy, 

29, The economy of the U.S. should be completely-self-sufficienfin regard to goods and ser- 
vices, ; V^, 

4^0, The national government shoi!\ld regulate and control all mass production industries. 
^ 31. The power of taxation should not be used to regulate the nation's economy: 

32. PeojDle in the United States could get along completely by themselves if they wanted to. 

33. Domestic industries which carinot compete with foreign industries sftould be protected 
by tariffs. / „ ^. ^ * 

34. The consumption of ecopomic goods should be regulated by law, 

35, The function of government sh^mld be both political and economic, 

36, Producers will stop producing whfen production costs are equal to the price which tliey 
can get, . A • ' 

37, Economic competition is stifled by the redoftion of the number of economic units com- 
Vpeting with one another, 

38rThe federal government should, exercise wage and price controls in our economic 
system, ' , 

39, Large industries can exercise complete control oyer the price of their products, 

40. Supply and demand determine the price of a product in our economic system. 
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, Appendix 3 




Directions for Completi 



A. 
B. 
C. 



ECONOMICS UNIT II 
Our American Economic System 
UnijLfe^m , - 



it Exams: 



Test'No.. 



D. 



E. 



F. 



G. 



Please puTVour name, lefst number, period number and dale on the answer sheet. 
Read each of the questions carefjully and select the one besi answer for eachf 
^\ecord your answers oh the ang^S/er sheet provided by circling the letter whith corresponds to your choice. PLEASE 
CIRCLE THE LETTER COMPLETELY. 

If you are using ink and need to change an answer, put an "X" through the response you DONT want. The response 
circled without an ''X" will be considered as your final choice. 

If more than one.choice is marked without an "X," the item will be counted as wrong since we don't know which 
response is your choice. ^ 7 * 

PLEASE DO NOT WRITE ON THESE SHEETS. Use the back of your answer sheet for any figuring you may have 
to do, J ' 

TAKE YOUR TIME, READ EACH QUESTION CAREFULLY, T H I^sTX, GOOD LUCK! 



1. AtV high price which of the fpllowing statements is 
characteristic of supply and demand? 

A. Lesser supply and lesser demand 

B. Greatej supply and lesser demand 

C. Les^er'supply and greater demand % 

D. Greater supply and greater demand 

E. None of these 

2. At* a low price which of, the following statements is 
characteristic of supply and demand? 

A. Lesser supply and lesser demand 

B. Greater supply and lesser demand 

C. Lesser supply and grea|er demand 

D. Greater supply and greater demand 

E. None of these 

3. <^hich of the following "is not a characteristic of our 
free-enterprise system? 

A. Freedom' of choice in the market place 

B. Profit incentive 

C. Centralized distribution of products 

D. Private ownership 

E. Competition • ^ 

4. Economic stability and prosperity are characterized by 

A. slowly decreasing national income. 

B. general price levels changing slowly (stable prices). 

C. approximately 10 percent unemployment in the 
labor force. 

D. the answers provided in A and B. 

E. the answers provided in B and C. » « 

5. When supply is great and demand is low, we have 
A. a buyer's market. -D. A and C 



B. a seller's market. E. 

C. an increase in prices. 



B and C 



6. Which of the following products is mosp ikely tb be an 
illustration' of a product hdMm^ inelastic demand? 

A. Automobile D. Cigarette lighter 

B. Perfume E. All of these ' 

C. Bread 



Which of the following will tend to cause Jri 
economy to increase? 

A. Deflation of the value of the dollar 

B. Decrease in the supply 

C. Increased demand 

D. B and C only . 

E. A, B and C 



rices m our 



> 



8it;2plhe plan the government devises to promote economic 
. growth and maintain a stable economy through'control 
i of the supply of money and bank credit is known as its 

A. public finance policy. 

B. fiscal policy. 

C. monetary policy. *" 
^ D. surplus policy. 

" E. deficit policy. 

9. In economic terms, the quantity of goods offered for 
sale at a given time and price is known as 

A. surplus. D. supply. 

B. demand. E. index. 

C. parity. 

10. The cfentral government agency^ which is responsible 
for analyzing and interpreting business conditions in 
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11. 



0 - 



order to guide Congress and the President is known as 
the 

A. Deparlmenl of Commerce. » , ^ • 

B. Council of Economic Advisors^.^.^^ 

C. Federal Reserve Board. ' ^ 
□."Council of Business Analysts. 

. E. all of these. 

Which of the fpllowing will tend to cause prices to 
decrease? 

A. Increase- in the amount pf money available for 
purchasing , 
Increase in the supply offered for sale 
Increase in taxes on materials used for production 
Decrease in taxes collected from individuals and 
familieSiby the federal government 
A, Bank G 



B. 

C. 
D. 

E. 



E. none of these situations would indicate economic 
growth.^ 

18. Which of the following is not treason for the American 
. worker being the most productive worker in the world? 

A. Americans are born with more natural ability than 
othefr people . 

B. Amiericans are making efficient use of modern 
technology 

•C. Americarf^"^haye developed efficient managerial 
•ability 

D. American education and training programs are 
superior to those of most other nations' 

E. All the above are reasons for our superiority in pro- 
duction V ^ 



19. 



12. 



The relationship between pjite increases and wage in- ' 
creases is referred to as ^' 

A. GrdSs National Relationship. ^ 

B. Aggregate Production. 

C. National E^elatioTiship. 

D. Aggregate flelationship.- 

E. none of these. 



Disposable personal income is Used for all the follow-^ 
'in§ except - • 

A. purchase of durable goods. 

B. purchase of nondurable goods. 

C. purchase of services. 

D. savings. 

E. taxes. ^ 



20. 



13. Productivity is a measure of 

A. how much is produced by a firm in one year. 

B. how much is produced by the nation in one year. 

C. the rate at which a good or service is produced. 
■ D. the standard of living in the' U.S. 

E. the level of unemployment. 

■ * 

14. The period with which current prices or current pro- 
' duciion is compared when using index numbers is 

called 

A. .parity period.^ 

B. price ceiling. • 

C. index period. 



21. 



D: base period. 
E. none of these. 



22, 



1^. Which of the following is not used an an indicator to" 
determine business conditions? 

A. NationaMncome 

B. Employment status and wage leVel 

C. Consumer prices* 

D. Consumer credit outstanding 

E. All of these are used 

16. The C'ross National Product (GNP) for the -United 
States for the year 1968* was approximately 

A. $850 million D. $60O%illipn. 

B. $850 billion. E. $300 billion. 

C. $600 million. 

17. If economic growth is to take place in^the United States 
or any country 

A. there must be a decrease in per capita income. 

B. the rate of increase in growth of gross national pro; 
duct per year must be greater than the increase in 
population. 

C. the rate of increase in gross national product must 
equal'the increase^in population. 

p. the rate of increase in population must be greater 
than the increase in GNP. 
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Which of the components of GNP of the United States 
accounts for the smallest percentage of total GNP? 

A. Individual consumers 

B. Business investors 

C. Governpient expenses 

D. Foreign purchasers 

E. All account for eqpal percentages of GNP 

Which of the components of GNP of the United States 
accounts for the largest percentage of total GNP " » 

A. Individual consumers 

B. Business investors ' 

C. Government expenses 

D. Foreign purchasers 

E. All account for equal percentages of GNP 

National income includes all the following except 

A. wages and salaries. 

B. dividends from corporations.' 

C. transfer payments. 

D. interest from savings accounts. 

E. rental income. . * 

The largest percentage of nihional income is accounted 
for by 

A. wages and salaries. D. rent. 

B. profits. E. taxes. 

C. interest. 

Which of the follpwing is included in national income? 

A. Welfare payments , 

B. Pensions 

C. Taxes 

D. $5 allowance for being a "good" boy or girl ; 

E. All of these would be included when calculatir]g na- 
tional income 



■J 



•Teacherii may use a different (later) year with the appropriately* different 
figures. . • 
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25. If we are to makegqins in our level of living in the U.S. 
A: production must increase faster than wages. 

B. wages mu$t increase faster than production. 

C. 'production must match wages. 

D. production must decrease faster than wages. 

E. production and wages have no influence on level of 
living. ♦ 

26. The result of inflation is /<f 

A. higher prices and -decreased purchasing power of 
money. , 

B. lower prices and decreased purchasing power of 
money. . . 

C. higher prices and increased purchasing pow^- of 
money. 

D. lower prices and increased purchasing powfer of 
money. o • ^ 
inflation does not affect the purchasing power of 
mopey. . 



27. The chief measure that consume rs can take to halt in-' 
•flation is to 

A. decrease personal savings. , ^ 

B. increase personal spending. 

C. decrease personal spending. 

D. demand more wages for their services. 

E. none of these would help halt inflation. 

28. Which of the following is not characteristic of infla- 
tion? _ 

A. Prices increase to unreasonable heights 

B. Prices increase at a ver5rrapid rate 

C. Purchasing power of the dollar increases considera- 
bly ' - 

D. Demand for goods and services is greater than the 
supply 

E. All of these are characteristics of inflation — 

r c 

29. If the price index number for a particular product was 
140 in 1969 you would know that 

A. the, product costs $1.40. 

B. the price is 140% higher thSrt irwas in the base 
period.; 

C. the price is 40% higher than it >yas* in tiie base 
period. ^ , . ' ^ 

D. the product costs $140. . *. 

E. the product costs $14. 



30. The largest percentage of government expenditures is 
for • r , 

A. fixed interest charges. "* . 

B. foreign aid. 

C. social security payments. 
D- national defense. 

E. agricultural subsidies. 



31. 



The amount of money that theJederal government has 
borrowed from individuals, business firms and others 
Js commonly known as _ 

A. the budget surplus. D. the fiscal policy. 

B. the budget dgficit. E. the monetary policy: 

C. the nationafdebt. . - 



A. relatively low. 

B. moderately low. 

C. about average. 



EWelatively high. 
E." substantialVy low. 



33, 



34, 



In the federal budget, if^he total estimated expen- 
ditures exceed the estimated receipts, the government 
is said to have a 

A. surplus.x^^^^ D. A and B. * 

B. exces?s. E. None of theSe. 

C. deficit. ^ 

The circular How analysis of 9ur economic activities in 
this country indicates that two major sectors of our 
economy are 

A. government and financial institutions. • 

B. government and business. 

^ C. business and financial institutions. 

D. business and consumer. • * 

E. consumer and government. 

35. According to the circular fiow analysis, consumers 
A. exchange their productive resources for money 
with the business sector. 

lose some of their income to government through 
taxes. 

channel the income they don't spend into financial 
institutions. 
B and C. 
A, B and Q. t 



B. 



D. 
E. 



36. 



32. In recent years the*amount of increase in GNP for the 
Uiuted States has been 



As the demand for a product increases, the price of the 
product will most likely , 

A. increase. D. B or C. 

B. remain stable.;.- E. none of these 

C. decrease. 

37. Government- subsidies are most frequently paid in 
which of theffollowing industries? 

A. Post Office 

B. Agriculture ^ 

C. Automobile % 
I>. Utilities 

E. All of these receive much of their income from 
^ government subsidies 

38. An example of a government-controlled monopoly in 
our area* would be 

a; Smtimit State Bank. 

B. Northern S^tate Power Company. 

C. Southdale's Medical Building. 

D. Hub Shopping Center. / 

E. All of these. 

39. Which of the following products would be, the best il- 
lustration of a product wTth an ^/as//c demand? 

A. AutomohH^ D. Salt 

B. Cigarettes E. Oil 

C. Bread 

40. Which of the following is^he best illustration of an in- 
dustry characterized as an oligopoly? 

^A. Hair oil producers 

B. Steel producers 

C. Laundry detergent producers , . 

D. Toothpaste producers % 
E. None of these ■ • 

* Teachers may substitute well-known firms in their ov^ areas. 
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Appendix 4 



BUSINESS LAW 
/ Pretest ' - . 

The folio wfng twenty questions are designed as a pretest to let you discover how mueh you do not know about everyday 
law problems. Please circle yes or for each question^ ■ ' 

Are small children affected b^ the law? ^ , ' 

Do some customs have the force of law? 
Does a crime consist only of an act that injures an individual? 
Is speeding a car a misdemeanor? 

May a decision by the jury require unanimous agreement of the jurors? 
Does )aw consist of the rules of conduct that can be enforced by court action? 
Do high school students enter into contracts? ^ ' ' 
Do all contracts by law have to boStnade in writing? 

Is it illegal for a minor to agree hot to marry while still a qiinor? • 
Is a promise to give someone a gift enforpable? ^ \ , 
If Grey owes $100 and 4ies before paying it, is the debt discharged? 

May a hotel be liable for loss of a guest's property caused by fault, of the guest? , \ • 

Is a sale^the most common contract that most people enter into? 
May tainted mq^at and dirty milk be sold legally at greatly reduced prices? 
Is a 'bill of sale required in all sales? 
Is a physician an employee of his patient? 

Does^every worker receive protection under the Social Security la^v? 
Do all states have minimum-wage laws for women? 
Is a gambling or wagering risk insurable? 
20. Does a flashing red signal require a vehicle to come to a complete stop? 



YES 


NO 




YES 


NO 


I 


YES 


NO 




YES 


NO 


4. 


YES 


NO 


5. 


YES 


NO 


6. 


YES 


'NO 


7. 


YES 


NO 


8. 


YES ' 


NO 


9. 


YES , 


NO 


10. 


YES 


NO' 


11. 


YES 


NO 


12. 


•YES 


NO 


13.- 


YES 


NO 


14. 


YES 


NO 


15. 


YES 


^NO 


16. 


YES 


>J0- 


17. 


YES 


NO 


18. 


YES 


NO 


.19. 


YES 


NO 


20. 



J 




^ 
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Appendix 5 



BASIC BUSINESS 
Personal Law and £cononiics< Unit I >v. 
Law and Legal Problems 

Name 

PeriQd ^ 

VOCABULARY WORKSHEET— Parts 1A»4B, IC and IIC 

% ' \ 
Using the list of legal terms given at the end of each part of the assigned textbocJk reading for this unit, choose the tefm 
which best matches each of the definitions given below and write or print the term in the blank which precedes the (0ini- 
tion. Note that the definitions are divided into sections for you; use the terms at the end of each part foi the definitions 
from that part only. * 

PART lA—Terms on Page 11: 

1. Like cases are to be treated in lilce manner. 

_ 2. Rules C5f conduct that can bS^enforced by court action. 

_ 3. The customs .and the usages of the people that have the force of law. 

— - 4. The printed collection of case decisions. 

--1^ — 5. Rules and regulations of government agencies having the force of law. 

t 

• _ 6. A bodj; of basic principles stating tl)^ powers and limitations of gov<emment. 

^ — . 7. Enactments of Congress and state legislatures. 

— 8. Enactments of local governmental bodies. • ? 

\ — 9. A legal system that protects a person when there is no adequate remedy at law. 

— -. — _ 10. The rules that apply to business situations and transactions. 

PART IB— Terms on Page 19: i , 

— 5 1. The decision of a jury with respect to the facts in a trial.t 

2. A series of statements seeking^o support a cause of actioHrOr to defeat it. 

: 3. Oral Statements of witnesses. * * * 

4. A tribunal established to decide controversies and to punish wrongs. 

^ ^ 5. A person who has knowledge of the facts. 

— 6. The power of a court to hear controversies. . 

— 7. A petiticfti to a court setting forth the cause of action. 

— ^ 8. A written order commanding a person to appear in court and give testimony. 

9. The one who brings a legal action against another. 

i^-Mij — 10. A proceeding brought by one party against anoth<fr. 

PART IC— Terms on !i)age 28: 

\ 1. Failure to do ^mething required by law that causes injury to another. 

T 2. Failure to perform one's obligations under a legal agreement. , 

' 3.- Failure to obey a law for which punishment is proyided. 

4. Interfering with the right of a person to be free from malicious gossip. 

5. Interfering with tho-right of a person to be free from unlawful physical treatment. 
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6. Interfering with the right of a person to possess property without interference by others, 

7. A crime of a serious nature punishable by death or imprisonment in a state prison, 

8. Defamation by the spoken word, 

9. Interfering with the right of a person to own, possess and ^se personal property free from in- 



terference by others, 
10. crime of a minor, nature, ' * * 

PART UC— Terms on page 522: ' , 

t I. A contract that establishes the relation of landlord and tenant. 

, -J- 2. The'one who owns the property, 

. : 3. The one who is given possession of the property, ' 

i 4, The consideration given by the tenant, - 

'. 5, A lease that may be terminated at any time by one'or both of the parties, 

6. A lease that exists for a definite period of time, 

— . : 7. A periodic tenancy. where the rent is paid by the mo«th, 

... 1^: : 8, A periodic tenancw where the rent is paid by the year. 

'. — L -J- 9. '^he tenant transfers his or her entire interest in the lease to a third person. 

: 10. The tenant lea^s a part of the property for a part of th© period. . * 



4 



•31 



00638 



Appendix 6 



BASIC BUSINESS . 
Quiz 

(Parts lA-lC— Law Book) 

Name:. 



^ Read each statement bejpw carefully and determine whether the answer is YES or NO, Indicate your choice for each 
statement by circling the "Y" or the "N'* at the left oPeach's,tatement, Read each statement carefully; take your time. 
Please bring the quizzes up to the desk when ^ou finish — do your own work, ^ 

Y N 1. Are courts an essential part of the'law? ^ - 

Y N 2, Is punishrttent of people for wrongdoing one purpose 0/ the courts? ' 
N . 3, Are all rrt'oral duties also legal duties? ' ^ 

Y N 4, Are court decisions based on customs just as binding on people as statutes? 

Y N 5, ,Is the purpose of the Uniform Commercial Code to reduce confusion resulting from differences in the state 

laws? ' ^ ' - 

Y N 6, Are the actions of an administratis agency final without thej-i^ht of appeal to th^ courts? 

Y N 7. »Does common law find its authority in the customs of the pJiple? ' . , 

Y N 8, Is the rule of precedent a body^of foAnal written law? 

Y 9, Do administrative laws establish agencies to farry out governmental functions? 

Y N 10, Does a court have control over matters that are outside of its jurisdiction,? , ^ 

Y Nil, M^y the jurisdiction of a court be limited to controversies of a particular kind? 

Y N 12. Does one always ha^e a right to a jury in a trial? 

Y N 13, May testimcmy consist of written documents, objects or pictures? 

Y N 14, May a decision by the jury require unanimous agreement of the jurors? 

Y N 15, Is the right of appeal limited to the party who loses the case? 

Y N 16, Is a judgment holder always ablp to collect the judgment? , 

Y N 17, May an act be both a crime artcf'a tort? *f ^ . ' 

Y N J8, To commit a tort, must a person^deliberately do. a harmful act? 

Y N "19, May words without a display of force constitute an assault? ' ^ 

Y N 20. Is trespass limited tjg entering land without permission? ^ 



/ 
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Appendix 7 



BASIC BUSINESS 
Personal Law and Economics: Unit I 
. ZO-Point Matching Quiz 



' N^me: . 



Period: 



Read the statements or definitions given below (1-20). From the list of terms (A-X) decide which term best competes- 
the statement or matches the definition giv^n and indicate in;;the blank at th6 left the letter corresponding to your choice>. 
Not all terrfrs will be used— ^ach tprm should be used only oU^gPLEASE PRINT YOUR CHOICES CLEARLV IN THE 
BLANKS. TAKE YOOR TIME— READ CAREFULLY.: • " ^ » , 



A. Administrative law 

B. Assignment of lease 
C- Breach of contract 

D. Conimon law 

E. Compjaint 

F> Crime • 



G. Defendant 

H. Felony 

•I. Junsdictioft ' 

J. Law , , 
^K. Lease ' 

L. Misd6m1eanor 



M. Ordinancls.X ' 
N. Plaintiff ' ' 
O. Rent 

P. Rule of precedent 
Q. Statutes ' 
R. Subletting 



^S. Subpoena * * 
T'. Tenancy aTwill . 
U. Tenancy for years 
V. Testimony 
W. Tort . * ' ^ 
X. Verdict 



1. Rules of conduct* that can be enforced' by cqurt 
action. , - , \ 



2. The customs and the usages of the people that 
^ haye the force of ISw. . ^ 

3. Rules and regulations .of government agencies 

having the force of law. 

•• t ■ . , * 

^ 4. Enactments of Congress and state legislatures. 

5. Enactments of local governmental bodies. 

6. 'The decision of a jury with respect to the facts in 

a trial. ' ^ , 

> '.1 

7. Oral statements of witnesses. . * 

8. The power of a, courtno hear controversies.* 

9. A written order commanding a person to appear 
in court and give testimony. * . ) 

10. The one who brings^ a ^Iggal, action 'against 
, another. ^ 



11. Failure to jdp sometliing required bj/ law that 
caus^StJ'injury to anothei^ ^« 



12. Failure te^perform one's obligation- under a legal 
agreement. 5 , 

13. Failure to'obey i law for which punishment is 
provided. ' 

14. A crime of a serious nature punishable by death 
or imprisonment in a state'prison. , 

15. A crime of a minor nature. 

16.. A contract that establishes the relationpf land- 
lord and tenant. ' , ' 

17. The consideration given by the tenant 'to the 
landlord: ^ ' 

18. A lease tfiat may be terijiinated at any time^hy' 
one of'both of the parties. ^. 

19. A lease that exists for a definite period of time. 

20. The tenantleases a part of the prdperty QJ^H of 
ahe property, to 'another party for a pfart^ thq^ 

, period of fime covered by the leasp. 
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BASIC BUSINESS 
Personal Law and Economics: Unit I 
Exam 



^ Test Numt^er } 

- / , / 

Read each question carefully and decide on the one best answer. Ciccle or darken the letter on the answer sheet which cor- 



responds to your choice. If you need to change a response 



out the response you don't want, TAKE YOUR TIME- 



THERE ARE ONLY 40 QUESTIONS TO THIS EXAM. Take as long as you need. Bring your papers to the front of the 
room when you have finished and p/ease keep quiet so everyone has an opportunity to think while they are finishing the 
exam! GOOD LUCK! 



!• Laws passed by the United States Congress are known 
• as 

A. constitutional laws. D. statutes. 

B. administrative laws. E. torts. 

C. common laws. 

2. A crime punishable by a fine only is a (an) 

A. felony. D. misdemeanor. 

B. breach of contract. E. injunction. 

C. toft. 

3. A judgment in a trial is rendered by the 

A. jury. D. attorneys. 

B. judge. E. defendant. 

C. bailiff. 

4. A verdict in a trial is arrived at by the' 
A. juty. - ' D. attorneys. 

^ B. judge E. plaintiff 

C. bailiff. 

5. If an individual was caught speeding and issued a 
ticket, which of the following would classify his legal 
wrong? 

A. Breach of contract ' a 

B. Felony 

C. Misdemeanor 

D. Tort 

E. No legal wrong involved ^ 

6. If an individual was convicted of perjury at a trial de- 
fending one of his "buddies^" which Of the following 
would classify his legal wrong? 

A. Breach of contract 

B. Felony 

C. Misdemeanor 
. D. Tort 

E. No legal wrong involved 

7. The Geneva Convention; a set of laws governing the 
^care and handling of prisoners of war, would be an ex- 
ample of 

A. natural law. D. common law. 



ral law. 
Roman or civil law. 



E. international law. 



8. When we assume that an individual is truthful or 
honest in his dealings with us, we assume that he is act- 
ing under the unwritten and unenforceable 

A. natural law. D. common law. 

B. moral law. E. international law. 

C. Roman or civil law. 

9. When reference is made to the law or rule of precedence, 
reference is being made to which body of law? 

A. Natural law D. Common law 

B. Moral law E. Roman or civil law 

C. International law 

10, The major purpose of the Uniform Commercial Code 
is to ' 
A. standardize (make more uniform) the local, state 
and federal laws. r 
^ B. Standardize (make more uniform) local and state 
laws. • , . 

C. standardize (make more uniform) state laws — 
among the various states. 

D. standardize (make more uniform) all federal laws. 

E. none of these. \ 



11. 



The institutions used in our society to enforce the lawi 
af society, to determine rights of parties where conflict 
arises and to provide remedies for enforcement of 
rights are known as 
A. courts 
' B. constitution^. 

C. Congress. , ' * 

D. legislatures. 

E. Federal Bureau of Investigation. - 

12. The highest,court of appeal in our state court system * 
is called , ' * ' 

A. Minnesota Cour4 of Appeals. 

B. Minnesota Appelate Court.. 

^ 

• Teachers may subsiiiuie courls in their own stales. 
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C. Minnesota Supreme Court. ^ 

D. Minnesota Court of Statutes. 

E. Minnesota Administrative Court. ^ \ 

13. Which of the following would be considered a local 
court — a court with jurisdiction Qovering Only a smaH 
territory? 

A. County Court 

B. Justice of the Peace Court 

C. Superior Court 

D. Circuit Court 

E. Court of Common Pleas 

14, The Supreme Court of the United States is composed 
of members. 

A. three D. nine 

B. five .E. eleven 

C. seven 

15- Most cases involving violation of federal statutes 
would first he heard in 

A. U.S. Supreme Court. , 

B. U.S. Court of Appeals. 
*C. State Supreme Court. 

D. State Superior Court. 

E. U.S. District Court. 

16. The individual against whom action is being brought in a 
cou^case is known as the 

• A. plaintiff. D. defendant. 

B. complainant. E. appellate. 

C. attorney: . , ^ 

17. The decision of the jury in a court case in known as the 
A. verdict. D. subpoena. 

fi. judgment. E. summons. 

C. jurisdiction. 

18. The written accusation of a grand jury indicating that 
these jurors feel a specific individual may be. reasona- 
bly suspected of having committed a crime is known as 
a (an) 



A. tort. 

B. felony. 

C. misdemeanor. 



D. breach of contract. 

E. crime. 



A. verdict. 

B. judgment. . 

C. indictment. 



*t). execution. 
E. pleadment." 



19. Justices of the United Stages Supreme Cofirt are 

A. appointed by the President of the U.S. 

B. appointed by the P^ident of the U.S^ and con-' 
firmed by the S^nate!V 

C. Appointed by the President of the U.S. and cop- 
(Jrmed by the House of Representatives. 

D. appointed by'*the Senate. ' - 

E. appointed by the fiouse of Representatives. 

20. The written order issued by a court ordering a person 
to appear in the court as a witndls in a trial is called a 

A. summons. ^ D. judgqfient. 

B. subpoen^. E. pleading. 

C. complaint. 

21. If an individual fails to perform a duty he or she agrees 
to in a contract, he or she is considered to have com- 
mitted a 



22. Which of the following is not a tort? 

A. Conversion 

B. Slander 

C. 'Speedjng ' - 

D. TyTespass ^ * . 

E. All of these are torts 

23. Which of the following would not be classified as a 
felony? 

, [Murder 
..^obt^ery 

C. ^^A crime for whkh punishment is death 

D. Crime for which pun^hment is city jail 

E. All of the^e are felonieSv^ 

24. An order issued by a judge preventing a person or per- 
sons from performing a certain act or acts is knows as a 
(an) 

A. injunction. ^ D. tort. 

B. indictment. E. felony. 

C. execution. 



25. Libei IS a form of 

A. nuisance. 

B. defamation. 

C. negligence. 

26. Stealing is one form of 

A. nui^^ce. 

B. defamafion. 

C. negligence. . 



D. fraud. 

E. conversion. 



D. fraud. 

E. " conversion. 



27. The failure to exercise the degree of care required by 
law constitutes 

A. .tiuisan9e. D. fraud. 

B. defamation. ^ E. conversion. 

C. negligence. 

28- Taking money which is in your care but which belongs 
to your employer is known as 
- A. perjury. D. robbery. 

B. embezzlement. E. libel. 

C. arson. 

~\ 

29. The power Qf a certain court to hear certain controver- 
sies or cases is known as its 

A. execution. D. petit. 

B. indictment. E. equity. 

C. jurisdiction. 

30. Published court decisions are found in books known as 

A. blue books. D. reporters. 

B. statutes. £. petits. 

C. laws. 

31. The common law consists of 

A. rules designed to protect people^AVhen no other ade- 
quate remedy exists. 

B. decisions of courts based upon the customs and 
usages of the people. 

C. ordinances.'. 
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34. 



D. all of the above. 

E. none of the above. 



32. 



If Jones gives false testimony in a coQjt proceeding, he 
is guilty of 4 

D. perjury. 

E. none of these. 



A. conversion 

B. nuisance. 

C. negligence. 



C 



A contract that gives one person possession and con- 
trol of the real property of another is ^' 
A. subletting.' D. teqancy. 

rent. E. none of these. 

C. lease. 

A lease existing for an indefinite period of time with 
rent due at stated intervals is a (an) 

A. assignment. D. tenancy for years. 

B. periodic tenancy. E. none of these. 

C. tenancy at will. 

35. A lease that exists for a specific period of time con- 

r'*»rnc 



cerns 

A. renting. fs 

B. periodic tenancy. 

C. tenancy at will.\ 



D. tenancy for years. 

E. none of tbfise. ' 



36. A lease may be terminated in which of the/ollowing 
ways? ^ 

A. Surrender ^ ^ D. Expiration of lease 

B. Eviction E. All Of these 

C. Mutual agreement ^ 



37. A contract whereby a tenant grants to another all his of 
her rights to the property for a part of the time the te- 
nant is entitled to it is a (an) 

^A. assignment. D. terminating. 

B. periodic tenancy. E. none of these. 

C. subletting. 

38. If a tenant wishes to njove and is under a lease he or 
she may . 

A. just move out. 

B. refuse to pay rent if forced to stay. 

C. sublet. 

D. tear up the lease, thus ending'it. 

E. none of these. 

39. The landlord has the responsibility and liability to 

A. make all repairs. 

B. keep up the yard and lawn. 

C. make sure tenant has made all repairs. 

D. pay the taxes."^ 

E. add on rooms at tj[ie request of the tenant. 

40. A tenant has the responsibility to 

A. pay the reuit. 

B. make some repairs. 

C. a third person who might be injured 

D. the landlord if he sublets. x 

E. aU of these 
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BASIC BUSINESS V 
>ntl Law and Economics: Unit II 
inal and Consumer Contracts 



Name- 
Period. 



VOCABULARY WORKSHEET— Parts 2A, 2B, 2C, 2D, 2E, 2F and 2G 

Using the list of legal terms given at the end of each part of the assigned textbook reading fbr this unit, choose the term 
which best matches each of the definitions given below and write or print the term in the blankWhich precedes the defini- 
tion. Note that the d^nitions are divided into sections for you; use the terms at the end of each part for the definitions 
from that part only. 

PART 2A— Terms on page 37: * 

L Rights in tangible or intangible movable things. , ^ 

2. Legally enforceable rights in anything subject to ownership. 

^ 3. Rights in land and things attached permanently to it. ' 

♦ 

— 4. The crime of deliberately setting fire to another's building. 

^ 5. An agreement that is not enforceable in the courts. 

6. A contract that the courts will enforce against one of the parties but not against the other. 

— , 7. An agreement that is enforceable at law. 

— 8. One who makes a promise. 

, 9. Another name for personal property. 

a 10. Not contrary to law 

PART 2B— Terms on page 48: 

1. One whose mind is unsound, deranged, or s.eriously defective. 

2. An adult's aption of affirming a contract made during minority. 

3. A tort of false representation. 

^ 4. In most states, a person under age 21. 

^ 5. One who has capacity to contract. 

6. That which is reasonable and proper for one's maintenance*. 

^ ■» 
: 7. A statement or an act showing an intent not to abide by a contract. 

*^ 

, : — 8. The age at which a minor becomes of age. 

37 
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PART 2C— Teims on page 60: 



1, A proposal that expresses the willingness of the offeror to enter into a legally binding agree- 
ment, ✓ ' 

2, Agreement by both parties to do or not to do a certain thing, 

3, The party to wnom an offer is made. 

4, A contract to keep an offer open a certain length of time, 

5, The party who makes an offer. 

6, The assent to an offer. 

7, An acceptance that varies or qualifies the offeror's proposal, 
8., Withdrawal of an offer before acceptance. 



* PART 2D— Terms on page fl: 

^ 1. A belief, not factual, 

2, False representation or concealment, 

3. Improper persuasion, 

4, That which is intended to influence action, * 

5, Threat of force ar act of violence, 

PART 2E— Terms on page 84: * 

1. A contract in which bribery is to be used to influence legislation. 

2, A lender who charges an excessive rate of interest, 

— ^ 3, The rate of interest specified by statute when no rate is stated in the contract. 

4. The charging of interest on a. loan of money beyond the maximum rate, 

— — 5. The rate agreed upon by the parties to a contract for the lending of money. 

6. A bet on any event, the happening of which depends upon chance. 

\ 7. The saving of life or the preserving of liealth or property. 

8. Accepting any money or property in return for a promise not to prosecute a criminal 

offense. 

^ 9. A permit to do something that would otherwise be unlawful. 

PART 2F— Terms on page 94: 

, 1. pne to whom a claim is owed. 

— '. 2. Refraining from doing what one has a right to do. 

^ _ 3. Mutual promises of a debtor and creditor to refrain from going to court to settle a disagree- 
ment regarding the amount of a debt. . 

^ 4. One who owes an obligation. 
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5. The agreement of all creditors to accept a proportion of their claims in full satisfaction ,oh[i / 
debtor's t^bligations. - " / / 



6. The thing Me person asks another to do in return for his or Jier promise. 



PART Terms on page 107: ^ 

1. A contract in which the agreement of the parties is shown by their acts or conduct.^ 

! 2. A contract in which the agreement of the parties is shown by their spoken or written words/ 

c 

3. The rule that declares the writing to be the only evidence of the agreement. 

4. A written cotitract that must be in some special fornj to be enforceable. 

5. A contract to which a seal is attached. o 

6- All contracts that are not formal contracts. 

7. A written contract that must meet special requirements such as the use of certain words. 

8. A law that'requires certain agreements to be in writing to be enforceable. 

9. A contract that has bejen fully performed. ^ ^ . 

10. A contract that has not been fully performed. 
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BASIC BUSINESS 
Personal and Consumer Contracts 
(.Quiz 



Name. 



Ifead the statements or definitions given below (1-20). From the li§t o^terms (A-T) decide which term best completes 
the statement or definition given and indicate in the blank at the left the letter corresponding to your choice. Each term will 
be used only once. - ' 



A. Arson 

B. Concealment 

C. Consideration 

D. Contract r^te 

E. Counteroffer 



F. Disaffirmance 

G. Duress 

H. Fraud 

I. Legal rate 
J. Necessaries 



K, Option 

L, Personal property 
M, Ratification 
N. Real property " 
0. Revocation^ 



P, Undue influence 

Usury 
R. Valid . 
S. Void 
T, Voidable 



. 1. Rights an indivfdual has in tangible, mova- 
ble things such as clothing, automobiles, and 
radios are . rights. 

2. A contract where a minor purchases an oiU- 
^ board motor is a L contract by the 

minor. 

3. Charging a rate of interest in excess of the 
maximum rate is called^ 

4. If the seller intentionally conceals important 
facts that have an effect on the buyer it is 
called . 

5. When the offeror wants to cancel his offer 
and does it in a proper way it is 
called . 

6. A proposal made by the offeree that changes 
the original offer makes it a l_ . 

7. If a contract for an automobile is made be- 
tween an adult and a minor, the contract is 

a contract from the adult'fe 

standpoint. 

8. The contracts of minors, are always enforcea- 
ble if they pertain tn 

9. Some people such as doctors and lawyers 
must be very careful when contracting with 
their clients because of . 

10. Each party to a contract must contribute 
something; this is called 



. Ik The rate of interest specified by the statute 
when no rate is stated in the contract is 
known as the of interest. 

12. A contract entered into because of a threat of 
harm is voidable because it was entered into 
under . 

13. Rights an individual has in a home, a lot or 
place of business (if he or she is the owner) 
are known as rights. 

14. When a mino^ becomes an adult and makes a 
-payment on a past contract this act con- 
stitutes of this contract. 

15. can be a form of fraud. 

16. The amount of interest printed in the agree- 
ment is known as the . 

17. A contract in which the offeror agrees to keep 
the offer open for a specified period of time is 
called a (an) ' . 

1^. A wager on the Super Bowl which was in writ- 
ten form and signed by both parties would be 
a (an) contract. 

19. When a minor decides to avoid a contract for 
a luxury item; this act is known 
as . 

20. An agreement to destroy* property by fire 
^ would constitute ah act of_^^ , 
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BASIC BUSINESS 
. Unit II Exam: Personal and Bnsiness Contracts 
(Chapt. 22 Consnmer Book, Parts 2ArG Law Book&) 



Test No. 



Reach each of the folloN^ing statements^i questions, definitions or the like carefully. Select the best response from the 
five which follow each item and indicate this response on the anwer sheet by circling the letter which corresponds tay^ur 
choice. There are only 25 questions so you have plenty of time. TAKE YOUR TIME. GOOD LUCK! ^\ 



1. Jones, an IS-year-ofld Richfield resident, purchased an 
automobile from Swanson, a 22-year-old Bloomington 
resident, for $396. What essentia] element of a contract 
was missing? 

A. Competent parties 

B. Mutual assent (agreement) 

C. Legal agreement 

D. Offer and acceptance ^ 

E. Consideration 

2. Ames purchased fence parts, wire and gates and 
enclosed his suburban land. After he completed the 
work, the materials would be considered to be • 

A. chattel property. D. statute property. 

B. personal property. E. county property. 

C. real property. 

3. A contract which can be enforced by one party, but 
cannot be enforced against him is- known as a 
contract. 

.A. valid - D. executed 

B. voidable E. neigotiable 

C. void 

4. All contracts made by minors which are not for neces- 



saries are 

A. valid 

B. voidable 

C. void 



. contracts. 

D. formal 

E. negotiable 



5. Which one of the following could' wo^ be considered 
legally as a competent party to contract? 

A. 27-year-old housewife 

B. 67-year-old caretaker 

' C. 59-year-old retired mail' carrier on a pension 

D. 60-year-old mental patient at state hospital 

E. 23-year-old hospitalized after broken hip in ' 
accident 



auto 



A. 
B. 
C. 



14. 
16. 
18. 



D. -21. 

E. 25, 



6. A statement or act which shows intent to break a con- 
tract oq the part of a minor is known as 

A. forbearance. D. disaffirmance. 

B. ratification. E. fraud. 

C. duress. ' 

7. The ag^ of majority for males and females in our state 
is 



S/'^hich of the following would most likely be con- 
sidered a necessity to an IS-year-olcThigh school gradu- 
ate who has moved frorn his parents' home? 

A. Stereo . / y .* 

B. ^ $125 suit 

C. Automobile ^ 

D. Gasoline for automobile 

E. $10 worth of groceries 

9. The two necessary elements of^mtitual assent or agree- 
ment are 

A. offer and acceptance. , 

B. executed and executor. 

C. assignor and assignee, 
implied and express. 

E. disaffirmance, and r^itification. 

10. An advertisement- in the Richfield Sun by a used car 
dealer indicates he's willing to sell an automobile for a 
specified price. Your grandfather goes to the used car 
dealer and offers him this price. The car dealer refuses 
to sell. Can your grandfather force the auto dealer to 
sell in this instance? 

A. No, not unless your grandfather lives in Richfield. 

B. Yes, an offer has been made and your grandfather 
has accepted. 

C. No, advertisements.afe not considered to be offers 
in most instances. 

D. Yes, your grandfather could sue. for misrepresenta- 
tion if no agreement'is reached. 

E. No, this is not undue influence on the part of the 
auto dealer. 

11. Which of the following is not one of the ways an offer 
may be terminated? 

A. Definite refusal \fy an offeree t. 

B. Death of the offeror 

C. Counteroffer by an offeree 

D. Revocation by offeror before acceptance 

E. All of these legally terminate an offer 



5 



12. Killebrew wrote Chance offering to sell him his 36- 
ounce bat for $10 and stated that'if he didn't hear from 
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Chance within 10 days he would consider the offer ac- 
cepted. Chance made no reply. Was there a contract? 

A. No, the acceptance must be unconditional. 

B. Yes, there is an offer and acceptance here. 

C. No, the price of the bat is much too high to be en- 
forced. * 

D. Yes, the acceptance is indicated by a-^ck of action 
or words. 

E. No, the acceptance must be indicated by some word 
or act. * 



13. A man is talkid into buying a chest of drawers because 
the salesman, who knows what it is made of, says it is 
made of "solid cherry'- when in fact it is maple veneer. 
This is an example of 

A. duress. D. misunderstanding. 

B. fraud. E. good salesmanship. 
" C. undue influence. 

14/ A salesman selling TV sets made the following state- 
ments. Which of these statements would not be a basis 
for fraud if a purchaser later wanted to return a TV set 
he purchased from the sale$man? 

A. "The cabinet is made of solid mahogany'^ 

B. "The pictute tube has a two-year warranty"_ 

C. "This TV sei^ gives true color" 

D. "This TV sA can bring in both VHP and UHF with4 
out an adaj ter^ 1 

E. "This new 5 witch gives instant sound and picture4fl 
eight secontis" 



15. A guardian who gains personal profit from an unfair 
contract made between him and the one he should be 
protecting is said to be guilty of , V 
A. dliress. " ^D. misrepresentation. 

t B. fraud. ' E. concealment. 

C. undue influence. 



16. 



A man enters into an agreement because of a threat to 
do bodily harm to his wife and children i/ he doesn't. 
This is an example of / 



This is an example of 

A. duress. 

B. fraud. 

C. undue influence. 



D. xnisunderstanding.^ 

E. concealment. 



17. 



A teacher signed an order for an expensive set of books 
($250) because he hurriedly read the order form and 
thought he was simply requesting an examination copy 
of a single book under no other obligation. This is an 
example of 

A. duress. 

B. undue. influence. \ 

C. concealment. 

D. mistake that does not affect the agreement. 

E. mistake that renders the agreement void. 



18. 



The maximum 
our* state is 

A. 6% 

B. 8% 

C. 10% 



interest rate on written contracts in 



D. 
E. 



18% 



20. 




21, 



23. 



24. 



25, 



B. Agreement to pay usurious interest 

C. Agreement affecting marri^l)f adults 

D. Agreement to Engage in a tottery 

E. All of these are illegal agreements 

Zeke engaged for'^$8 per hour the services of an^ 
unlicensed electrician with 10 years of experience to 
wire his home in an area where only licensed electri- 
cians may wire. What element of a contract is missing 
in this agreement? 

A. Competent parties 

B. Mutual assent (agreement) 

C. Legal agreement 

D. Offer 

£. Acceptance 

Which of the following is not one of the five essemial 
elements of a contract? 

A. Competent parties ^ 

B. Printed form 

C. Consideration 

D. Mutual assent 

E. All of these are essential elements 

While Temple was ill. Bush, a neighbor, harvested 
Temple's crops without his knowledge. Temple was 
grateful and upon arriving home from the hospital he 
promised Bush $100. When Temple failed to live up^to 
•his promise, Bus^sued him for the $100. Would Tem- 
ple have to payT 

A/ Yes, all elements of a contract are present 
B. No, past acts are not consideration for later pro- 
mises 

CrfYes, past acts are valid consideration for later pro- 
mises 

D. No, the amount is under $500 so it must be written 

E. Yes, being incompetent did not relieve Temple of 
his debts • ^ ' 

Which of the following contracts must be in writing? 

A. Purchase of an automobile for $300 

B. Sale of a lot in Podunk for $483 

C. *10-month note with the bank for $287 

D. 6-month employment agreement 

E*. None of these needs to be in wtiting 

Which ot the followin&iagreements does not have to be 
in writing? 

A. Purchase of 1970 automobile ($3,300) 

B. Sale of apartment building 

C. Agreeing to cover your brother-in-law's debt for 
$35.78 

D. 2-year note with the bank 

E. All of these must be in writing 



19. Which of the following types of agreements would be 
an example of a legal agreemeni in our state? 
A. Agreement to restrain trade 



' Teachers may need to change answers to correspond to their states. 
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Foreword 



The; Joint Council on Economic Education is pleased to make this publication available ' <, 
to business educators who desire \o include.more economics in their general and basic busi- 
ness courses. Tt is intended to serve as a curriculum development document to be used by / • 
persons chafged with redesigning present course offerings. Hopefully it will stimulate more 
extensive economic education activity among business education teachers because econom- 
ic education is a crucial factor In the national effort to raise the level of economic decision- \ 
making. \ • . 

We are indebted not only to Professors Ray Price and Charles Hopkins for their editorial , 
services but also to the Business Economics Curriculum Project Coordinators: Thomas 
Duff, Richfield, Minnesota; Catherine Merrill,' Fulton fcounty, Georgia; Odessa Wyckoff 
and Eunice Judd, Oklahoma City, Oklahoma, for their untiring "front line" energies within 
•their school systems. Others who contributed professional expertise to raise the quality of . 
the curriculum through on-site consultation, manuscript review and teacher education were 
Dr. Herbert Jelley and Dr. Clayton MiHington of Oklahoma State University, Dr. Theodore 
• Boyden and Dr. Charles Boardman of Georgia Stat^ University, and Dr. John Helmberger 

and Dr. Darrell Lewis of the University of Minnesota. These individuals represent the best \ . 

in cooperative services rendered by universities on behalf of school systems. \ 
Organizationally we must also credit theiNational Business Education Association anft '^^ 
Delta Pi E'psilon for constant encouragement and endorsement of the objective that eco- 
nomic literacy can be achieved through effectively combining business and economic educa- 
, tion. Of course, the Joint Council's Oklahoma, Georgia and|Minnesota affiliates were instru- 
rnental in providing supportive human, financial and material resources which local cur- 
riculum projects requite. Certainly the individual school districts and their administrative * * , 
and teaching staffs deserve much praise for taking the initiative^and moving into uncharted 
waters with a resolute convictiok that the job of economic education can be tackled through -.^ 
(jpoperative action by teachers, community leaders, and university sdAlars. Perhaps this^ 

curriculum document will encourage other school systdms to join in the process. * " 

i S. Stowell Symmes 

Director of Curriculum • 




Preface 



The following insirutiional activities are selections from three business-economics cur- . 
' riculum projects. The purpose of these projects w^s to develop several.patterns of economic 
education to be made available to other school systems.as aids to improving the economic 
competency and understanding of students through the Business Curriculum. The projects 
were carried oyl in tjiiree school systems: Oklahoma City (Oklahoma), Odessa Wycoff, Prq- 
j^t Coordinator; Fulton County (Gecfrgia), Catharine^. Merrill, Project Coordujator; and 
Richfield (Minnesota); Thomas buff. Project Coordinator. Funding was provjQed by the 
Joint Council on Economic Education, Affiliated Cpuncils or Centefe and the focal school . 
districts. ^ . 

- \ ' l^ay G, Price - 

'\ , N Charles R. Hopkins ' 
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Introduction 



I teachers who participated in the Business-Economics 
Curriculum Project suggested the use of a variety of ac- 
tivities. These proposed activities were used in several 
different business subjects to help students to develop eco- 
nomic understanding. 

The major contributions of business education to the 
development of economic understandings is through the 
basic business subjects. It should be noted, however, that 
some economic understandings can be developed through 
the vocational business subjects. One subject that provides 
ample opportmwty for presenting economic concepts is book- 
keeping/accounting. All the project schools used many units 
in accounting to develop economic understandings. The 
following are examples of -those used: profits, credit, taxes, 
business organizations, and capital formation. 

Most of the instructional activities submitted by the par- 
ticipating schools were used in basic business classes. 
Therefore, activities selected for inclusion in this report are 
for use in the basic business subjects. 



Instructional activities included were selected because 
they illustrate the range of techniques that were used in the 
classrooms of the project schools. No forrnal evaluation of 
the effectiveness of the activities was conducted. 

The activities are not necessarily recommended for use in 
their present form, but rather to be used to stimulate other 
ideas that may result in creative teaching. Any opohe learning 
activities reported should be modified to fiystudents, sub- 
jects, and needs of a particular situation. For example, ac- 
tivities suggested for use at the9th or 10th g/yle level may be 
appropriate for use in the 1 Itlrar^^J^th g^ade. Tne reverse is 
also true. 

The activities ar^organized according to levels rather than 
&y specific subjects — General Business (grades 7, 8, 9 and 10) 
^^d Advanced Basic Business (grades 11 and 12). The basic 
business subjects from which the majority of the activities 
were selected were: General Business; Consumer Econom- 
ics; Business Law; and Advanced Basic Business (ojne-year 
course combining Consumer Economics, Business Ljaw and 
Economics). \ 



ERIC 



Part I 



ACTIVITIES FOR USE 
IN GENERAL BUSINESS 



V As would be expected, each of the three project schools used a different format in preparing their suggested activities for use 
' «n helping thfiir students to develop economic competency. With but little change the activities are presented in the form in 
which they were prepared by the teachers. 



Activities 1-9 were presented by the teachers of Fulton County (Georgia). 



ACTIVITY 1 
Idea: Strip Booklet * 
Purpose: To reinforce understanding of the role of 



banks in creating money. 

Procedures:- Develop through discussion the points listed 
below. Students indicate understanding of dis- 
cussion through illustration of the relation- 
ship of these ideas by preparing a strip 
booklet. 

1. Who makes money? The government? 
Banks? 

2. What is money? Who creates it?yj 

3. What is legal tender? 
- 4. What is deposit currency? 

5. What are bank credit limits? 

\ activity:^ 

^^^j^Idea: Guest Speaker 

Purpose: To familiarize students with business careers, 
current practices, and economic topics 
through a guest speaker. 

Procedures: Speakers can be used effectively in any busi- 
ness class and on any subject. 
I.. Obtain name of possible guest speakers 
2. Obtain permission of principal to. contact 
them 

*3. Write letter of invitation outlining topic 
*4. Introduce speaker to administrators and to 
the class 

*5. Prepare questions in advance to ask 
speakers' 

' For example, the following types of questions might be asked of a business ex- 
ecutive: 

What goods or services docs your firm produce? Why these? - 
What costs are involved in the product of your output? Fixed costs? Variable 
costs? 

How important is the competition from other firms in the same industry? 
'What factors bring about^changes in the demand for your output? 
How quickly can you respond to changes^in demand? 
How is your firm affected by the business cycle— by recessions and by 
'*boonis^ 

Do your employees belong to unions? Is there collective bargaining? 



R.G.R 
C.R.H. 



*6. Writ^^ank you" note 
*Student functions 

ACTIVITY 3 



Idea: Case Study — Buying a New Car 

Purpose: Analyze advertisement's and compare ftnance 
charges 

Proce(|iures: Each student is given $1,000* cash to use as a 
down payment on a new car. The car is 
chosen from pamphlets and pictures received 
directly from car dealers. 
The total price of the car after subtracting the 
down payment then either has toJ:j3e paid in 
instalments to the ba nk or the Acme Loan 
Company. ' I 

*Note: This is in theory — not cash! 

1- Students choose a car and itemize extras. 

2. Determine»total cost of car and amount of 
down payment. 

3. Subtract down payrfient from total to deter- 
mine amount to be paid in jinstalments to - 
bank or Acme Loan Company. 

4. Given rates (approximately as of March, 
1972) 

Bank Advertisement— \ 1 .08% interest^Der year. 
Loan to be repaid in 3 years, n.12% interest 
per year. Loan to be repaid in ^ears. No pay- 
ment for 3 months. We'll free. Payment 
holiday option. 



How are wage rales established? How important is worker productivity? 
What government regulations apply to your firm? 
What uxes— federal, state and local— do you pay? 

How do you relate to other businesses in this community? To what -extent do 
you use local suppliers, for example? Local transportation firms? Others? 

How is your business affected by international economic matters? Do you face 
strong foreign competition? Do you sell your output abroad? Are you 
affected by such things as tariffs, quotas, export subsidies, changes in the 
value of the dollar? 

How do banks serve your business? Are you affected by such problems is 
"tight money'' and high interest rates? 



/ 
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Acme Loan Company Advertisement — 14% in- N. 
terest per year. Loan to be repaid in 3 years. 
14,57% interest per year Loan to be repaid in 
2 years. No payment for 4 months. Need only 
small amount of collateral! 

5. Each student should figure exactly how 
much payments would be per month from 
the bank and the loan company. Also deter- 
mined is the total cost of a loan from each 
source. Students then make a choiq^T^be^ 
tween borrowing the money from the bank 
or the loan company and whether to bor- 
row the money for two or three years. 

ACTIVITY 4 

Idea: Si^t^th Tape and Slides 

^ Purpose: To provide guidance to business education 
students preparing for careers in the business 
world. 

Procedures: Opportunities Unlimited in Business Education 
is a sample script about business education 
courses that can be presented by means of 
slides and a tape. 

1. Formulation of script 

2. Selection of actors 

3. Taping of narrative 
' 4. Photographing scenes to accompany narra- 
tive 

5. Making slides of photos 

6. Synchronizing tape and slides 

7. N— Narraw 
S— Students 

OPPORTUNITIES UNLIMITED IN BUSINESS 
EDUCATION 

Narrator: You are about to chart your course to take your 
boat through the channels of education to the secure land- 
ing in a future career. Let us look first at the broad base of 
education that you will use to give you needed building 
blocks for your career. You will need to follow the school 
curriculum that requires you to take English^ social 
studies, mathematics and science. You will ha^ many 
choices to make as you journey through your high school 
program — be sure that you make the choices best suited to 
YOUR needs. Remember to talk over decisions with your 
counselor, your teachers, and your parents. 

Now we will talk about specialized training. We will 
take a look at what Business Education can do for you. is, 
Hovj/may you participate in a specialized program in the 
8th grade? You may start your program with the most 
widely used machine in the business world — the ^ 
typewriter. , 

Student: You mean you can learn to type in the 8th grade? 

Narrator: You certainly may learn to type in tffd'^t^ grade. 
The Fulton County Schools have this provision for you to 
take typing as an elective in the 8th grade. In fact, that is ^ 
the ideal lime to lake typing; you will then be able to use 
this skill for your other classes. I am sure your teachers 
would much rather read themes and other work that are g 
neatly typed. 

S, Maybe we are too young to learn to type. 



S. 
N. 

S. 
N. 

S. 
N, 



On the contrary, reports from teachers working with 
8th-grade typists report that they do quite well. In addi- 
tion to just learning the keyboard, you iearn the correct 
way to type themes, business letters, and reports. You 
will study spelling, punctuation, and, rules that will help 
you to use your language more correetly/ You will learn 
to ke^p up with the world of business; after all, this is 
your world and you need to prepare yoursejf to live in it 
successfully. As the Atlanta Journal newswriters are 
fond of saying, "An informed citizen is a better citizen^*' 

Suppose we are going to college. 

Then you will surely need to be able to type to do all your 
^required themes, reports, and research papers. You may 
not be able to afford to hire someone to do this typing 
for you. In your typing class you will learn how to do 
manuscript typing. 

Think what a big help it will to you to know how to 
type your personal and business letters. 

I have a cousin who tooK typing in high school. When he 
went in the army, he worked in an office typing reports. 

That frequently happens. When you look at Unemploy- 
ment figures, you w>W notice that it is harder to get a job 
when you have had no special training. Good typists are 
always needed in business. ^ 

But aren't these jobs just for girls? Wouldn't these jobs 
be sissy jobs for boys? 

It seems that boys with long'' hair do not consider them- 
selves sissies. The statistics show that more and more 
boys are going into the clerical field — the white collar 
jobs — that was once a clear field for the ^irls. 

What type of job training will we get in addition to typ- 
ing? 

All right. Consider our other levels of business subjects. 
But before we leave typing-, let me remind you that you 
may take typing at any grade level in school. It is only 
suggested that you start in the 8th grade. Now you may 
take your general business course at the 9th-grade level; 
this is a course in business economics that will help you 
to understand how your business world works and how 
you may be an effective worker. In this jcourse you will 
receive much information that will guide you through 
the remainder of your business program. 

I have a sister who took that course and she said it 
helped her to make up her mind what she wanted to do. 
She decided she wanted to be a secretary. ^ 

That's good. You need to be thinking about what you 
would like to do. But remember that your typing will be 
the foundation for the courses you decide to take. In the 
10th or 9th grade you may be able to choose advanced 
typing classes if you have completed your 8th-grade typ- 
ing. It would be necessary for you to get youi^typing in at 
least by the 10th grade so that you could proceed with 
other areas of your program. Also, you may choose to 
take your business mathematics courses in the 10th 
grade. This is a good practical course that will give you 
the type of experience in working with problems that 
will help you ^#^:Lthe mat|;i^ that is related to business. 

Then we should -hwe pur course in general business pro-^ 
cedures, our typing, and our business math completed 
before the 11th grade. 
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N. Yes, that would be ideal. Of course you would also be, 
meeting the other requirements in the curriculum— your 
English, social studies, math, science, and perhaps your 
physical education requirements. However, it is really in 
the 11th grade that you must start your career choj^ce. 

S. I think I would like to go into the construction industry. 
They really make money — more than teachers. 

That is sometimes true. Plumbers too sometimes earn, 
more money than teachers. If you like the construction 
industry, look at the bookkeeping and management 
programs in business education. In the 11th grade you 
may want to enroll in bookkeeping or business principles 
and management or both during your 12th year. This 
will give you a program thai will enable you to under- 
stand the operation and record-keeping that are a vital 
part of industry. DonH you think-that this would^give 
you a nse of security fpr your future? 

S. Yes, I do. What else could I take that would help me to 
get ready to handle a job? 

N. You maf choose the clerical program — getting practice 
on business machines and aa introduction to data-pro- 
cessing. Why not let me discuss the clerical program 
with all of you and ^hen you can do some thinking about 
^ all the opportunities you will be offered. Back again tp' 
^ the question that was asked earlier: Are these jobs just 
^ for girls? The answer- is ''no," More and more boys are 
going into the clerical field. 

We are going to assume that you now have your general 
business economics course completed. You have had 
your ilreparation in typing. You have had your book- 
keeping {although this is not required) and probably 
business math. You are ready to develop a' variety of 
clerical skills. You will be working now in a classroom 
situation that will simulate a real office. You will be play- 
ing many roles, as it were. You may be involved in a typ- 
ing project, you may be keeping pai^roll records, you 
may be acting as a receptionist, you may be working on 
displays and exhibits, you may be learning to fill in 
forms and make reports, you rriay be learning how to 
handle mail, you may be learning to plot travel plans and 
costs, or you may be learning the correct techniques in 
using the .telephone. To summarize, you wiU be ex- 
periencing the variety of tasks that occur in offices. 

S. Then what will we do in the 12th grade? 

N. You will continue to study, to sharpen and refine these 
skills that you have learned so that you will become an 
expert. Perhaps you v/i^ find that you like dne particular 
area and would like to concentrate on some special job. 

N. We have talked about clerical and management- 
programs. Now we should look at the stenographic 
program where your main thrust will be shorthand. 
Before we move on, may I remind you that you may . 
wish a combination of studies. You need to be a good 
student in English to elect the , shorthand program; 
however, shorthand is very effective in implementing 
your grammar skills. If you find that you cannot plan 
your program to include shorthand in the 1 1th and 12th 
grade, you should ^postpone the course until the 12th 
grade. Of course complete secretarial training puts you in 
a very advantageous position in the job market. You may 
find that here is where you will be able to command the 
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best salaries. I'm sure that you are all thinking now that 
the more skills and training that you have the better will 
be your opportunites. 

Would you please suggest how we may choose subjects 
in the business department wisely if we are on an 
academic course and plan to go to college. 

Let me say this. Your extra business skills are something 
like an insurance policy. You could use your shorthand 
in college to help you have a compjete s'et of notes. You 
could use your typing skills for your letters, reports and 
research papers. Then, too, have you thought of this: 
You may need to make money to help yoursQlf get 
through college. The many offices on campus U3e skilled 
help; your business skills would certainly come in handy 
in getting a part-time job. You must realize that during 
your high school years you need to avail yourselves of 
every possible course that will serve you in your future 
preparatiort. 

You are saying that I do not have to be enrolled as a busi- 
ness student in order to take advantage of courses 
offered in the Business Department. 

Students are welcome to elect subjects in the business 
program if they need them, regardless of the major they 
may presently be enrolled in. You need to keep in mind 
your required courses plus your elective coCirses. I hope 
you understand that you may wish to go through the 
business program with the purpose of going immediately 
into the world of work— or you may wish to choose the 
subjects that will help you in college. Of course if you 
had to drop out of college, then you would have your 
business skills to fall Ifack on. I say again — business 
education is similar to an insurance policy in that it pre- 
pares y^u for a variety of employment opportunities. 

It ^^s that the business program has something to 
offer to all of us. ' . 



Yes, there is something useful for everyone in the Busi-' 
ness Department. 

S. Would you please summarize the information that you 
have given us. ' ) . 

N. Yes, I will be glad to go overnhe highlights of whaf/you 
may expect so that you may think carefulW^y^ the 
choices you wish to make. However, there^sone more 
program that you may wish to consider. This is Voca- 
tional Office Training (VOT). This'program would in- 
volve you in a business education training program — 
plus work experience. You would receive your voca- 
tional office training at school and then spend. part time 
in an office job. . ^ 

S. That sounds^ neat. What do we need to do to get on this 
program? 

J 

First, find out if this program is offered in your school. 
Some schools in Fulton County offer the Vocational 
Office Training program, others do not. If you find this 
program is available, then talk with your teachers, your 
^ counselor, and your parents. Be sure that any choice you 
mak^ is the best one for YOU and YOUR FUTURE. 

Let's all think together now about *the best possible in- 
dividual choices. Probably some of yoU are thinking 
about record-keeping and bookkeeping. You may be 
thinking in terms of owning and operating your own 
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business — so you would plan to take the management 
courses to get the necessary background. 

9 

S. I think I would like to bea secretary. Secretaries are such 
an important part of the world of business. 

N. that is very good. You must remember that in the world 
^ of business you are going to be very important people if 
you ha;/e the preparation to perform your job suc- 
cessfully.. 

S. I think it would be good for me to start a business of my 
own or go into a partnership with others. 

N. You will learn in your management and other courses 
about the advantages and disadvantages of various types 
of ownership. This will help you to determine what 
choice to make. 

S. I see a lot of advertisements for clerical workers. That 
would seem to be a good field to enter, a field where 
workers are needed. 

I rfad a lot about data-processing. That seems lb be the 
trend of the future. 

Yes, and in your clerical program, bookkeeping, business 
math, and office machines course, you are going to be 
given background in data-processing. Of course it all 
starts with your typewriter. 

I am sure that you are thinking now that youVill need 
all the training you can get. There are courses that you 
may.choose to elect. Business law is a^ourse that would 
help you to understand the functioning of our laws as ap- 
plied to business and individual transactions in the busi- 
ness world'. This course would be helpful to anyone. The 
consumer economics course would fie helpfuliHo anyone 
in understanding the role of the consumer in our 
economy and the necessity for making wise choices in 
the selection of goods and services. Then, certainly, the 
business principles and managenient course will help 
you to understand the organizationW business antd.how 
to apply this information to your own needs; this course 
•is very important to those of you who may be going into 
business for yourselves or as manager of some area of 
business. 

We should be ver/well informed about what is going on 
in our business world. I think it is very interesting the 
way our country- operates the free enterprise system. 

It is most important that you, as future wtwkers and 
titlzens, know how your economic system works. You 
\mustjearn to understand and communicate effecti^vely. 
Speaking of communications, .you wilt have an oppor- 
tunity to study BUSINESS COMMUNICAXION in your 
Business English course. You will learn how to compose 
effective business correspondence — a MUST in the busi- 
ness world. You will study how to be an effective partici- 
pant in group discussion's. You will learn to read atKl 
analyze materials. You will learn 'the importance of 
developing your own individual communications skills 
so that you will be effective in your business and per- 
sonal relationships. 

You see that you do have OPPORTUNITIES 
UNLIMITED in the business education field. You may 
decide to be a typist, a file clerk, a secretary, an office 
machines operator, a receptionist. You may decide to go 
into business for yourself or go into the field of manage^ 
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ment. You may decide to*go into data-processing. All the 
way through your program you will be relating to the 
economic concepts that prevail in our free enterprise' 
system. You will become acquainted with the market 
system, government controls, natural and human 
resources, standard of living, choices in buying goods 
and services, fluctuations in the stock market, our mone- 
tary and fiscal policies, employment, transportation, 
labor and management relationships, competitive buy- 
ing and selling, and comparison of our economic system 
with other economic systems. 

I think that I can now begin to make wise decisions for 
my future carper. ^ 

That is what I wanted to hear. Now is the time to start 
your planning to enter the ranks of the gainfully 
''employ^ed. Good luck to all of you. 

ACTIVITY 5 
Idea: Filmloop ' 
Purpose: To involve students in illustrating how com- 



petition affects prices. To illustrate long-run, 
short-run, equilibrium prices. 

Procedure^: 1. Study carefully the subject that is to be pre- 
sented. 

Write the story 

Determine a series of pictures th^t would 
tell the story without the use of words. 
. Get the pictures drawn. 
Put the pictures in sequence. 
Look at them and let others look at them to 
see if they can piece together the story that 
you intended. * . 

. When at last the story is so clear that.you 
feel anyone could understand it, send the. 
pencil-drawn pictures to audio visual to be 
made into a loop. . ° 

If the loop does not turn out well, it could 
be that timing for each frame has not been 
correctly given. Don't give up! Make ad- 
justments where needed. 



8.] 
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ACTIVITY* 6 



Idea: Student's Choice: Students choose their own 
methods to present their material to the class. 

Purpose: To allow students to share learning and to 
develop their own understanding-^f economic 
topics. 

Procedures: Students are given a list of the economic 
topics that have been presented in class. They 
are told to prepare a report on any topic. They 
are allowed to choose, the form that their 
report will take. Samt)le skit is included. 

List of possible economic topics that can be 
presented: 

free market 
social security 
economic risks, 
opportunity cost 

economic growth ' ^ 
rational choice 
' capitalism 
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Robyn: 

Faye: 
Robyn: 

- Faye: 
Robyn: 

Faye: 

Rjkyn: 



dollar devaluation 
supply vs, demand 
,>governmeni spending 
monopoly causes higher prices 
consider necessities first, then luxuries 
competition lowers prices 
collective bargaining 
factors of production 
U.S. wars increased the national debt 
increased credit buying now reduces future 
• buying power 

interest rates influence credit buying 
worker productivity 

increase your education and you may increase 
your salary > 

SAMPLE SCRIPT 

Faye, guess what! I got $25 for my birthday from 
'my grandmother. ^ 

Gosh! What ya gonna bu:jr,with it? 

Nothing, dummy^ Tm gonna'*put it in a savings ac- 
count at the bank. 

In a what? 

In a savings account. That way instead of my $25 

just sitting arOund it can make money for me. 
f 

Make money for you? How in the world can it do 
that? Magic? 

No, stupid. It's really kinda simple: You see, the 
bank will invest my money in a factory^and that 
will help the factory grow. Then because they're 
making more products they'll need more workers 
and then my Uncle Ralph might move down herd 
to work in the factory. That means his family will 
have to have a house and food and stuff like that 
so it'll make the community keep on growing. You 
see? 

Wow! Your moneyj^ gonna do all that? 

Yep! ^ f 

Gee, could I do that with money? 

Sufe, dummy. Anybody can do it. , 

Good. Now all I have to do is wait for somebody to 
give me some money! 

ACTIVITY 7 

Idea: Bulletin Board — Current Readings 

Purpo.se: To create interest ^nd motivate students to 
read about current economic topics. 

Procedures: Political satire has long been a popular teach- 
ing technique. It can be used in the high 
school class by allowing the students to collect 
cartoons and other humorous items on 
economic subjects and place them on a special 
> bulletin board. The students must be en- 
couraged to bring in the items, and a good 
start may be made by placing old cartoons on 
the board ane* having a general discussion on 



Faye: 
Robyn: 

Faye: 
Robyn: 

Faye: 



the'place of satire in history. Encourage stu- 
dents to produce their own cartoons related to 
the concept under discussion or in the news. 
Readings suggested are current local daily 
newspaper. The Ne\^ York Times, The Wall 
' Street JoumaL National Observer, Nation's BifS' 
iness. Farm Journal, The Federation ist, and., 
weekly news magazines, « ^ 

ACTIVITY 8 

Idea: Simulation — ^Airplane Facuory 

Purpose: To illustrate that there is an optimum com- 
bination of land, labor and capital. *AlSkO, to il- 
lustrate the law of diminishing returns. 

Procedures: Small tables of equal size are set up as "facto- 
ries."* The first factory gets one employee; 
the second^ two; the third, three; etc. All 
employees thea produce paper airplanes for 
one minut?; each plane folde^ to a standard 
design. All activity— storage of supplies, pro- 
duction of the plane, and storage of finished 
goods — must be done in the factory; that is, 
on the table. An inspector who is not 
employed in any particular factory assures » 
that all planes meet specifications. 

After production st^ps, a matrix is completed 
showing the efficiency (output per employee) 
of each factory. The rnatrix will show that up 
to the optimum number of employees per fac- 
tory, efficiency will increase. After this op- 
timum number, efficiency will decrease. Then 
lead students in a discussion of why this hap- 
pened. 

The depth to which this simulation may be^ 
carried depends upon the maturity of the stu- 
dents and the level of projection the teacher 
wishes to carry it. The more advanced courses 
may use it with greater expansion of under- 
standing of factors involved in the production 
process and the point at which diminishing , 
returns begin. Could other factors, such as the 
— personality of the inspector, cause less pro- 

duction? Are instructions clear? Is the job a 
description accur£\ie? What is the balance of' 
capital, human and natural resources in rela- 
tiort to entrepreneurship? Does this balance 
affect returns? i 

. *The tables must all be the same so that 
differences in size or shape will not affect 



output. 



ACTIVITY 9 
Idea: Small Group Project — Cartoon Drawings 
Purpose: To dramatize economic concepts for students 

Procedures: L Select a concept. 

2. Draw a cartoon illustrating the concept, -v 

3. Write a narrative explaining iht cartoon. 
- 4. Present the cartoon to the class. 

5. Post the cartoons on the bulletin board. 
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Activities 10-29 were prepared by business teachers in the Oklahoma City Schools. 



ACTIVITY 10 

Tell the students that they are to assume that they have each 
been crowned king of a small country with 400 subjects. They 
are to answer th e basic econ omic questions: 

1. What to produce: How much of the productton will be for 
consumer goods and how much will be for public goods, 
such as highways, schools, libraries, parks, etc.? How 
much of the production will be for capital goods: factories, 
machinery, tools, etc.? 

2. How to produce: Will production be mdstly by manual 
labor or will machinery be used to a high degree? Will the 
people or the^overnment own the means of production? 

3. For whom to produce: Will the people^or the government 
be the beneficiary of the production? * 

ACTIVITY 11 

Discuss the students' answers to the questions asked in ac-. 
tivity 10 in terrr\;^ of the type of society created and the 
effect of economic decisions on the entire society. 

.Have each student determine whether he or she has cre- 
ated a Planned economy ora free economy. A dictal04:ship 
or a democracy. 

Discuss the differences between traditional, free en- 
terprise, and ceim^y directed economic systems. Pjlnt 
out t h a t ac o no mic pRn^ers should'consider the social im- 
plications of their decisions. 

ACTIVtXVlZ 

• Ask the students to name industries in which there are a 
. number of competing firms. Choose one industry from 
those named and discuss: 

a. the price of the goods or services produced. 
b:~^he quality of goods or services produced, 
c. new goods or services that have been introduced to 
the market recently. 

Have the student assume that it is the only firm in this 
type of industry. Discuss the effect on the three areas listed 
above. 

ACTIVITY 13 

Have the students use reference books for information 
about the principal* characteristics of the four major types 
of market structures. Choose several students to describe 
the market structures to the class. Be sure that they have 
discussed the following: 

a. pure competition — many buyers sellers of a 
homogeneous product so tjiat the price is established 
by the market; one individual seller has no control 
over the price. 

b. Tnonopolistic competition — many buyers and seller^ 
of a slightly differentiated product. Individual sellers 
have some coTitrol over prices. 

c. oligopoly — few sellers controlling an industry. 



R.G.P. 
C.R.H. 

d. monopoly — one seller of a product that has no ac- 
• ceptable substitute. 

ACTIVITY 14 

Have students bring to class examples of advertisements 
fr^om newspapers and magazines. Classify the ads as price 
competition or product competition. Display the ads on the 
bulletin board under these headings. 

I 

ACTIVITY 15 

Have the studpnts find an editorial or a cartoon in a 
newspaper or magazine in which businessmen are urged to 
help the economy in some way. Example: not charging 
more for their product or reducing the present price of 
their product. ^ 

Use the editorials and cartoons for class discussion and 
then have the students display them on the bulletin board. 

ACTIVITY 16 

Divide the class into four groups. Group I will represent 
^the President in a time of inflation. Group 2^111 represent 
Congress during inflation. Group .3 will represent the 
President during a recession. Group 4 will represent Con- 
gress during a recession. Ask the groups to recommend 
measures to be taken to stabilize the economy. Write the 
recommendations made by each group of students on the 
chalkboard; ask for general comments for discussion as to 
the possible effectiveness of the suggested measures. 

ACTIVITY 17 

invite a resource person from a local financial institution 
to visit the classroom to discuss the activities of his or her 
institution. (Suggestion: Have students write two or more 
questions or topics they would like to have discussed. CoiJ^ 
lect the information and compile a list to give to the 
resource person prior to the visit, Go overtne stucjjents' list 
and add other questions that might be needed.) 

ACTIVITY 18 

A major responsibility for protecting consumers is 
assumed by the federal government. 

a. Appoint a committee to find out some of the prac- 
tices in the advertising of patent medicines before 
the Pure Food and Drug Act was passed in 1906. 

b. Appoint a committee to findiout about some of the 
recent activities of the Food and Drug Administra- 
tion in protecting^e consumer. 

c. Appoint a committee to present the arguments for 
and the arguments againt labeling cigarettes as a 
cause of cancer. What effect has such labding had on 
the tobacco industry? r 

d. Appoint a committee to make a report on the 
FederallTrade Commission and its role in protecting 
the coqjsumer ^ ' 

e. Appoint a committee to make a report on the 
responsibility that the United States Department of 
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Agriculture assumes in consumer protection, 
f. Appoint a committee to make a report on the 
Securities.Exchange Commission. 

ACTIVITY 19 

Have students use news magazines and newspapers tQ,find 
information about new laws or proposed laws that will aid 
in protecting the consumer. 

ACTIVITY 20 

Important sources Qf consumer infor^mation are seals of 
approval, government publications! consumer-testing 
magazines. 

a. Ask students to bring labels or advertisements show- 
ing that a product has been approved by a particular 
magazine. Read the label carefully to determine 
what the seal actually states. 

b. Point out that claims by the seller require careful 
study to be helpful to the consumer. 

c. Have students use library resources to determine 
wha*t government publications are available for con- 
sumer information. 

d. Invite an employee of the Central Food Service 
Department of your sc^iool to visit the classroom to 
describe some of the sources of inforrnation they use 
before purchasing food for the school cafeterias, 

ACTIVITY 21 

The real value of consumer information is dependent on 
its use. 

Write an editorial "Consumers Do Not Make In- 
telligent Use of Available Aids." 

ACTIVITY 22 

Through class discussion have the students name areas in 
which they believe problems exist in our growing 
economy. Ideas that will probably be mentioned are: (1) 
pollution; (2) overpopulation; (3) poverty; (4) technologi- 
cal unemployment (automation); (5) increasing scarcity of 
resources; (6) deterioration of the cities. 

ACTIVITY 23 

Divide the class into groups of four or five students.^ach 
group is to choose one problem area from the list the stu- 
dents provided in Activity, 22. As a group, they are to 
research the problem area and prepare: 



a written report, 
an oral report. 



Arrange with the school library for about three class 
periods so that the groups may reseaYch their problems. 

The reports should include information covering material 
such as: 

V a. Historical Background , 

(1) When the area became a pr^)blem. 

(2) «When the area was recognized as a problem. 

(3) Causes of the problem. . 
b. Economic Implications > 

(1) Effect on the entire society. 



(2) Effect on the individual, 
c. Solutions 

(1) Those actually attempted by the Government. 

(2) Those proposed by private indushy. 
^ (3) Those propro^ed by the students. 

' ACTIVITY 24 

Collect thas^tudents' written reports. Each group is then to 
present orally its report to the, entire class. Following its 
presentation, the group should sit as a panel and answer 
questions from the class in their problem area. The teacher 
should be prepared to question the panel in the event that 
class participation is poor.* 

ACTIVITY 25 

Divide the class into groups of three to five students. Each 
group will make a choice of the automobile they would 
purchase from the following list: > 



Pontiac 
Buick 

Ambassador 

(Others can be added) 



Chevrolet 
Dodge 
Ford 

Plymouth 

The results of'the decision should be tabulated and listed 
on the chalkboard or on a transparency to be projected on a 
screen. 

The students will answer the following questions: 

1. What economic decisions might be made by the au- 
tomobile manufacturers on the basis of the con- 
sumer votes that were cast for each automobile? 

Possible Answers: ^ 

a. The manufacturer of the car or cars receiving the 
most votes would increase production and 
employment and decrease costs and prices. 
/-^ b. The consumer votes wouldMnfluence the style 
and design of the other cars in order for these 
companies to compete in the automobile 
market. 

c. ^Manufacturers of the cars^receiving few or no 
votes would probably decrease production, 
decrease employment, increase prices,* as a 
result of higher costs, and possibly withdraw 
from the automobile market. 

2. Why did you select that particular car? 
Possible Answers: 

a. Well-|<nown, company 

b. Influence of advertising 

c. **Keeprqg up with the Jon^es" — (status sym- 
bol and social pressures) 

d. (Other responses) 

3. Wftat products have you seen enter and leave the 
market as a result of consumer demand? 

Possible Answers: , 

a. Hula hoops 

b. Daniel Boone coonskin caps 

c. Edsel 

d. (Fads of the moment) 
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4. Would you like lo own a car? Why? 
Possible Answers: 

To drive lo work 

b. To drive to school 

c. To go lo a. movie 

d. To do my shopping 

(The responses can be classified »under busi- 
ness and social needs.) 

5. NVhal would you, as a car owner, want now that you 
didjhot want before you owned a car? 

£» Possible Answers: 

a. Mag wheels 

b. Slick shift 

c. Tires 

d. Gasoline and oil - 

e. Job to pay for car expense 
^ f. Car insurance 

g. Driver's license 

h. (Other responses) 

6. How are you going to pay for all of these things out 
of your income; 

The students will answer these questions: 

a. Have you ever bought anything on credit? 

b. What did you buy? 

c. What were the terms? 
Suggested topics for student debates: 

• Should teeVage credit be abolished? 

• Or should teenagers have their own charge ac- 
counts? 

ACTIVITY 26 

The students will bring to class clippings from newspapers, 
magazines, advertisements, or sample letters from bulk 
mailings which urge people to buy on credit or borrow 
money. Post these on the bulletin board. 

The students will react to the following'' question: What 
would happ'en if, beginning tomorrow, all stores required 
that all purchases be made with cash? 

Points to emphasize: 

a. The reasons for having credit 

b. The advantages and disadvantages of credit buyipg 

Students should conclude that credit provides them with 
immediate purchasing power by means of a promise to pay 
at a future date. 

Students will watch the film ''Impulse 90.^^ This film shows 
how a CHECKLESS-CASHLESS society could work. 



Students will lis^all the credit cards they can think of and 
classify them according to the thre^ basic forms, 

EVALUATION: Divide the class into two groups. One 
group will make a list of what they consider to be the ad- 
vantages of using credit cards. They will describe specific 
occasions when the use of a credit card has been (or might 
be) advantageous to 4hem, The other group will use a simi- 
lar procedure in pointing out the possible disadvantages. 

The students will find references in the Readers' Guide lo 
Periodical Literature concerning the credit card ^or the ^ 
cashless society. Each student will read one or more arti- 
cles and summa^wze the contents briefiy. The summary 
may bein the form of an outline, a graph, a statistical table 
or a paragraph; 

Invite the manager of a major oil company to tell the stu- 
dents about company problems with lost or stolen credit 
cards. 



ACTIVITY 11' 



The students will select a product which is priced between 
$5 and $25 and find three advertisements for this product 
in newspapers, magazines qr catalogs. Each student will 
write a short report telling why he selected for purchase 
this particular article. The student, as a consumer, will pay 
cash tor this purchase, 

ACTIVITY 28 

Invito/ a speaker from the Better Business Bureau to talk 
about sales practices, involving credit, an overview of 
unethical business practices of which the consumer should 
be aware and what are considered honest business prac; 
tices, 

ACTIVITY 29 

Test on buyer's rights. 

Show the film ''How to Buy a Used Car'' The film tells the 
story of a father and son discussing guidelines for the 
purchase of a used car. 

Invite a car salesman to talk with the class on 'The 
Teenager Buys a Car" or ''How to Buy a Used Car." The 
class will prepare for the visit by discussing what they 
would like to know about buying a car, Thgpr questions 
might focus or! the Conditional Sales Contract and the 
legality of such a contract with a minor. They might want 
to know about such things as guarantees, accessories, 
repair and maintenance. Some students will want pointers 
on how to judge a used car. 




Part II 



ACTIVITIES FOR USE 
IN ADVANCED BASIC BUSINESS 
(Grades 11 and12) / 

Activities 30-39 were presented by business teachers of Fulto 



; ACTIVITY 30 

t 

Idea: Student Supply Store 

Purpose: To give students an overall picture of business 
management in distribution to reinforce the 
ideas of competition, consumer wants, supply 
and demand. 




A student supply store can be established as 
part of the entire business education program. It 
can sell school supplies during the day and 
refreshments after school. Various classes can 
use it as a learning device. 



Procedures: 



The follo\xing things are done by students: (mat 
necessarily in this order) 

1. Naming the business 

2. Decidiog^ what to sell 

3. Pricing 

4. Selecting a student manager 

5. Hiring employees 

6. Purchasing merchandise 

7. Keeping financial records ' 

' 8. Determining profit or loss 4 

*^ 9. Evaluaticig employees 
10. Promoting the business 

ACTIVITY 31 

lAa: Role-Playi^ngy 

Purpose: To have students participate in a role-playing 
situation so they will better understand 
negotiating procedures between labor and 
. management. . , < 

Procedures: Students are selected to represent management 
and the union. Grievances are assigned and 
rules for negotiations are developed and roles 
are carried out.' 

''Stufients can learn a great deal of basis economics in preparing for their roles. 
The "business people** should be able lo discuss fixed and variable costs, pro- 
ducilvity of Jabor. changes In market conditions that might affect demand for 
the firm s output, and the like. "Labor representatives" should know the 
various ways in wNch wage rates are established (with the stress on worker 
praductivily). how the worker's level of living is affected by in Ration (how to 
distinguish between money wages and real wages), how much bargaining 
power the union has as a result of the supply of labor available lo the firm, etc. 



R.G.R 
C.R.H. 

^ 

1. 'Selec^on of students in class to perform 
the roles 

b. Grievances assigned 

c. Rules for handling the discussion 
developed 

d. Negotiations carried out by students per- 
forming the -roles 



^ ACTIVITY 32 

Idea: Group Project — Market Survey 

. Purpose: To help students to -understand the importance 
of market conditions and consumer needs and 
wants in business planning. 

Procedures: Each group plans the instruments to be used in 
its research. The instruments may be question- 
naires, observations/ interviews, etc. After 
gathering data, each group prepares a class pre- 
sentation of its findings. 

^tudents, working i)i groups, actually plan and 
complete a marketing study. Some possfble 
topics might be: 

a. Would the student store make more 
money selling Coke than selling Pepsi? 

b. Would a new hamburger drive-in be likely 
to prosper in a particular location? 

c. Why do persons buy a particular brand of 
soap? 

d. What is the image of a particular brand of 
product in the consumer's mind? 

e. Is a particular businesses advertising 
effective? 

ACTIVITY 33 
Idea: Guest Speaker 

Purpose: Teach the meaning of contracts with special 
^ reference to 18-year-olds. 

Procedures: Discuss the business activity that results from 
the 18-year-old contract law. 

Secure the speaker and give him or her points to 
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be covered in his or her talk/ Ask how the legal 
system in your state serves the individual, 
society and business. 

Students write reports and reactions to speaker 
and discuss these in class. 



ACTIVITY 34 



Icfea: Debate 



^ Purpose: To identify the social aspects of business law 
and to relate these aspects to economics. 

ProceduFes: Students debate such topics as minimum wage 
law, fringe benefits of employees, taxes on pe^ 
sonal income, or some Qi/rrent topic of vital in- 
terest to the student. Students study the 'issue, 
read articles and prepare arguments to support 
their position.^, 

> 

1. The teacher ^hould select the issue to be de- 
bated after the class has discussed several 
issues. 

2. Balanced teams are selected so that both sides 
of tke issue are equally represented. 

, « 3. Set rules for debate— may use Roberts' 

modified. 

4. Summaci^ points to be covered, ' 

• At:TIVlTY35 
Idea: Skit — Comparison Shopping 

Purpose: To show the economic bqiefits of comparison 
shopping through the us^of a skit. 

Procedures: Hand out script to each student and have them 
read it as a skit. You will need three actors: 
Gertrude, Hildegarde and Prudence. 

Ask them what they learned from the skit. 
*^ From their answers, a discussion iwilUcome 
about. These' points should ^e brought out in 
the discussion: * * . • 

The economic concepts sHbuld^'be iden- ^ 
tified and defined. List the terminology 
on the board and explain each term. Ask 
The students to relate each term on the 
board to a specific instance in the skit. 
Students shmild understand the rationale 
for making individual economic decisions 
about -where and whai tojpurchase. 
Students should understand the economic 
problems involved in impulse buying as 
compared to scheduled buying. 

TAKE THE TIME TO SHOP, COMPARE AND SEE OR A ^ 
PAUPER KOC/MAYB^ 

Setting: Hildegarde bought a red dress and has taken it to » 
Gertrude's h6use to 'show ^ler.j 

• Be sure that economic principles relating to the issues are understood. For ins- 
tance, students should examine the question whether a minimum wage 
causes unemployment Will employers substitute machines for,labor'' The lax 
issue should include a study of progressive, regressive and proportional taxes, 
Whsit taxes do your students now pay themselves— directly or indirectly? Are 
these taxes "fair Arc they progressive or regressive? 



a. 



b. 



c. 



Gertrude: That's gorgeous but you won't believe this! 1 
bought^th^t same dfess in blue a few {lays ago. 

Hildegarde: Oh, wher^? ^ * ^ 

G. The Exquisite Shoppe for $37.50. 

H. My, my, Gertie, I paid only $35 for it at the department 



store. 



G. 
H. 



G, 
H. 



Why did mine cost $2.50 more? It's the same dress. 

Gertie, haven't you heard of comparative shopping? I 
used to go to the E?cquisite, but I discovered I was paying 
for their beautiful decor in the price of their clothes. 

Oh, HHdie, what on earth are you talking' ^bout? 

Surely you noticed the chandeliers there and the shag 
carjjpt in the ladies' lounge— not to mention the im- 
ported marble exterior. «We pay for these extras in our 
purchase price. ^ \ 

G, Hildie, you're all wrong. They put those thir^^sahere to 
make shopping more pleasant for the consumer. 
Besides, I feel' like royalty when I shop there* 

U\ You're right, but,,^o^e "extras" cost- the store a large 
amount and they didn't get them for nothing. Those 
, things represent an operating expense for |h^«i6re and 
must be accounted for through profits. Also, the expen- 
sive packaging they use! Who needs more than a paper 
bag— they use cardboard cartons with handle* for all 
purchases! You think you're getting these things -for free, 
but you pay for them one wa^ or another. ^ 

G, Well, aven so, I believe I'll pay a little more for luxurious 
shopping.' It's worth it to me. 

H. That's fine with me but / would rather save a few dollars. 
^ I go shopping to buy what I need and want— those "ex- 

tras"- well, I can take them or leave them!°With the way 
prices are rising these days, I have to watch my spending. 

The doorbeU rings and Prudence, Neighbor, enters. 

Prudence: Hi! there. How do you ITkg my new green dress '^j I 
got it on sale" for $30 today. It.sure pays to watch the ads 
in the paper before you go shopping. 

H, and G,It^ the same dress we boiight and it costs even less! 
I guess there's more tharypne way to shop for the best 
price!^ (/^ 

Note:Thc skit can be lengthened to include other economic 
topics, such as the opportunity cosl concept. For exam- 
ple, after Gertrude says she 'does not mind shopping at 
the more expensive store Hildegarde might point out 
that the real cost (opportunity cost) is not sirriply the 
additional $150 she paid for the dress but the other 
goods and services she could have had^for the $2.50. 
Hildie sacrificed the opportunity to use her $2.50 to buy 
a new pair of hose, a "ticket to a rock concert, or 
whatever. # 

ACTIVITY 36 ^ 

Idea: Guest Speaker— Consumer Credit Counseling 

Purpose: To acquaint students 'with consumer credit 
counseling. ' . * 

Procedures: I. Establish" with students problems of young 
people who succumb*to the "Your credit is 
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good'' line. . t ^ 

2. Discuss alternatives for financing large 
purchases. 

3. Discuss the role of businessesin helping pfep- 
pie- handle the. problems through consumer 
credit counseling. ^ 

4. Obtain a speaker from a consumer credit 
counseling agfcncy. ' « 

5. Give him or her a resume of what has been 
done in class and a list of points to be 
covered. 

6. ' Speaker makes presentation. 

7. 'Discussion and question period witlT 
speaker.^ 

8. Follow up in class to summarize and e^ipand 
economic implications. 

9. Students write letters of' appreciation i& 
speaker. 



ACTIVITY 37 
idea: Flip Charts 



1 



Purpose: To show the effect of using credit on future buy- 
ing potential. • ' ' 

Procedures: A series of color charts are nrfade to'accompany 
a discussioj^ on credit illustrating, step by step 
what takes place when a ^ person borrows 
money, and the opportunity cost, involved in 
using dredit. * ' - , 

Students develop the^means by which they can 
illustrate opportunity cost through a series of 
charts. * ' 

They draw the charts and add the script to ac- 
company each drawing. 

Example: Borrb(ving for a TV Set 

After careful consideration of income, ex- 
panses, and other income needs, a typical 
Am'erican family, the John Paul Jones family 
decided to borrow $500 for a -period of 12 
months to purchase a color television. Mr. 
^ Jones arr^ged togeta^loan from the XYZ Loan 
* Company. He was issued a check'for $500. 44e 
also has increased purchasing power. His 
monthly check received for hfs wages, and the 
• money he borrowed is equal to $1,100 that is 
available for spending this month. 

The family goes shopping and ihlrc^ases the 
color television they wantQd. 

Next month,- John Palil Jones will not have 
, $1,100 to spend. He will only have his monthly 
^ ' • incoilne of $600. When allocating his income for 
the next' month^ in addition to ' his other* 
. monthly bills to l^pa^d; hrwill have a new bill 
of $41.66 a month to be paid In 12 monthly in- 

* Students should be prepared in advance to ask intelligent questions'on such 
things as the true annual interest rate. The opportunity cost principle can be 
introduced again, for the additional cost'of buying on credit means that the 
consumer is sacriHcing the chance to buy some other good or service with that 
money. The general problem of interest rates can»be included. Does the 
'speaker think thai consumers are helping to cause high interest ^ates by buy- 
iijp on credit to an unnecessary extent? How are interq^t rates affected by the 
supply of and demand for credit? Should government cbntrol credit buying to 
a greater extent?* If so. how? If not. .why not? / 



" stallments to the XYZ Loan Company. His buy- 
ing potential will decrease by $500 over a period 
of the next' 12 months. • 

The opportunity cost i% the Jones fairtH'ylHwk^ 
$41.66 per rponth given up which couia Be usea'''^<^ 
to buy other things, or which eould be placed in ' 
' a savings account.^ ' / 

ACTIVITY 38 ^ * f 

Idea: Skit— Saved by Savings * ^ 

Purpose: To help^ students to become awareof thejmpor- 
tance of their own t)ersonal savings ficcpunts. 

Procedure Develop understandings mih students about 
the rote of commercial banks in the financial ac- 
tivities of individuals and businesses. 

Develops a background of understandings about 
incoine and sources, including interest from 
savings. 

Discuss roles that should^be included in a skit to 
illustrate the ideas gliscussed. • ^ 

' Ask a committee of students to prepare the skit for , 
presentation to the class. (See below for example 
of^kit.) ^ / 

Present to' the class. «» 

Discuss the points shown io the skit. ' 

SAMPLE SKIT: SAVED BY SAVINGS 

" Characters:* Mrs. Coursey— Nan; Mr. Cou^sey— Charlie; 
Bank Teller; Dr. Thompson; Manager; Announcer 

Announcer: Welcome to "As the Bank Closes.''^ As our story 
opens, we aee Mrs. Coursey (Nan) weeping with Mr. 
Coursey (Charlie) wringing his hands by her side. Is it 
because of sickness? or because of all the bills? 

Mrs. Coursey: Oh, ... get me my aspirin, Charlie. ' 

Mil Coursey: Yes, dear, Qh — ^what on earth aret^e gonna do 

about all the bills? Insurance wiH only cover so much, and 

Tm'nOt a rich man! ' 
/ #> . ^ 

Mrs. Coursey: Well, *if we don't huri^ and pay the ' bills, 

they'll be coming for our house! I'couldn stand that! - 

Mr. Coursey: Oh! they wouldn't do that, not for at least two 
weeks. ' - " ^ 

Mrs. Coursey: We could always let Mary Martha' niake 
potholders, and John could'isell fruit at the arrport, then 
there's Toni, lie could wash windows and nf^ow lawns. 

Mr. Coursey: Of course— We've got good Jcicfs, Yeah ... 
they'll do it. ^ ' ^ 

Mrs. Coursey: Wait a^inute, CharlieMt would be illegal; 
they're all under age, and we would* be arrestjed! 

» t 
Mr .^Coursey: We must think of something else. 

Announcer:' As Cha'^lie and Nan fade intd the blackgrojund, 
we hear moaning and cries. ' ?> - y ' 

Later: ^ . ' 

Dr. Thomps(^ Charlie, Nan has got to- stop worrying 
(pauses), ^e has -tj^e- biggest ulcer in Hapeville and sfie 
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cannot cope with these money problems. And if I under- 
stand this correctly, the problem is "No Money.'' ymm- 
mm . . . Td hate to cope with that one myself! 

Charlie: But dear old kindly Dr. Thompson— we just 
received your bill today and that really blew her mind. I 
had to go out and get another case of aspirin. 

Dr. Thompson: Charlie, do you still have that money you put 
in the bank n 1947 when yoif were selling vacuum 
cleaners? t 

(^harlie: 1947! Cleaners! I had forgotten all about that $500. 

Dr. Thompson: Well, you'd better hurry— the bank closes at 
5 p.m. and it's now 4:30. 

Announcer: During the long trip across 'town, Charlie was 
happy, thinking of the money he had put in the bank. 
How could he have forgotten? Charlie arrived at the bank 
just at 5 p.m. He rushed to the door and stuck his foot in 
just as the manager was locking up. • 

Charlie: Give me my money! 

Announcer: He was almost violent. 

Charlie: It has been here since 1947; I need it and all the ac- 
cumulated interest. Twenty-five years is a long time, you 
know. 

Manager: There is only one teller here, Miss Rigby, You will 
find her at the last window. 

Charlie: Thank you, sir. 

Announcer: Charlie walks to the teller's window^. 
Charlie: Give me my money, honey! 
Teller: May I see your passbook? 
Charlie: Of course! 

Teller: Mr. Charlie Coursey, why of coursey! I'll run to get 
• your money. 

Announcer: Charlie waits patiently while she writes him a 
check for $906.50— the value of his $500 after 25 years— 
and has it signed by Ihd^anager. She hands it to him an^i 
he says;— 

Charlie: Thank you,*rny dear- 
Announcer: and boogies out the door! 



force skill in working with percentages. 

Procedures: The class already knows that bonds are means 
by which corporations and governments borrow 
' . money. They also know about kinds of bonds, 
who issues them, and for what p'urpose. 

The students are asked to bring the bond sec- 
tion from the "New York St^ Exchange, 
T American Exchance, or Over-the^TToufjter sec- 
tion of the newspaper. 

They are told how to interpret the following 
kinds of informarion: 

a. Corporation's name 

b. Interest rate 

c. Year bond will mature 

d. Sales 

e. High,' low, and last price 

f. Net change 

The students then answer questions— interpreting 
the information on the section df the newspaper 
they have with them. 

It is then explained that .the price quotation is a 
percentage (%) of the par value of'the bond. 

a. 66 == 66% of ^par value 

b, 104 104% of par value 

The students then figure the dollar price for scjme 
of the bonds listed. 

It is then explained that when the dollar price is 
less than par value-ofythe bond— it is said to be sell- 
ing at a discount. And that when the dollar price 
isTTiore than the par value of the bond it is said 
to be selling at a premium. 

The students look at their section of the 
newspaper and determine which are selling at a 
discount and which are selling at a premium. 

*^ Discuss under what circumstances a bond 
might be sold at a discount or at a premium. 
How do these cireumstancts affect the yield? 



ACTIVITY 39 

Idea: Use of Financial Page of Newspaper 

Purpose: To familiarize Students with the bond section of 
the financial page of the newspaper and rein- 



a4 



^ Activities 40-j|p were submitted by the business -teachers in Oklahoma City. 



ACTIWTY 40 

Have each student create a drawing or a diagram that shows 
income generated in the process of production flowing to 
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households in return for their productive resources. Show the 
flow of money from households back to producers in return 
for the goods and services produced. 
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ACTIVITY 41 

When we say a firm must earn d return on its capital (a 
profit), we mean that it must do so to stay in business, but 
not that it must be provided a profit even if it i^Ynaking a pro- 
duct that co^yuffl.^rs do not want to buy or when it is operat- 
ing inefficiently. Ask the students to inquire about businesses 
that have not been successful in the local comhTunity and try 
^to ascertain why they have failed. 

ACTIVITY 42 

A "fair" return on its capital, or a "fair" profit may mean 
different things to the consumer and to the producer. What is 
generally considered "fair" may also vary within the indus- 
try. 

a. Appoint a committee to study some of the requests of 
public utilities for rate changes. Have them determine 
the factors that were considered in asking for the 
chafigQ and the factors used to determine the base used 
for rates. 

b. The drug industry has at times beeh criticized for 
receiving more than a "fair" profit. Appoint a commit- 
tee to study the information available about the indus- 
try and present the arguments of the producer and the 
government about prices and profit. 

ACTIVITY 43 

The spending of dollaf votes by many consumers indicates 
approval of a product. 

a. Have the students discuss what happens to a product if 
not enough votes are cast for it. 

b. What economic decisions must a producer make as a 
result of the number of votes cast? Consider those 
listed below. Make additions to the list. 

— expand production 
Cjj^ — go ^ut oT business 

— reduce prices 

— improve the product 

ACTIVITY 44 

** 

A purely.competitive market has all of the following charac- 
teristics: (a) large numbers of buyers and sellers; (b) identical 
economic products; (c) independence of buyers and sellers; 
(d) welNnformed buyers and sellers; (e) free access to and 
from the market on the part of all buyers and sellers. Discuss: 
(a) Is the market in the U.S. purely competitive? (b) What 
reasons can you give for the fact that a purely competitive 
market rarely exists? 

ACTIVITY 45 

What effect would unlimited competition possibly have on: 

(a) streamlining and increasing the efficiency of production; 

(b) reducing costs; (c) improving a product; (d) introducing a 
new product to the market (consider the fact that to in- 
troduce a new product, a firm needs sufficient funds to fi- 
nance the research needed for the introduction of the new 
product). Ar\(he funds needed for this research likely to be 
earned in a sfttj;jtion of unlimited competition? Why or why 
not? 

ACTIVITY 46 

Most businesses in the U.S. are subject to private Ownership. 



Have the students name some kinds of businesses that can- 
not be privately owned and discuss the reasons why they are 
not privately owned. 



ACTIVITY 47 
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Ask the students to name several local businesses that sell 
both goods and services. For example, a real estate agency 
sells lots and houses, but also rents apartments; a service sta- 
tion not only sells gasoline and oil but also makes repairs, 
fixes tires, and washes cars. ' , 

^ ACTIVITY 48 

Students will discuss the following questions: How would 
your willingness to supply babysitting or lawnmowing ser- 
vices be affected if the customary prices for these services 
were to double? Were cut in half? 

What ecoi^mic principle does your answer illustrate? 
ACTIVITY 49 

Have students discuss these restraints on the. creation of 
money: (a) demand for currency by depositors; (b) action of 
other*commercial banks; (c) legal reserves required by the 
Federal Reserve, System; (d) selling government securities 
through open market operations. ^ 

ACTIVITY 50 

Have the students work on the following problem to illus- 
trate how banks "create" money: 

Mr. Smith takes $1,000 from his strongbox at home and 
deposits it in his bank. There is a 20 percent reserve require- 
ment in effect. The bank keeps $200 in cash (as required) and 
loans out $800 to Mr. Jones, the borrower, who deposits the 
$800 in his bank. This bank, in turn, keeps the required ^0 
percent ($160) and loans $640 to Mr. Brown. Based on the 
original $1,000 cash deposit and a 20 percent reserve require- 
ment, how much would deposits expand ultimately as £k 
result df demand deposit creation through various banks? 

Let the students work through several steps; then show them 
that to arrive at th£ ultimate expansion the initial deposit is 
divided by the reserve requirement. ($1000 : .20 = $5,000) 

ACTIVITY 51 . * * 

Ask the students to explain the following statement: A busi- 
nessman will use the resources that maximize profits. For ex- 
ample, whei:\ labor becomes expensive because of excessive 
wage increases, the businessman might find a greater profit 
margin through the use of automated equipment as a produc- 
tion method. Or, the businessman might automate his firm to 
increase prod^lion to meet demand. " 



It is generally 
automation: 



ACTIVITY, 52 
reed that there are three kinds of levels of 



1. assembly line automation (at this^ level, raw materials 
are converted into a finished product by the use of 
machinery) 

2. feedback automation (at this level changes in produc- 
tion are regulated and controlled automatically by the 
use of machines) 
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3. electronic computer automation (this is the level at 
which complex data are collected, analyzed* and in- 
terpreted in a sh^t period of time by the use of 
machines). 

a. Ask the student to determine the levels of automa- 
tion that have been implemented in the various 
departments of Western Electric or some other 
large firm in their community. 

b. Ask the students to make comparisons between the 
level of automation on the assembly line with the 
level in the business office. 

c. Have the students discuss several reasons why one 
department might be automated to a greater degree 
than another. 

ACTIVITY 53 

Divide the class jnto small groups to discuss the question: 
How should the cost of technological unemployment be met? 
(Consider both private and public sources of funds.) Justify 
each source of funds. The chairman of each group should 
report the group's suggestions to the class. Compare and dis- 
cuss the suggestions made. 

ACTIVITY 54 

Discuss with students ways in which automation can increase 
the level of employment. Suggestions: 



a. 
bv 

c. 



e. 



Workers will be needed to build the new machinery. 
Workers will be needed to maintain the new machin- 

nhe increased production resulting from automation 
brings a need for an increased labor force. 
The possible expansion of the l^fbor force to produce 
new products made possible by automation. 
The-increased number of people needed in the service 
industries. 

ACTIVITY 55 

Select a current controversial proposal for government ex- 
penditure. Appoint committees to study the various view- 
points and arguments concerning the proposal.' When 
material has been prepared, hold an open forum on the ad- 
visability of approving or disapproving the expenditure. 

ACTIVITY 56 

Appoint a committee to obtain information on the method 
by which the local government prepares and adopts its 
budget of expenditures. (H^ve the committee consider using 
a speaker from the City Manager's or Mayor s office.) 

^ ACTIVITY 57 

From local sources, obtain information on the principal taxes 
levied by local, state and fed^al governments. Prepare charts 
to show the relative importance of the various local, state and 
federal taxes. Display the charts in class. Discuss whether the 
level of expenditures for the various functions seems ap- 
propriate in view of the npst pressing needs for governmen- 
tal services. 

ACTIVITY 58 

Define progressive and regressive taxes. (A tax is considered 
a progressive tax when it requires a wealthy person to pay a 



greater proportion of his inqpme to the government than a 
poorer person A sales tax' on food would be considered a 
highly regressive tax, since poorer people spend a greater 
proportion of their income on food than do the wealthy.) 
Why is the personal income tax in the U.S. considered to be a 
progressive tax*.^ 

ACTIVITY 59 

Have each student select a service performed by one or more 
of the three levels of government and explain why it would 
be difficult to provide this service through private financing. 

ACTIVITY 60 

Ask the students to give examples to show how taxation may 
be used to control consumption or regulate business. 

ACTIVITY 61 

Have the class discuss: "Should the tax policies of the federal 
government be based entirely on its needs, or should tax 
policies be used to help to prevent infiation and depression?" 

ACTIVITY 62 

Ask the students to assume a decline in economic activity 
- (recession), and then to consider each of the following as 
possible aclions to be taken by the federal government (indi- 
cate and discuss why each action would be appropriate or in- 
appropriate): (a) raise taxes; (b) increase government spend- 
ing and cut taxes; (c) leave taxes as they are bui increase 
government spending; (d) cut government spending.^ 

ACTIVITY 63 

Have the students review the monetary conti^olsused by the 
Federal Reserve System (see the unit on MoS^ and Bank- 
ing). Then have a class discussion on combining fiscal policy 
and monetary policy to help to curb infiation. Have the stu- 
dents name specific monetary and fiscal policy actions that 
they would recommend and give a logical reason for tHe 
recommended action. 



I 



ACTIVITY 64 



The teacher will make the following sjatement to the class: 
^'Except for the possibility of borrowing from abroad, the 
people of'a coQnlry cannot add to their capital eq^rnent jf 
they consume all they produce. They must save.'' (Saving is 
income not spent for consumption.) 

Ask the students to discuss: 

1. What are some of the factors that would influence the 
amount of saving done by an individual? by a business 
organization? 

2. What are the general forms of savings? 

3. What are the major considerations people have in 
deciding which form of saving to select? 

4. What is th^ effect on the economy when savings are not 
invested? i 



ACTIVFTY 65 

Divide the class into several groups. Assign each group the 
task of making a decision as to whether, if they were in 
charge of making investment decisions in different local in- 
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dusiries, they would consider the present time a good time to 
invest in capital equipment designed to (a) expand produc 
live capacity, (b) improve, a productive process, (c) expand 
production to include a new product. 

After making their investment decisions, the groups will 
compare the factors they considered in making each decision. 
They note which factors affected all selected industries in the 
same way and which were different for different industries. 

ACTIVITY 66 

Have the students discuss how the amount of investment by 
businesses can be greater than the saving of, individuals and 
business firms. (Investment expenditures can be made from 
past savings and on credit.) 



ACTIVITY 67 

Discuss some of the.ways in which technological changes and 
innovauons affect investment. Consider: (a) they may force 
some businesses to invest in order to remain competitive; (b) 
the businessman may take the initiative in developing'still 
more new products or methods of production, some of which 
may require substantial investment. 

ACTIVITY 68 

If the amount of saving by all Americans were to become 
greater than the amount of investment next year what would 
be the effect on (1) capital formation, (2) the level of national 
income,' (3) the (evel of employment, and (4) the rate of 
economic growth? 



Activities^69^75 were submitted by the busings teachers in RichHeld, Minnesota. 



R.G.P. 
C.R.H. 



ACTIVITY 69 

Students develop an individual list of needs and wants for 
economic goods and services which they have at present or 
win have m the future. Wants will be classified as essential 
and nonessential. (An essential want is a need.) 

ACTIVITY 70 

Students choose from previously made list of wants and 
needs their five major wants and arrange these wants in 
order of priority to establish their individual economic goals. 

ACTIVITY 71 

Teacher lectures on the five national economic goals- 
freedom, growth, stability, justice and security. Students in- 
dividu^lly arrange these five national economic goals in order 
of priority. Using students' individual lists,- determine the 
priority of these goals for the class as a whole. 

ACTIVITY 72 

Students conduct an informal survey to discover if the local 
population is aware of what constitutes the basic charac^ 
teristics of our American economic system. Students will 
determine which members of the community will comprise 
the survey (size' of sample, what type of person, stratifica- 
tion, and the like), which students should conduct the actual 
survey to collect the data, which students will tabulate the 
results and which students will prepare la class presentation 
interpreting the results. 

r 

ACTIVITY 

Each student chooses a particular product and prepares a 
written list indicating what factors may cause changes in: 

a. the ^|"mand for the products, and 

b. the supply of the products 

Students^ use their individual lists for particular pro- 
ducts to prepare one large list indicating factors which 
may cause changes in either supply, or demand in 
general. Class list to be duplicated and handed out to 
„ each student. 



ACTIVITY 74 



Teacher-directed planning session on problems of comparing 
economic systems. Students will determine why they should' 
compare economic systems, how to compare them, ^nd sug- 
gest an outline to be used for comparing various economic 
systems of the nations of the world.^ 

Students will organize groups consisting of two or three 
members to gather information on the economic systems ahd 
development (resources, systems, GNP, and the like)- of 
various nations. Each committee will select a nation from a 
list prepared by the instructor to facilitate gathering data on 
different types of nations. Each committee will prepare a 
written report and be prepared to summarize their reports 
orally to the entire class. The reports will be structured by the 
outline suggested by students. 

' ACTIVITY 75 

Each student chooses a topic from a teacher-prepared list of 
problems and/or issues in the area of measuring economic 
growth, He or ^he prepares a one-page discussion paper 
defining or explaining the issues surrounding the problem as 
It IS fK)sed in the topic list and expresses views and opinions 
regarding the topic. Some of the topics which may be used in- 
clude: 

a. How can economic growth Jie increased? 
•b. Should wfe be concerned if oir economy does not grow 
as fast as Russia's? ^ ^ , < 

c. How can America help less advantaged countries' 
economically? 

d. How are economic growth and personal income re- 
lated? 

e. How is economic growth measured? 



The outline might begin by asking how each system answers the basic eco- 
nomic questions: What to produce'' For whom'' How much to produce? How 
to produce it. It might also provide for the students to determine whether 
each nation studied basically has a iradiiional economy, command economy ' 
markel economy, or mixed economy. Other possible categories are: capitalism' 
socialism or communism as economic systems. Since most economies today 
are in reahty mixed economies, the students should determine which type of 
system prevails in each nation. For instance, a country may have a miAed 
economy but lean more toward socialism than capitalism. 
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f. How are economic and population growth related? 

g. Why have sdme poor countries not grown 
economically? 

h. How is demand related to economic growth in the ag- 
gregate? 



i. Who determines how fast the\|jiited States economy 
should grow? 

j. What is the wage-price spiral andNjjow does it af/eci 

economic growth? 
k. Why is continued economic growth d^Wed? 
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Differing views of the business world as judged by 
management, labor, and the consumer are also in- 
cluded. Part III, Social-Related Foundations, delves 
into the philosophical, psychological, and political 
foundailions, and Part V, Education-Related Founda- 
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